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Institute of Lifelong Learning

The Institute of Lifelong Learning (ILLL) is dedicated to the cause of those
who believe that learning is neither age-bound nor classroom-bound; rather
it takes place throughout life in all kinds of situations. The Institute has been
striving to develop state-of-the-art infrastructure to help Delhi University’s
teaching faculty, administrative staff and students in capacity building for
ICT skills. ILLL is continuously expanding the horizons towards achieving
excellence in higher education. ILLL is a nodal agency for creation and
uploading of e-Content for Undergraduate Students (UG) of the University
of Delhi. The endeavor is an attempt to provide additional quality e-learning
resources for students in the form of e-lessons, e-lecture videos, e-labs and
e-quizzes for students enrolled in UG courses. Rich academic engagements
at ILLL are the outcome of collective efforts of the academic community at
Delhi University. The institute is committed to provide multiple pathways
for lifelong learning and increased opportunities of access, equality and

inclusion.
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PROFESSOR YOGESH SINGH

VICE CHANCELLOR
UNIVERSITY OF DELHI

Foreword

The NEP 2020 is conceptualized on the foundational pillars of Quality,
Equity, Affordability and Accountability. It envisions education as a
continuum starting from early years of life, It is focused around creating a
spectrum of possibilities and opportunities as a lifelong learner.

The policy provides a holistic approach to higher education. It aims at
developing higher order thinking processes firmly located in a value system
nurturing national pride.

India has a recognized prestige of being a Vishwa Guru since time eternal.
The focus on internationalisation of higher education is an opportunity to
reinstate this position.

The landscape of higher education now, needs to be visualized differently.
This stage of evolving mechanisms to actualise the vision of NEP 2020 in its
most authentic form requires extensive planning situated in wisdom to
anticipate the emerging global scenarios and local context. The institutions

of higher education are required to think and develop dynamic interface

across multiple dimensions of tertiary education.

The Policy lays specific emphasis on addressing the fragmentation of
education across different levels. It discusses the need and significance of

creating continuity across various levels of education starting from three
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years of age. We are all aware that the higher education is a complex system.
There are multiple levels of programmes ranging from undergraduate to
post-doctoral fellowships. This is further located in a variety of disciplines
and now that we are expected to move towards interdisciplinary and
transdisciplinary approach to higher education, this matrix requires
meticulous planning and organization.

Keeping up with our reputation as institution of eminence, Delhi University
has taken a lead role in transforming the higher education scenarios in India.
We have finalized the four years undergraduate programme (DU UGCF
2022) and are ready to launch it in the forthcoming session. This framework
aims to accomplish the vision of higher education as discussed through
guiding principles of NEP 2020. It aims at paradigm shift in conceptualising
nature and scope of higher education. It demands that our students, teachers
and educational institutions evolve organically as a vibrant learning
ecosystem.

This faculty development programme is well timed in this context. The
design of this course for faculty development programme is well guided by
the policy perspective. It has coherently addressed the emerging interface
between the expectations from the upcoming four-year curricular
framework and the vital professional competence of the teachers required to
create meaningful learning experiences for the students therein.

The specific sessions on NEP and its vision about motivated faculty

members will provide the much-needed foundation to prepare a baseline for

rethinking the dynamics of planning the educational experiences of the
students.

The explicit focus on three founding strands, the pedagogy, curriculum and
assessment will capacitate the college/university teachers for a dynamic
participation in the process of planning the course structures and assessment
schedules.

The themes on facilitating an in-depth understanding about students and
diversity among them, across significant socio-personal domains, is bound

to enrich their perceptions about learning patterns of the students. This will
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also contribute in developing teachers and students as partners in the process

of learning.

The focus on ICT based resources for enhancing learning will develop much
needed competence towards creating E-learning spaces.

The upcoming four-year programme has research as a significant focus in
tandem with the vision of NEP 2020. The two specific sessions here on the
themes of research will be of critical relevance in this reference.

We are ready to embark on a magnificent journey to enrich the higher
education ecology with a futuristic vision well rooted in our knowledge
traditions and values. It requires the companionship of energized and
motivated faculty members who are capacitated to design flexible course

designs and assessment processes while also developing pedagogical

practices to address the diversity among students.

I once again congratulate Director ILLL, Prof. Pankaj Arora and the
members of his team who have taken this collaborative exercise with faculty
members from CIE, University of Delhi, for conceptualising and designing

this course.

With Best Wishes
Yogesh Singh
Vice Chancellor Chairperson, ILLL
University of Delhi University of Delhi

Date: 21.02.2022
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. Achnow

Inspiration and motivation has always played key role in success of any
venture. Deep gratitude extends to Honorable Vice Chancellor,
University of Delhi and Chairperson of Institute of Life Long Learning
(ILLL) Prof. Yogesh Singh for his visionary approach and patronage.
The positive learning environment has facilitated new ventures for the
teaching learning discourse in the University under his able leadership.
The course manual is an outcome of the cooperative efforts of different
people of higher education who showed immense determination towards
the implementation of National Education Policy (NEP) 2020. The
course was jointly conceptualized by Professor Pankaj Arora, Director
ILLL along with faculty members of CIE, Department of Education,
University of Delhi.

ILLL wish to place profound regard to the course developers Professor
Vandana Saxena, Dr. Sandeep Kumar and Dr. Subhash Chander,
Department of Education, University of Delhi for their perceptive
assurance of the objectives in the course design. Our appreciation also
goes to Professor Jyoti Sharma, Joint Director ILLL who along with
Professor Yukti Sharma, Academic Secretary ILLL coordinated the task
of vetting the course by involving various faculty members from across
various disciplines and institutions. Appreciation is extended to the
reviewers of the course Dr. Vishal Chauhan, Dr. Sanjeev Kumar, Dr.
Minakshi Lakhar, and Dr. Ishwar Singh for their valuable suggestions
during the phase completion of this course manual to ensure highest
quality of education and research.

Our appreciation extends to the Principal, Professor Rama Sharma,

Hansraj College and Dr. Jyoti Bhola, Coordinator, Mahatma Hansraj

Faculty Development Centre for collaborating with us in the launch of
this course in the form of a Faculty Development Programme. We are
highly thankful to Dr. Swati Thakur and Dr. Sunita Singh for taking up
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the daunting task of coordinating the FDP in a very efficient manner.

We also extend our gratitude to the administrative staftf Mr. Vijay Tete,
Mr. Ravi Singh, Mr. Pankaj Vikas, Mrs. Kaberi Kar and supporting staff

of ILLL, University of Delhi for arranging various resources and

technical assistance in completion of this endeavor.

Professor Yukti Sharma Professor Pankaj Arora
Academic Secretary, ILLL Director, ILLL
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Introduction

Education is one of the primary concerns in India. It is understood as means
to redefine life experiences of people. As this is in the concurrent list for the
purpose of policy planning, the various stakeholders in education have
looked up to government of India to formulate a document founded on the
deeper insights about the lived realities of people of India. However,
numerous people have continually waited for a policy document which is
founded in their voices and addresses their concerns. This called for an
approach to conceptualize educational planning and organization with a
deeper insight about the socio-economic configurations in our country.

The National Education Policy (NEP) 2020 has evolved on the basic
principle of providing quality education to All across each level. It lays out
progressive reform across the entire education ecosystem. This is one of the
first documents which has worked towards eliminating fragmentation
across different levels of education. Located in the early years of life
starting from three years of age till the multiple levels of higher education,
this is undoubtedly the most comprehensive policy document for education
in India till date.

The goals and expectations from higher education are well elaborated here.
It is now, both, an opportunity as well as the challenge for the people in
higher education to work towards changing the landscape of higher
education. The policy clearly explains the roles of responsibilities of
teachers in higher education. The quotient of accountability as also the
freedom to develop course curriculum and assessment schedules with in the
approved framework, provides them the space for dynamic academic
leadership. Grounded in the emerging contexts like twenty-first century
goals, big data analysis, skill education, VAC and alike as also with a goal to
create an idea of citizenship deeply rooted in Indian Ethos, a range of
competencies are required to accomplish the vision of the policy about

higher education in our country. This leads to the need of reflecting upon the
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existing competence of the teachers, locate their strengths and limitations
and develop mechanisms to enhance the professional competence of all the
teachers in colleges/university.

In a pathbreaking manner, the policy elucidates both the macro as well as the
micro level issues and challenges in higher education. One such domain is
pedagogical competence of teachers in higher education. It has considered
pedagogy as one of the prime elements on which quality education rests. In
its Sec. 12.1, it specifically states that “.....curriculum, pedagogy,
continuous assessment and student support are the corner stone for quality
learning” (pg.38). It implies that policy acknowledges the role of pedagogy
in enhancing the quality of education in the ambit of higher education
amidst other issues and concerns. This is a major paradigm shift in higher
education that has been largely discipline-centric in its approach. Pedagogy
as an idea has evolved from being a mere strategy to identifying various
imperatives towards effective teaching and learning. Hence, a formal
course on pedagogy designed specifically for the University teachers
aligned to their needs, issues and concerns was required in higher education.
With a proven track of very close to hundred years in creating excellence in
higher education, university of Delhi is expected to be a pioneer in such
initiatives.

In the light of above, the course on Pedagogy for Higher Education
has been conceptualized under the aegis of Institute of Life Long Learning
(ILLL) of University of Delhi. The course aims at preparing faculty
members who understand the fine nuances related to pedagogical processes
and are capable of envisioning most appropriate pedagogical approaches to
address the diversity amongst students at higher education level. In
consonance with the objectives, Team of three faculty members from
Department of Education who have expertise in various specialized areas in

the field of education have developed the course titled Pedagogical

Imperatives for Capacity Building in Higher Education.

After the course outline and details were submitted to ILLL, the course was
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examined and reviewed by the team at the institute. Since the course was
meant for all University teachers across disciplinary areas, the need was felt
that it should be reviewed from their perspective. Thus, a rigorous vetting of
the course was done at the Institute for which experts and insightful faculty

members from diverse disciplinary areas from across various institutions of

University of Delhi were involved. The feedback was provided in detail

with adequate rationale to the course developers that further helped them in
strengthening the course from multiple perspectives. Hence, the course has
evolved in rigor in terms of quality and relevance in light of diverse needs
and concern of faculty members belonging to various disciplinary areas.

This course is an attempt to develop pedagogical competence of
college/university teachers and is open to creative imagination, rational
thoughts and critical assessment to address the ever- evolving scenarios in
higher education. The course is founded in the belief that education and
research hold the potential to empower the individuals for contributing to

the harmonious development of self and society.
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Preamble

“Effective learning requires a comprehensive approach that involves
appropriate curriculum, engaging pedagogy, continuous formative
assessment, and adequate student support (12.1, NEP 2020, page 38) ”.

This faculty development programme is founded in the vision of National
Education Policy 2020. The policy has taken into consideration the
essentiality associated with enhancing the quality of learning experiences at
higher education. It addresses the long pending demand of enriching the

pedagogical capacities of the teachers across all levels of education.

The Context

The rationale for the proposed faculty development programme has been
derived from the NEP2020 which has clearly focused upon the professional
development of teachers engaged with higher education. The policy lucidly

explains the future of higher education in India. It is a collective

responsibility of all the stakeholders that the scenarios in higher education

organically evolve as potential learning spaces where research-based
knowledge is endorsed and created.

The Institute of Lifelong Learning in University of Delhi has been playing a
key role in capacity building of college/university teachers across multiple
domains. The policy requires active participation of teachers to accomplish
the projected enrichment of higher education. During an informal meeting
between the director ILLL and a colleague from Department of Education,
it was recognized that to actualize the vision of NEP 2020 the competence of
the teachers in higher education needs to be developed profusely. With
focused brainstorming, it was decided that a short duration course in
pedagogy will be developed. However, the idea received immense positive
response and finally, a twelve days faculty development programme has
been designed by a team of three faculty members from CIE, Department of
Education, University of Delhi. The course has evolved through intense

process of deliberations and peer vetting.
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The Mandate

A rigorous and engaging programme is required to address an emerging
need to capacitate the faculty members across all discipline in a HEIs. The
course development team has had experience-based understanding of the
issues and challenges faced by teachers in higher education. These are most
specifically critical for teachers who never get an opportunity to understand
pedagogy as process to create meaningful learning experiences. The
projected vision about expectations from the higher education and the
faculty members provided the much-needed locus to this experiential
journey.

The proposed course is thus, conceptualized to facilitate the process of
developing an in-depth understanding of multiple dimensions of
pedagogical processes, thus contributing towards enhancing the quality of

teaching-learning experiences at HE.

The Agenda

This FDP will prepare the college/university teachers for conceptualizing
and designing the curricular and pedagogical approaches including
selection of reading material and comprehensive assessment. The primary
emphasis will be to capacitate them in creating meaningful learning
environments addressing the diverse needs of the students.

The course will bring forth the essential segments of pedagogical planning
in a comprehensive manner. It is conceptualized as an amalgamation of
foundational as well as tangential ideas in pedagogy. In coherence with the
founding principle of NEP 2020, the course emphasizes that the
pedagogical processes are understood as all-encompassing right from the
time of inception.

The following figure depicts the nature and scope of the pedagogical
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process

Curriculum

Research .
Socio-

Personal
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Teachers Student

Assessment

Pedagogy

It would be of critical significance that the debate about terminologies is
also addressed here. There are two terms, rather three, pedagogy, andragogy
and heutagogy. All these terms theorise the positioning and participation of
student, teacher and the other significant factors in the process of creating
meaningful learning experiences. There is often a mention that the use of
term is age specific and that term andragogy and pedagogy indicates the
planning for adult learners. It requires to be understood that these terms
details the planning on the basis of multiple factors like
dependence/independent/interdependence; purpose/motivation of
learning; roles/expectations from student & teacher. It is to be learnt that all
these factors have been researched in the recent three decades and these can
no more be specified merely on the basis of age of a learner. The students
across the age bar are expected to be visualized in their own independent

position in all policy and planning procedures. The specifics around this will

be deliberated upon across different themes during the programme.

This faculty development programme will enable the college/university
teachers to
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acknowledge and appreciate the significance of pedagogical
planning for enhancing the quality of learning experiences in an
inclusive context.

critically examine the approved curriculum framework and develop
courses based on it.

identify and address the needs of students with special needs
(dis/able, socially and economically disadvantaged, culturally
marginalized)

practice research as a pedagogical tool.

create and locate effective teaching-learning materials.

design assessment matrix for the courses they teach.

comprehend the ever-evolving nature of educational practices and
approve the idea of motivated self for continuous professional
development.

To facilitate the conceptualization of various essentials for pedagogical
planning the twenty-two themes are catalogued in three contours. The first
seven themes are the foundational premise wherein the significance of this
course is established through various policy and theory-based evidences.
The vital nuances for designing pedagogical practices are discussed as

perspectives in second assemblage. The last five themes, placed with the
spirit of espousing for transformative pedagogy at higher education, hold
the potential to equip college/university teachers for creating meaningful,
all-inclusive learning ecology in their educational institutions.

The course design team has attempted to create an enabling
multidimensional learning experience for the participants of the
programme. It shares the vision of NEP2020 to create a synergy while
nurturing the culture of excellence with competent faculty members
inculcating the spirit of self-directed learning among the students in higher
education. We have a long complex trajectory to navigate. Together, as a
collective we will be capacitated to enrich the higher education ecosystem
in our nation.

Dr. Sandeep Kumar Dr. Subhash Chander Prof. Vandana Saxena
Course Development Team
CIE, Department of Education
University of Delhi
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Section A:_

Foundational Premise for Pedagogy at Higher Education




NEP 2020: Envisioning Energized, and Capable
Faculty at Higher Education

Purpose: Founded in the NEP 2020, this session is aimed at developing
vision about the future of higher education in India. It will elaborate the
challenges and opportunities as deliberated in NEP 2020. The session
would lay emphasis on role and expectations from the teachers in university
and colleges as discussed in the policy.

The higher education scenarios in India are bound for a change in the
coming time. Both, the goals and the design of the programmes under
higher education are reconceptualized under the policy. “This policy
envisions a complete overhaul and re-energising of the higher education
system to overcome these challenges and thereby deliver high-quality
higher education, with equity and inclusion. The main thrust of this policy
regarding higher education is to end the fragmentation of higher education
by transforming higher education institutions into large multidisciplinary
universities, colleges, and HEI clusters/Knowledge Hubs, each of which
will aim to have 3,000 or more students" (NEP2020, Pg.34).” The system is
visualized as more flexible, student-friendly and purposeful. The multiple
dimensions added to the courses in higher education require all the
stakeholders to re-envision their role and responsibilities. NEP 2020 in its
segment on higher education (annexure 2) has elaborated upon the
variations in organisation and planning of higher education. It has laid a
critically emphasis on the role of teachers in creating an institutional
synergy which will augment the efficacy of the system as a whole. The focus
on quality of learning experiences of ALL the students in universities and
colleges is a significant highlight of the document. The policy envisions the
teachers in higher education as professionally equipped to respond to the
emerging probabilities in the structure of courses and consequent classroom

realities.
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Pedagogy for Addressing Diversity and Inclusion

Purpose: This theme is planned with a view to facilitate the process of
creating an institutional ecology wherein the diversity of context is
appreciated and addressed to enhance the quality of learning experiences of

'all' learners.

Diversity across context in India is well established via multiple discourses
and illustrations. The matrix is complex due to intersectionality across
various social, economic and cultural domains. As one of the largest system
of higher education in the world, the higher education institutes (HEIs) in
India are expected to cater to societal diversities and be inclusive. This
theme is expected to introduce the university teachers, across all disciplines,
to the multi-dimensional nuances of pedagogy. The significance of
epistemic prepositions of each of the subjects in inculcating a set of the
process and thinking skills among the students' needs sincere attention by
all the teachers teaching that subject. The pedagogical planning demands
much more than the in-depth knowledge of the content of the subject. A
critical understanding of the issues in curriculum planning as also the
diverse learning needs and styles of the student is essential to create
enabling learning environments. Even in higher education the teachers'
ability to address the differential needs of all the students is essential for
enhancing the quality of learning experiences. The processes focusing upon
the active engagement of students are of critical significance in the
upcoming design of higher education. The teachers thus, would require to
develop the professional competence as an active-reflective practitioner.
This theme would draw the attention of all the stakeholders in tertiary
education to re-envision the institutional planning and classroom processes
to match the purpose of higher education in coherence with the vision of
NEP2020.
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The idea of 'Others': Phenomenological Foundations
of Contextualizing Pedagogical Stances

Purpose: Theme facilitates the understanding of social transcendence and
cognitive dispositions for understanding 'others' as a phenomenological

being with its pedagogical implications.

Logicality has its own limitation in understanding others. Humans are
subjective being and cannot be understood only with scientific logicality.
Their existence and living can best be understood with phenomenological
world they are living in. Despite the fact that subjective aspects explain
human living better, there are numerous concerns of this process of
understanding. There is a need to engage with the process of understanding
'others' as a teacher, student, researcher etc. This process is affected by
various contextual aspects and universal impositions that has become part
of everyday life consciously or unconsciously that also makes it necessary
to understand the cognitive processes involved in understanding 'others'.
So, theme engages with the cognitive ideas of understanding others and its
associated concerns. The kind of ambiguities, challenges, issues and
concerns face by an individual along with possible alternatives are expected
to be discussed in this theme which provides a comprehensive perspective
for understanding 'others' and relating it with pedagogical practices and

stances.
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Research as a Pedagogical Tool: Conceptual
Perspective

Purpose: This theme attempts to identify the importance of research as a
pedagogical tool in higher education to make university teachers as
'researching pedagogues'.

Research often comes with a pre-defined and largely accepted idea that
relates it with re- searching about something. But research can also be used
as a pedagogical tool for facilitating learning and understanding. Research
is a powerful mean to establish innovative pedagogies particularly with the
help of action research and grounded theory research and the prime
assumption here is that majority of learning happens outside the classroom.
This idea has been less valued that research facilitates various decision
making, problem solving and organizing teaching-learning in a relatively
more comprehensive manner. The present theme helps in identifying and
analysing the issues and concerns relating with recognising research as a
pedagogical tool and facilitates in addressing the same. This theme engages
university teachers familiarizing with using research dispositions such as
imagination, observation, logic, critical thinking, interpretation, analysis
etc. in pedagogic practices which eventually enhance their abilities to be an
effective and resourceful pedagogue. This also helps in imbibing problem
solving, critical analysis, domain knowledge with research skills etc. in

learners' aptitude.
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Understanding Learner: A Psychosocial Perspective

Purpose: Theme conceptualizes learner as a psychosocial being with

regard to individual uniqueness and the diverse contexts of Indian society.

Understanding learner is a simple as well as a difficult process. It depends
upon the mind- set of the teacher that s/he understands learner as a taker or
constructor, follower or developer etc. defines the conception of a learner.
Understanding learner means considering diverse positions that affects
their motivation and ability to learn successfully; that includes adapting and
constructing the conceptualization of teaching , materials, pedagogy and
the learning environment to address individual needs, nature of the learner
and the context and general characteristics of a classroom and the
institution. There are many aspects that essentially need to be considered
such as age, culture, home language, strengths and weaknesses, personality,
confidence, interests, motivation, learning preferences, previous learning
experience and ability to work independently and collaboratively etc. In the
course of understanding learners through observation, dialogue, activities
etc, helps to plan better and effective teaching context which develops while
acknowledging the experiences, knowledge, interest and ability learners
bring to the classroom. These ideas collectively constitute the context and
discourse of psychosocial perspective that helps in shaping our idea of the

learner.
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Thinking and Cognition: A Psychosocial Perspective

Purpose: Theme engages with the discourse of thinking, learning and
cognition to understand the foundational concepts, ideas, notions and
processes/practices about how an individual make sense of his/her
surroundings collectively and individually which eventually develops the

basis of thinking and cognition.

Cognition refers to the ability of critical internalization of socially shared
and individually constructed processes, that includes understanding,
analysing, synthesizing etc. which is situated in context and therefore,
learning cannot be merely actual representation of reality; rather it is a
process of thoughtful adaptation. Considering cognition and learning
associated as aforesaid, this theme engages in revisiting and
reconceptualizing the notion/ideas of thinking, learning and knowing with
reference to psychosocial perspective. The idea of collective cognition with
regard to interpretive reconstruction of circumstances is one of the core line
of this theme where phylogenetic construction is acknowledged as valuable
in the entire discourse of thinking and cognition. Familiarization with these
processes is also important because teaching at any level losses its strength
if it does not understand the process of learning. So, the idea of
conceptuality, knowledge, prior knowledge, metacognition, diversity in
learning, motivation, situated learning and learning communities etc. is
expected to be discussed with regard to the social origan of thinking and
cognition in this session. These postulates collectively develop a
comprehensive idea and understanding about learning and cognition that
encompasses the dispositions of situatedness, embeddedness,

contextualization, individuation and collectiveness.
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Motivating Self for Continuous Professional
Development

Purpose: Theme proposes the scope and opportunity to university teacher
for enhancing the abilities to develop, conceptualise and prepare their own
continuous professional development postulations, frameworks and

practices.

Any effort focused upon quality education requires that the teachers must be
passionate, motivated along with the expertise in content and pedagogical
practices. Continuous professional Development (CPD hereafter) is
expected to provide them opportunities to enhance their professional
competences, via various multiple modes. In the current scenario it will
include both online and offline mode. Largely, the professional
development programmes are based on 'deficit model' and works on the
distrustful paradigm where programmes are prepared with a notional
assumption about the inadequacies among teachers often questioning their
own competence and contribution to the professional development. This
promotes the thought that the CPD of teachers is responsibility of some
external agencies. However, the NPE 2020 argues in favour of self-directed
CPD where teachers are expected to take responsibility for their own
professional development on a continuous basis. This objective can be
achieved by institutionalizing the professional culture of self and peer
learning rather than 'command and control' based directed CPD by an
external agency. This rigorous academic and social expertise requires self-
motivation. This requires focussed planning for self-directed and self-
motivated approaches to CPD. It is of critical significance that the
college/university teachers are capacitated to establish the need of their own
professional development. A systemic approach to establish professional

development of selfas a lifelong process thus, needs to created.
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Section B:_

Perspective in Pedagogy at Higher Education




Pedagogical Approaches in Higher Education

Purpose: The session aims at discussing the philosophical foundations and
basic ideas influencing pedagogy at tertiary level. It is expected that the
variance across modes of providing quality education at tertiary level will be
addressed and the spectrum of pedagogical possibilities will be deliberated

upon.

The educational provisions in higher education have multiple approaches.
The programmes are conceptualized as certificate, diploma, degree, post-
graduate and research across various liberal and professional domains. In
the light of diversity among students, these programmes are offered in
several modes like regular, non-collegiate and through open-schools of
learning for higher education. The role of teachers and students is unique in
each of these modes. The teaching-learning resources also needs to be
planned differently. NEP 2020 lays emphasis on multiple modes of learning
to enhance the accessibility to quality education at tertiary level. This
necessitates that the teachers in higher education comprehend the
foundational principles of pedagogy and learn to suitably adapt these as per
the situation. The pedagogical possibilities for large group with adult
learners need to be deliberated upon. The relevance of soft skills as also the
teaching learning materials for developing effective learning ecology
requires specific focus. Thus, understanding the multiple dimensions of
philosophical and pragmatic standpoints in pedagogy is of critical

significance for teachers in higher education.
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Critical Pedagogy

Purpose: The goal of education is often situated in developing higher order
thinking and critical perspective in an individual. One of the higher order
cognitive processes is to engage oneself in critical and reflective thinking.
Critical pedagogic practices enable a learner to challenge the existing
dispositions and reconstruct them from democratic egalitarian perspective
individually and collectively. This theme aims to facilitate higher education
teachers' cognitive engagement in understanding and conceptualizing

critical pedagogy contextually.

The idea of critical pedagogy is founded in an approach to teaching and
learning which aims to impact social change through education. Its prime
focus is on an in-depth engagement with social justice issues, including
those that were deemed controversial and radical. Critical pedagogy seeks to
understand how power and inequality, in various ways and forms, get
unfolded in the context of formal and informal educational structures and
search possibilities to move towards a more democratic and egalitarian
system. Along with that the participatory forms of learning such as the co-
construction of knowledge are also emphasized. The incontestable authority
in knowledge and teachers as ultimate source of knowledge is being mulled

over. Current forms of market-oriented goals of higher education create an

undue pressure towards purely ends-focused expectations from the students.

This has implications for curriculum, learning and assessment. If education
across all levels is seen as developing the potentials of the students, then this
absoluteness as also the utilitarian dimensions of education especially at
higher level needs to be critically examined. A detailed discussion on
various dimensions of the critical pedagogy will facilitate the teachers
develop reflection about their own pedagogical practices. It is important to
note that critical pedagogy rejects the idea of authoritarianism, but, does not
reject the ideas of authority. So, critical pedagogy provides a sharp and
critical view and a perspective towards engaging learners in the teaching
—learning processes which deviate from simple recall and getting socialized
in the existing prevailed practices.
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Designing Learning outcomes

Purpose: The primary considerations in this theme are focused upon
deriving theoretical insights into the need and significance of pedagogical
planning with clarity of learning outcomes as an essential dimension for
assuring quality learning experience while simultaneously addressing the

diversity among learners and epistemic prepositions of the subject.

Quality learning experience is an intricate matrix of intersectionality across
content and processes specific to any subject/discipline. There is an
amalgamation of multiple thinking and process skills spread over several
layers of complexity in the content of a subject. Any formal process of
education is expected to develop a certain degree of conceptual
understanding about the subject/discipline under consideration. Most
ordinarily, the focus in higher education has been content driven. Many a
number of times it is assumed that the essential skills — thinking as well as
process, are either possessed by the student and they will acquire these all by
themselves. Also, there is little clarity about which level of conceptual
complexity is essential for students of the course in a programme. This
brings into focus the need for developing learning outcomes for each of the
units in every course of a programme. NEP 2020 proposes multi/inter/trans
disciplinary approaches in higher education. The multiple exit-entry plan
also requires that learning outcomes for each level of course in a programme
are meticulously specified. Furthermore, the provision of academic bank of
credits requires that a parity in learning outcomes is duly established. The
process of meaningful learning will be facilitated to a large extent once the
practice of designing learning outcomes is observed with precision. It will
simplify the process of credit allotments. The nature and range of possible
curricular activities can be accordingly planned. Most advantageously, the
assessment will be more authentic once the learning outcomes are shared

with the students in advance.
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Principles of Curriculum Construction

Purpose: The emphasis here will be on elaborating the theoretical
prepositions in construction of curriculum. The pertinent questions about
what, why, how and whom about curriculum construction will be focused
upon.

This theme has evolved as an essential constituent for nurturing the
teachers' comprehension about principles and processes of curriculum
construction since the NEP 2020 envisions them as active participants in
planning the curriculum for the course. “The curriculum must be interesting
and relevant, and updated regularly to align with the latest knowledge
requirements and to meet specified learning outcomes (12.1, NEP 2020,
Page 38).” The most critical dimension for strengthening any system of
education is its curriculum. The curriculum is expected to be flexible and
differentiated to address the diversity of context in higher education. Thus,
developing a through understanding of principles of curriculum
construction is in coherence with the vision of NEP 2020, which foresees
system of higher education as more flexible with enhanced autonomy to the
college/university teachers. Consequently, the teachers require an in-depth
understanding of focal points involved in designing a curriculum. The
teachers are expected to realize that curriculum construction is a
collaborative process. Thus, an intense understanding about the role and
positioning of each of the stakeholder needs to be developed. A thorough
grasp over the interconnections between epistemic and pedagogical
domains of a course in a programme is needed to deliberate over the content
of the course. It is expected that the teachers' understanding about the nature
and scope of every subject and its content in a programme will be
strengthened with an extensive understanding of the principles of

curriculum construction.
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Curriculum Planning and Processes

Purpose: This theme is aimed at discussing the processes and planning of
the curriculum for specific college/university while keeping in mind the
approved framework as provided by the recognised bodies.

Each of the university has its own statutory bodies for finalizing the
curriculum for a programme. There are stipulated guidelines from the
accrediting bodies specifying the processes to be followed. This practice
ensured that the foundational concepts in each course are incorporated in
annual planning. Moving a step further, the NEP 2020 seems to have created
a confluence between the various dimensions of context, mainly local,
national and international. The responsibility of teachers in the process of
curriculum planning is portrayed differently. “Faculty will be given the
freedom to design their own curricular and pedagogical approaches within
the approved framework, including textbook and reading material
selections, assignments, and assessments" (13.4, NEP 2020, page 40).” This
redefined role of teachers necessitates that they comprehend the process of
curriculum planning and adapting it to fulfil the learning needs of all the
students within the given framework. In existing scenarios most university
teachers are accustomed to follow a pre-decided curriculum. In the
upcoming scenarios the college/university teachers will be required to
possess the ability to re/design the curricular process to make it inclusive.
The teachers themselves will need to imbibe certain process and thinking
skills to critically examine the curriculum frameworks. This will require
that the means and ways to accomplish objectivity and address the
subjectivity in curriculum planning are learnt. This will strengthen the
ability of teachers in higher education to provide diverse viewpoints to the
students without any favour, fear or bias while simultaneously being in

coherence with the approved curriculum framework.

Institute of Lifelong Learning, University of Delhi [ Page No: 26]




Rethinking Assessment Processes: Possibilities and
Challenges

Purpose: The theme would engage with ideas of assessment beyond
traditional approaches and explore the possibilities of flexible and engaging
assessment modes. The basic premise would be navigating through the idea
of assessment of learning to assessment for learning to assessment as

learning.

This theme aims to integrate learning and assessment while reimagining
assessment in more meaningful manner, preparing learners for more
meaningful engagement. There is extensive indication from researches that
assessment is equally influential on learning of students as methods of
teaching if not more. The higher education scenarios are bound to change in
near future. There are regular discussions about making this stage of
education as more flexible and student-friendly. This upcoming situation
will pose a definitive challenge to the university teachers who are
accustomed to term-end examinations. The possibilities of multiple exits as
also re-entry and credit transfers will be a completely new system. The
teachers will be expected to contribute towards planning the process of
assessment essentially because the university is a certification agency
which qualifies its students for various other related opportunities. This
session is proposed to acquaint the university teachers with these challenges
and suggest matrix of possibilities. Going beyond the tradition approach of
assessment of learning would be reflected upon to rethink about
opportunities to create spaces for assessment for learning. Ideas of more
inclusive, engaging, meaningful, future oriented assessment methods
would be discussed. Technological advancements and innovative methods
for feedback to students would be highlighted to make assessment part of

learning.

Institute of Lifelong Learning, University of Delhi [ Page No: 27]




Assessment Possibilities in Higher Education

Purpose: The session theme comprises of different possibilities of
assessment in higher education that is in sync with core ideas like flexibility,
exploration etc. It would attempt to elaborate and discuss the various

possibilities of alternate mode of assessment.

With evolving flexible structure in higher education, the assessment
processes need complete replanning. The pandemic period compelled the
teachers and the students to think and plan assessment differently. This was
need based. But the NEP 2020 has proposed multiple modes of offering
higher education. This means the assessment processes also require
planning in different modes. The nature of questions will require a pertinent
focus for varied forms of assessment. The possibility of continuous
assessment being a part of higher education will necessitate that the mindset
of term end examination be negotiated. It is envisioned that the higher
education will be student focused. This would require thinking afresh about
assessment. The multiple ideas like open book examinations-
assessment/CBCS/flexibility in internal assessment (via group
discussion/practical/activities etc.) to address holistic experience call upon
familiarizing teachers with differential modes of assessment and
subsequently develop skills essential for it. As there is a movement also
towards competency based higher education also, possible tools and modes
of assessment in sync with that would also be focused upon. Use of
technology-based advancements for assessment like e portfolio building
would be discussed with examples. Engaging in collaborative and
interdisciplinary/multidisciplinary project-based assessment possibilities
would be discussed.
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Virtual Learning Platforms in Higher Education

Purpose: Founded in the emerging scenarios at higher education this theme
is expected to discuss the ideas related to exploring the possibilities of
using virtual learning platforms and ever-growing scope of multiple designs

oflearning in higher education.

The enhanced scope of virtual learning platforms across each stage of
education is a promising move towards developing addressing the
challenges of access along with quality. Creative learning environment is
critical for inculcating lifelong learning skills in students. Availability of
digital learning tools which can help students in differential modes can be
one of the effective ways. This is the primary rationale for employing ICT in
Higher Education. For quite some time now the development of MOOCs
and LMS has been encouraged with higher education teachers. It's
important that pedagogical implementation of different LMS and MOOCs
is also discussed as part of the pedagogy in higher education. Web based
collaboration are part of the developing education system at higher
education. Efforts in this session would be to highlight the flexible
opportunities virtual learning systems gives us in not just building a
pedagogical design that is effective, but also in providing opportunities of
expression and participation in real world situations. Development of
online communities to nurture the idea of sharing ideas and collaboration
through innovative instructional designs at higher education level would
also be the main point of discussion. This session will also discuss about
using blogging and other social media platforms for expression, sharing,

collaborating and independent learning.
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Digital learning Tools and Pedagogy

Purpose: The theme attempts to engage with the possibilities of
understanding the exponential advancement in the field of digital learning

tools and its implication on pedagogy in higher education.

The recent pandemic situation has forced the teachers and students to adopt
to various ICT tools for the purpose of teaching-learning. This surely was a
sudden crisis and all the partakers in HI process must be admired for
managing the situation in the best possible manner. However, the role of
ICT in designing flexible learning platforms need meticulous
understanding about its nature and scope. This session will present the role
and limitations of various ICT tools and techniques in conceptualizing
student friendly learning environments. Attempts to reflect and engage with
use of digital tools in pedagogy that would help in student's engagement,
concept development, innovative thinking, collaboration, inclusive
participation, effective and appropriate communication, competency
building would be the main emphasis area.

With the growing Information and Communication Technologies, digital
learning tools are expanding every day. These tools have changed the way
teachers do their planning and how learners access information through
different resources. In last few years pedagogical innovations due to
improving technological tools and access to them have increased the
possibilities for creating better learning environment as well as giving
opportunities for learners to participate flexibly. Some of the concepts that
are expected to be covered in this session would be following:

Open Educational Resources, Web 2.0(blog, podcast etc.), Flipped learning
designs, Digital storytelling, Creating e portfolio, Blended Learning
Designs, Challenges in using digital learning tools, ethics and digital

learning, Assistive technology and Universal Design for Learning.
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Developing Teachers and Students as Researchers

Purpose: Theme provides opportunities to university teachers to become
research practitioners with required ability, knowledge and skills of doing
research that also incorporates the idea of student as a researcher.

Our intellectual starting point is NEP 2020's vision for higher education
which arguably finds the strongest manifestation in the undergraduate
programmes which has absence of the ideas developing student as a
researcher. In the light of this, it is needed to reinvent and reconceptualize
the curriculum to ensure that all undergraduate students must be engaged in
some kind of research or inquiry. Even research scholars during their post
graduate and doctoral research in university face different issues and
challenges with regard to authenticity, ethical consideration, various
theoretical dispositional coercions and so on. In the given context,
university teachers have to take a role of critical and reflective academician
to provide spaces and opportunities to students in developing relatively
better research competencies. This session expected to facilitate teachers to
develop a comprehensive understanding toward student as a researcher.
This expectation also generates the need that teacher and student must be
engaged in research practices of different kinds; teacher as a research
practitioner and student as a developing researcher. To achieve this
objective theme engages higher education practitioners in understanding
various research traditions, paradigms and associated practices particularly

grounded theory research and action research.
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Section C:

Espousing for Transformative Pedagogy at Higher Education




Making classrooms inclusive: Pedagogical processes
for addressing issues related with students with
special needs

Purpose: This session would attempt to engage the participants with the
pedagogical processes which are founded in the ethos of inclusive
education. It will draw the attention towards specific developments and
possibilities within classroom processes designed to create appropriate

learning spaces for each student.

Pedagogical processes define the possibilities of creating equitable learning
opportunities for each student in class. The higher education scenarios
manifest a complex matrix of multi-ability (including high ability)
intersecting across various visible or invisible physiological and
neurological state of being. The pedagogical approaches need to evolve to
address the learning styles of students with differential abilities and learning
curves. The issue of access is well addressed through multiple provisions at
entry level. The resource creation in the form of teaching-learning resources
and assistive devices is also gaining momentum. Its critical the teachers in
higher education develop an in-depth understanding about the pedagogical
nuances that would facilitate active engagement of all the learners and
generate the possibility of an environment that is conducive for learning of
everyone. The need for collaborative practices and shared platforms is
necessitated due to diversity among learners in the classroom. The
challenges faced by learners with special needs can be assessed and
possibilities of a more inclusive pedagogy has to be developed. The
college/university teachers can explore the frameworks like Universal
Design for learning (UDL) for creating inclusive learning spaces.
Employing flexible approach and collaborative designs using technological
developments could be one of the many possibilities. It is expected that the
spectrum of pedagogical approaches to address the continuum of ability and

differential learning styles will be discussed in this session.
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Understanding Social Diversity: addressing issues
related with students from socially and economically
disadvantaged families.

Purpose: This session would focus on exploring the idea of social diversity
with emphasis on extending the debate of social justice from access to
creating just and equitable learning spaces for each student in higher

education.

The constructive engagement and advocacy from various stakeholders have
facilitated the process of access to higher education for students coming
from different disadvantaged circumstances. However, their retention and
progression continue to be a challenge. Issues and possibilities related with
access to higher education institutions with reference to the learners coming
from disadvantaged backgrounds would be highlighted here. Addressing
these issues and challenges by creating more equitable systems for
providing access across different stages would be the emphasis of the
session. Possibilities of pedagogical and curriculum adaptations in view of
facilitating the social diversity would also be discussed. The role of assistive
devices and proactive engagement of equal opportunity cells in HI institutes
will be discussed. Possibilities of real time system of addressing the issues
emerging from the contextual setting would also be discussed to promote
inclusive education. This session is expected to elaborate the significance of
inclusive set-ups in developing harmonious community and collaborative
work environments. The discussions herein will highlight the need for
rethinking institutional ethos with specific reference to creating inclusive
social ecology based on the foundational principle of unconditional mutual

respect for each other.
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Gender Identities: Issues and Challenges in Higher
Education Institutes

Purpose: The theme would highlight the significance of understanding

the issues and challenges related with creating social and learning spaces for

students with diverse gender identities in Higher Education.

Addressing gender related issues and challenges in higher education
institutions require a comprehensive exposition of the issues that are
contextualised and are embedded in the realities of individuals. It requires a
coherent understanding about the emerging debates about educational and
professional opportunities for people with diverse gender identities. The
higher education institutions will have students from all genders. This
session will focus upon the spectrum of gender identities and how the
prevalent stereotypes about this spectrum needs to be addressed. The
possible mechanisms to identify and negotiate gender-based biases will be
discussed. Influence of media and other factors on creating challenges as
well as opportunities needs to be explored much deeper. Taking examples
and case studies from different scenarios in higher education, issues of
access and opportunities for quality education would be discussed. It would
also explore the possibilities of embedding the discussions related to gender
in curriculum, pedagogy and assessment. An attempt to creates spaces for
sharing experiences and developing competencies among all learners
would be reflected upon. The session would attempt to strengthen the
teachers' belief system about providing equal learning opportunities to all

genders.
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Innovative and flexible methods: theatre, cinema,
media

Purpose: The theme proposes to dwell into the possibilities of using
innovative methods like theatre and cinema, exploring the flexibility of

these mediums beyond conceptual development in higher education.

Media has played a huge role in influencing as well as mirroring the social
milieu in which we have been living. With exponential increase in
technology, new mediums have emerged and played huge role in engaging
people in one way or the other. Theatre, cinema and other popular media has
been part of education in different ways. As a pedagogical discourse, it has
paved way for providing flexible approach to learning as well. With the
exponential increase in technology and its availability, the mediums as well
as tools for communication have increased. This gives an opportunity to
reflect about engaging the learners differently for the purpose of pedagogy
and assessment. Going beyond the critical analysis of various media and the
role others have played, active engagement in contributing at different
levels would also highlighted. From analysing media depiction of people,
events, places, etc. to providing opportunities for expressing themselves
through these media, it has reaffirmed its position in higher education also.
The session on Innovative and Flexible Methods: Theatre, Cinema and
Media, would highlight these areas in higher education pedagogy. How as
pedagogical tool, they can be used in different subjects would also be

discussed and visualising different possibilities of student's engagement

using these media would be explored.
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Internationalization of Higher Education

Purpose: Internationalization of higher education is the need of the time to
prepare global citizens with the help of various educational and cultural
exchange practices at global level. This theme aims to provide opportunity for
establishing the practice of trialogue among educational practitioners in higher
education with a purpose to conceptualize the international thought and develop

contextual perspective about internationalization of higher education.

Internationalisation of higher education promotes sharing of best academic and
research practices through interactions between diverse education systems, and
helps in developing global citizens through mobility of students and scholars. In
an ever-changing world, global awareness and interconnectedness through
internationalisation of higher education has a significant role to play in shaping
the next generations of learners. The National Education Policy, 2020 envisions
attaining highest global standards in the quality of higher education. It is
essential for all the teachers in higher education to work towards comprehending
the rationale and significance of global exchange in education. The process of
knowledge generation is located in the experiential ecology which are is often
situated in a context. The sharing of knowledge thus can be of critical relevance
for building the epistemic postulates in any discipline. In the era of inter and trans
disciplinary approach to higher education this process exists in a relatively

complex form. Internationalism in higher education is a multidimensional

process that will focus both on creating platforms for knowledge exchange

among the scholars and developing provisions for the student exchange from all
over the world. This would requires that the international competencies are to be
fostered in both the students and the educational practitioner in higher education.
One of the most critical dimensions here would be to develop a global mindset of
students and shape their bitingness as global citizens while deep rooted pride in
being Indian. This newly evolved idea of developing into a Global Citizen
founded in the national identity necessitates that the appropriateness of
contemporary practices in higher education are reflected upon and innovative

designs are created to accomplish this goal in higher education.
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Assessment Schedule

The proposed design of faculty development progamme counters many
existing processes prevalent in higher education. It is therefore, needed that
the participants of the programme experience these proposed dimensions
during the programme. Posing trust in the conjecture of assessment as
learning the assessment scheduled for this FDP is differently planned. It
places the participants in an individual yet interdependent position as
someone who are capacitated to plan for their own learning experiences.
The participants of this programme will be faculty members of
colleges/university. The proposed assessment procedure is located in their

experience.

A detailed step wise assessment process is proposed with active
participation of all the participants. A thematic group work and individual
assignment are planned for engaging the participants in mind-on activities
and enhancing consolidation on a regular basis.

The participants will be distributed in small groups possibly through
random process/considering their own choice of team members. These
groups may or may not be constant throughout the FDP.

Three tasks are proposed during this course.

1. Constructing multiple choice questions

2. Developing case profiles of students

3. Developing critical understanding of classroom-based research

For each task there will be a discussion session. This is proposed to clarify
the nature and scope of the task under consideration. There will be one/two
open slots for group work and library work. Each of these tasks will
conclude with a presentation from the participants. A few guidelines are
shared with the participants for each of these tasks.

Task One: Constructing multiple choice questions

v'Inall each group will prepare five MCQ.
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Since this is an interdisciplinary group od participants, three MCQ can
be from any of the subjects and two from the themes of this course, most
probably from those which are covered till then.
The task would be presented in the following sub-sections.
The learning Outcomes in reference for which the MCQ is designed
MCQ: Stem and options
Key: Correct answer Justification; Incorrect answer with justification (if
possible then reference from a standard textbook for justification)
v" Challenges faced
v Remarks (ifany)
Task Two: Developing case profiles of students
This is also proposed as a group task. The following specifications were
provided for final compilation of group discussion and presentation.
Profiling the Student
Socio- demographic Profile
Learning Styles
Strengths
Limitations
Pedagogical Challenges
Possibilities to enhance Learning Experiences
Task Three: Developing critical understanding of classroom-based research
This is proposed as an individual or small group task based upon the total
number of participants. The foundational purpose of this task was to
identify a classroom- based research problem and discuss the challenges
and opportunities in addressing that problem with the focus on creating an
ecology of learning wherein the higher order purpose of tertiary level

education is accomplished by each learner. The deliberations were expected

to be consolidated in following format.

v Area(problem you are trying to address)
v Rationale (Why this problem: personal experience/theory driven/policy
based/any other)

v' Significance of the research

Institute of Lifelong Learning, University of Delhi [ Page No: 38]




v Research Questions

v Research Design (Sample, Tools, Timeline, Steps)
v' Predictable Challenges
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Executive Summary

The course titled Pedagogical Imperatives for Capacity Building in Higher
Education was launched in the form of Faculty Development Programme
organised by the Institute of Lifelong Learning, University of Delhi and
Mahatma Hansraj Faculty Development Centre (A centre of MoE, Govt of
India under PMMMNMTT Scheme) in collaboration with each other. The
programme was scheduled for twelve days with six hours each day. To
maintain the rigor of discussions the sessions were scheduled for two hour
each. There were thirty-six sessions in the complete programme. The
twenty-two themes of the course were deliberated upon by the experts in
concerned area. Since the course is developed for college/university
teachers, their experience was duly acknowledged and they were visualized
as active collaborators in the process of learning as a foundational premise
in the design of the course. The emerging practice of assessment as learning
has been the highpoint of this course. Three assessment tasks were
conducted as part of this course. Two of these were group task and one was
an individual task. Total six sessions, three each for two group tasks and four

sessions for individual task were utilized. A possible schedule for planning

this programme is placed as appendix in the end.

The programme was based on a course which envisages each stakeholder
engaged in the process of education across any level as an active partner in
creating knowledge. So, it was discussed that the group shall be kept small.
Finally, the participant group had 25 faculty members from various colleges
and universities across India including 1 participant from Jammu, 1 from
Shillong, 2 from Haryana, 1 from Maharashtra, 1 from Chhattisgarh and
others from Delhi and NCR along with 1 participant from Ethiopia to make
this FDP global in its outreach.

This 12 days Faculty Development Programme was inaugurated on 21st
Feb.2022 in an online mode. The dignitaries emphasized upon the

significance of this program and congratulated ILLL for its contributions in
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organising such engaging and well thought of program which holds the
promise of enriching the university's academia. The purpose of education
was deliberated upon as the domain where an individual learns to express,
articulate the inspirations and anxieties, and decide the mode of life in
which one wishes to engage. The participants were encouraged to make
passive learning space into active learning space.

It would be appropriate, a priori, to present the summary of sessions in a
sequence which would facilitate the methodical thorough processing of an
all-embracing approach towards pedagogy at higher education. So, the
summary of sessions is discussed under thought-baskets conceptualized for

the purpose of organising the various strands of the themes.

Section A: Foundational Premise for Pedagogy at Higher Education
Section A has seven founding themes. These themes were expected to

develop multi-dimensional understanding of foundational ideas in

pedagogy at higher education.

A.1: NEP 2020: Envisioning Energized, and Capable Faculty at Higher

Education

This session apprised the participants about nature of NEP 2020 and the
scope of this policy revision after 34 years. The focus of the policy on re-
skilling, up-skilling and keeping pace with the Education revolution 4.0
was elaborated. The significant keywords of the policy like Pedagogy,
Interdisciplinarity and Multi-disciplinarity were highlighted. The
expansive scope of facilitating the outreach of higher education with a focus
on increasing the GER from 26% to 50%. through the concept of boundary-
free digital university was commended. The participants raised queries
about the need, relevance and challenges of maintaining high standards of
education through digital universities. They also enquired whether policy

guides or points towards some specific areas of research.
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A.2: Pedagogy for Addressing Diversity and Inclusion

The session focused upon the changing nature of higher education based
upon two critical factors one-the goal and aims of education in the light of
NEP 2020and two-ever evolving classroom matrix through infinitely
probable combinations of socio-economic stratification, language
spectrum, gender diversity and cultural blends. Consequently, the emerging
classroom dynamics necessitates pedagogical approaches which can lead to
creation of inclusive ecology nurturing the spirit of collaborations and self-
motivation in all spheres of life. The post-session discussions focused upon
possibility of blended learning and challenges of young teachers who face
excessive disruption from students. It was discussed that an active-
reflective teacher can encourage to locate the source of their questions and

engage them meaningfully in the process of learning.

A.3: The idea of 'Others': Phenomenological Foundations of
Contextualizing Pedagogical Stances

This session started with a description of the human understanding which is

primarily categorical in nature and how 'Otherness' is attributed to these

categories. Characterization of other people and cultures draws biases,
prejudices and opinions of the culture that is represented. The 'Other’ as per
stereotyping is negative, constant, opposite, different from me. Othering
denies the possibilities of growth as the Other must be recognizable as a
character. The face of the 'Other' reminds us that we are not the centre of the
universe. Detailed discussion was held on the need for pedagogical
practices to be more inclusive. The pedagogy focusing on the utilitarian
aspect of education was critiqued. It was emphasized that by anchoring
ethics and education to the tangibility of people's lives and their interactions

we might explore the possibilities for living well together.

A.4: Research as a Pedagogical Tool: Conceptual Perspective

During the session, the participants learned about evolution of the concept
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of pedagogy in higher education, concept, types and process of research.
The enabling and constraining factors effecting the pedagogical processes
were also discussed in detail. The session was rooted in a number of guiding
questions to decide about the pedagogy, such as how do people learn; how to
design meaningful learning environments; how to design spaces for
personalized learning and many more like these. The efficacy of research-
based pedagogy for optimizing the development of higher order thinking
and process skill amongst student was explained in detail. It was expounded
that research-based pedagogy facilitates learning that promotes critical
thinking, problem solving, creative thinking, autonomy of operation and
practical application. Participants were also apprised about the rationale for
research-based pedagogy. The entire session was developed through
illustrations and supported with numerous examples. The appropriateness
of research-based pedagogy for undergraduate students was discussed in

length.

A.5: Understanding Learner: A Psychosocial Perspective

The session opened with the idea that teaching is an art because art exhibits

ways in which teachers use creative ways to teach the students, and so the
students find it exciting and enjoy the process of learning. Teachers need to
determine the methods and strategies that work best for their learners.
Teaching need not be perceived as a standardized product. Teachers may
regularly, carve out their own philosophy of teaching, discover their unique
talents, and learn how to use them. It was emphasised that incorporating
flipped classroom method along with in-depth understanding of pedagogy
for adult students can enhance the quality of teaching-learning experiences.
This requires them to gradually evolve as facilitators, practitioners,
assurers, deliverers, and contributors in shaping their students and society
as a whole. The session concluded on the note that reflective teachers have
the strength and ability to create meaningful learning environment for their
students.
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A.6: Thinking and Cognition: A Psychosocial Perspective

The session helped the participants link the role of thinking and cognition
with pedagogical planning. It was explained that how psychology
systematically studies the human behaviour. Thinking and higher order
thinking is critical for people involved in education for enhancing creativity
as creativity is based on divergent thinking. The role of metacognition in
education & research was also deliberated upon. It was emphasized that
psychosocial theories focus on the nature of self-understanding, social
relationships, and the mental processes that support connections between
the person and his/her social world. The significance of teachers developing
an in-depth understanding of the process of thinking and cognition for

achieving the goal of quality education was discussed in detail.

A.7: Motivating Self for Continuous Professional Development

The session was founded in the belief that it is essential for teachers to be
self-motivated, as it helps in reviewing, renewing, and extending their
commitment towards the profession. Quality of teaching is one of the most
critical predictors of students' learning outcomes. Motivation to participate
in professional development on a regular basis can be approached as a

multidimensional construct, implying that individuals may have multiple

reasons for engaging in certain pedagogical practices. With a strong

advocacy that continuous professional development is not possible without
the institutional and administrative support the session concluded with the
sharing the challenges and experiences by participants from various

governmental and private institutes.

Section B: Perspective in Pedagogy at Higher Education
Section B has ten themes which are critically significant to capture the

vastness of pedagogical planning. The themes in this section are expected to

facilitate the teachers in higher education comprehend the nature and scope
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of various dimensions other than content for enhancing the learning

experiences of the students.

B.1: Pedagogical Approaches in Higher Education

The sessions initiated with description about the significant developments
in the field of higher education in 20th and 21st century. According to the
recent report on education, we have only 1043 universities and 385.36 lakh
students been enrolled. Most students from disadvantaged backgrounds do
not have access to higher education. Regular schedules of attending classes
and rigid assessment patterns have dissuaded many other students from
attending higher education. This issue has been constantly addressed
through multiple provisions for higher education. The unique contribution
of the Non-Collegiate Women's Education Board, Delhi University, was
discussed. NCWEB has been leading the process of social change by
empowering women through education for the last 76 years. The other
existing facilities like open school of learning and national level open

universities were also discussed. The upcoming idea of digital universities

was also seen in the light of providing quality education within flexible time

and space. It was highlighted that all these educational provisions at higher
education require a dedicated pedagogical planning and that this will
require re-envisioning the role of teachers, students, content and assessment
at systemic level. It would also require creating facilities for upgrading the

teaching-learning skills of each of the partaker in this process.

B.2: Critical Pedagogy

The session raised questions like what defines our humanity; What
distinguishes us from other beings? It is “education”, its ideals, symbols and
everyday practices, its rights, duties and obligations, it is in the domain of
education that we think and express ourselves, articulate our inspirations
and anxieties, and decide the mode of life we wish to engage in. Education,

knowledge and values are integrated and integral parts of human
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edification, wisdom, culture and civilization. The Indian perspective on
pedagogy and critical thinking was also discussed and it was stated that
'everything is not philosophy, but everything can be philosophized'. The
deliberations brought forward the debate around the role of education as
developing individuals' thinking and cognition to locate discontinuities in

existence or merely to repeat their role in maintaining the status-quo.

B.3: Designing Learning outcomes

It was explained that learning outcomes are usually discussed within the
context of program-wide assessment, but they can be valuable components
of any class because of the way they sharpen the focus on students' learning.
The design of learning experiences in higher education is becoming
increasingly outcome-led, but there is confusion regarding what constitutes
these outcomes. There is evident disquiet concerning their ostensible
association with behaviourism, and apprehensions concerning their
implementation. But it may be of critical significance for learning that the
students understand the conditions and goals of their assessment. The

possibility of assessment as learning can be enhanced in such scenarios.

B.4: Principles of Curriculum Construction

This session highlighted the significance of curriculum in any institution. It
was suggested that it may include clear description of what the student is
expected to know, and the role of the teacher in supporting them to achieve
those goals. It is suggested that the curriculum be developed to promote
interdisciplinary approach. Along with this, needs of the students are
equally important to be recognized during this process. A curriculum
document is required to be well-equipped with examples and suggested
resources which will make it more effective and clearly lay out the learning
objectives and expected learning outcomes. When asked about suggestions
from participants on curriculum construction the inputs were to create an

inclusive space and have multidisciplinary approach to address multiple
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needs and inculcate a range of thinking and process skills.

B.5: Curriculum Planning and Processes

The session laid emphasis on the value-based approach to higher education,
as discussed in NEP- 2020, through proper processes and planning of
curriculum. The core element of the curriculum such as teaching content,
tutorial, delivery pattern, and assessment method were discussed. It was
suggested that the curriculum should be activity based as that will be help
student with hands on experience. Furthering the discussion, the five steps
of curriculum processing as (1) Identifying the issue/problem/need (2)
Conduct Needs Assessment and stating the intended outcomes (3) Selecting
the learning content (4) Design curriculum product and developing
assessment mechanism (5) Evaluate the effectiveness of learning outcomes,

experiences, tests, and revision of the curriculum were deliberated upon.

B.6: Rethinking Assessment Processes. Possibilities and Challenges

The difference between assessment and evaluation was explained
thoroughly. There were elaborative discussions on types and modes of
assessment. The need for assessment was also discussed in detail. The
rationale for rethinking assessment was discussed as located in expanding
scope of learning and an emerging concern about developing multiple skills
like creative & critical thinking and many more. The shifting role of
students in their own assessment and assessment of peers and teachers was
also discussed. This leads to the change in procedures for planning

assessment schedules and now it is expected that the criteria of assessment

be decided with active engagement of all the stakeholders, Also, for greater

efficacy it needs to be shared with all concerned right in the beginning of the
learning cycle. Assessment needs to be detailed with qualitative feedback
discussing the areas of strength as also mapping the gaps in learning. It was

also discussed that frequency of assessment needs to be thought about.
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B.7: Assessment Possibilities in Higher Education

The session explained the Concepts, Meaning and Origin of assessment. It
also discussed the differences between measurement, assessment and
evaluation. A detailed account of Bloom's Taxonomy which emphasizes
upon Remembering, Understanding, Applying, Analysing, Evaluating and
Creating was discussed. Purpose of Assessment was also discussed wherein
different approaches to assessment were demystified. The difference
between assessment of learning (Summative Assessment), assessment for
learning (Formative Assessment) and assessment as learning (Extended
Formative Assessment) were elaborated upon. Innovations in Assessment
was also a very important topic wherein it was understood that innovations
can be brought about through mind maps, conceptual maps, learning

portfolios, theme walls, Journal Writing, Reviews, Critical Analysis etc.

B.8: Virtual Learning Platforms in Higher Education

This session was activity-based and deliberations were focused upon two
vital parts: importance and impact of virtual learning tools and how the
same tools can be used for the assessment of the students. In the first part of
discussion, the importance of communication, technology, and pedagogy
knowledge was elaborated upon. In the second part the different free open
virtual resources and initiative of government of India regarding virtual
learning like SWAYAM, Moodle, E path Sala were described. The
participants also participated in different activities like use of Moodle, how
they can create their own website, how they can make videos for students.
The session facilitated the capacity building of many participants upskilling

them for engaging with virtual learning platforms.

B.9: Digital learning Tools and Pedagogy

The discussions during the session on theme Digital Learning Tools and

Pedagogy emphasised that it is a teacher who can make best or worse use of
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technology. The role of teacher is critical who creates curiosity, excitement
and memorable learning moments. It was further highlighted that ICT
increases the flexibility of content-transaction so that learners can access
knowledge anytime and from anywhere. New imperatives to implement
blended learning, Education 4.0, MOOCs replacement with MOOPs, E-
leaning with Bloom's Taxonomy, BL Mode in Indian Higher Education,
ICT Initiatives, Technical competency of teachers and learners, Hacking,

Cyber Etiquettes were discussed in detail.

B.10: Developing Teachers and Students as Researchers

The session focused upon developing the teachers and students as
researchers. In most learning situations at higher education the pedagogical
practices are based on the idea that the students are passive learners. It is
assumed that, they do not have potential to critically engage in conceptual
debates while researchers are free, opiniated and can indulge in debate. It

was recommended that the education in the present context should connect

the curriculum-based discussions with the real world and provide

opportunity to engage with the problem solving about real world/life issues.
However, the research-based pedagogy would require that both the teachers
and the students develop research aptitude. They both have to take a step

further and attain a position of problem-poser.

Section C: Espousing for Transformative Perceptions in Pedagogy at

Higher Education
Section C has five themes which holds the potential to acquaint about the

substantive nuances of creating inclusive, student-focused pedagogical
approaches. Teachers in higher education are aware of diversity in their
classroom, but they often consider these as insignificant and indulge in
content-specific pedagogical approach devoid of an in-depth understanding
of the multiple ways of learning and influence of the socio-personal

conditions of the students on these cognitive processes. The themes under
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this section are an attempt to draw attention towards these aspects of critical

relevance.

C.1: Making classrooms inclusive: Pedagogical processes for addressing
issues related with students with special needs

The session was built around the conceptual understanding that Inclusive
education denotes that everyone has the right to quality education and
meaningful learning experiences. Inclusive education means that all the
student study with each other in the same classroom. It strongly advocates
creating tangible learning opportunities for groups who have traditionally
been excluded especially the individuals with disabilities who may have
atypical learning styles. The students with diverse learning and expression
styles are placed together in a regular classroom for most of the duration.
There could be differences in their pace of learning as well. The pedagogical
challenges in such situations are much complex since such context require
differentiated planning. The support of assistive devices and other virtual
resources can facilitate the process of creating inclusive learning

environments for each learner.

C.2: Understanding Social Diversity: addressing issues related with

students from socially and economically disadvantaged families.

The sessions brought-forth the meticulous description of Indian
classrooms. The multiple domains of diversity in Indian class room like
linguistic, socioeconomic, social culture, religious belief, race, caste,
sexual orientation was elaborated upon. There was discussion about
pedagogical nuances which facilitates bonding between culturally diverse
teachers and student. There were focused discussions about deficit
approach and resource pedagogy. The illustrations of and suggestions for
addressing socio cultural mismatch in Indian school classrooms were
deliberated upon. The idea of nurturing the explicit character in the learner

and also to inculcate cultural competence with cultural tolerance was the
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main thrust of this session.

C.3: Gender Identities: Issues and Challenges in Higher Education
Institutes

The session started with a discussion that gender issues is one of the
significant lived realities of any person's life. It was described under two
major sub-themes sensitization and inclusion(inclusion). The disconnect
between the policies and acceptance within the communities was also
discussed. The impact of developing policies in isolation for each of the
gender-related issue was also critically examined. The session was full of
anecdotes and laid emphasis on complexities in life of each of the gender
identity. The discussions during the session were founded in the belief that
higher education and research are key instruments for empowerment and
social change. Universities can be powerful institutions for promoting
gender equality, diversity and inclusion, not only in the higher education
context, butalso in society at large.

C.4: Innovative andflexible methods: theatre, cinema, and media

The session deliberated upon how to use theatre, cinema and media as a
teaching-learning resource on a regular basis. These mediums can provide
deepened and expanded learning opportunities with new tools for
constructing thoughts and feelings. In an unbounded manner these
mediums can help cultivate spirit of inquiry most typically on issues of
social relevance. The emotional and social domains of personality can be
enriched through open-minded debates and discussions created around the
various situations depicted through these mediums. The discussions led to
an elaborated understanding of wholistic development being a dynamic
concept that encompasses a new vision of education to empower people,
student-sensitive educational environment where one focuses on creating a

learning environment which respect everyone's point of view and provide a

platform for nurturing reflective practices among all the partakers
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C.5: Internationalization of Higher Education

It was an insightful and interactive lecture on internationalization of Higher
education where many important issues were discussed. It was discussed that
there are many reasons to believe that modern information and
communication technologies and the movement of people, ideas and culture
across national boundaries present new opportunities to promote one's
culture to other countries and provide more chances for the fusion of culture.
Referring to India's rich cultural cohesive and inclusive nature
internationalization of higher education was discussed as an age-old tradition
of ancient India. It is historically established that institutions of higher
education like Taxila and Nalanda had foreign students from China, Korea,
Japan, Indonesia etc. who came there to study. Furthering the discussions
critical examination of difference between Internationalization and
Globalization, Truths and Myths about internationalization, the purpose and

need of internationalization; its educational aims, and the parameters of

ranking for universities were shared with the participants. The discussions

brought forth many new suggestions like exchange of people and thought
across various national, state and local colleges in India, writing authentic
research-based papers and also collaborating with other educationists in

foreign countries for developing symbiotic connections with each other.

Assessment Schedules: An Integral Component of the Course:

It is essential that the planning and organisation of three dedicated task
designed for the participants of this faculty development be summarised here.
Based on an in-depth understanding of the possible gaps in effective
pedagogical planning, three task were developed by the course development
team.

Constructing multiple choice questions

Developing case profiles of students

Developing critical understanding of classroom-based research
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The first two tasks were group task and the last one was projected as an
independent task. For each of these tasks there were dedicated sessions for
facilitating the participants comprehend the nuances of the task. Clear
guidelines were provided for conceptualizing the task, organising the group
work and template for presenting the task. There were dedicated experts from
the field of education to first create descriptive understanding of the task,
another team for hand-holding during the group task and yet another expert
for attending the presentations and providing feedback. The response of the
participants as also their zeal and enthusiasm were high on scale. The experts
who contributed unwaveringly in actualising the effective conduct of these
task deserves special mention. They imbibed the spirit of the tasks and were
completely devoted to the agenda of engaging meaningfully with the
participants. Together, with the cooperation of each of the partaker this
segment of the course achieved high level of success with exceptional
contribution form each of the participants in the form of high-quality

assignments submitted for each of the three tasks under discussion.

Valedictory session:
The final session of this faculty development programme was the valedictory
session. The discussions during valedictory session highlighted the need for

focusing upon quality and excellence in higher education. With emphasis

upon enhancing the motivation level of teachers, comparable international

standards of curriculum and diluting the notional academic hierarchy for
freedom of expression as stakeholders, an inclusive roadmap to quality
education was strongly advocated. Two of the participants shared their
experiences during the programme and discussed the long-lasting impact that
the various sessions of the creating in their professional journey. The dynamic
schedule of assessment during this faculty development programme was
applauded by all the participants. The rigor of engaging with multiple
dimensions of pedagogical planning earned immense appreciation. The
session concluded with vote of thanks for the contribution of every person

who made this possible.
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Reflections

The process of developing and implementing this course has been a great
learning experience. There were multiple instances of going back and forth on
multiple issues under consideration. Each stage of this journey had a spectrum
of challenges to be addressed to continue moving towards accomplishing the
task in hand.

During the first phase when course was to take a shape, it was challenging to
locate the domains which would strengthen the pedagogical understanding of
the participants. The course was to be designed for stakeholders in higher
education. All the partakers in higher education have sound understanding of
the classroom dynamics. But as the same time there are significant domains
which require specific considerations for enhancing the quality of teaching-
learning. Collating all these themes was a unique challenge which was
addressed through brainstorming sessions, vetting team suggestions and
consistent engagement with the various ideas and conjectures that were
occupying the mind endlessly.

Once the course was ready the implementation brough forth more challenges.
Locating the resource person for each of the session was a daunting task. This
is one of the unique programmes for this level of teachers. So, detailed
discussions were held with each of the resource person to maintain the focus of
the theme and let the discussions contribute effectively to develop an all-
encompassing understanding of the pedagogical planning. These discussions
also supported the process of review of the theme descriptions.

The process for conducting this course was like a cognitive and emotional
roller coaster. Now, there were multiple people engaged with different roles
and responsibilities. Communicating the exact spirit of a typical session
required impeccable planning and clarity of the learning outcomes of the

session. The discussions, debates and open-minded conversations facilitated

the not so smooth but effective conduct of the complete programme.

The last milestone demanded immense focus and collating the impressions
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from each of the contributor of this journey. It was tough but exceptionally

enriching and rewarding. The course is developed with a thorough

understanding of pedagogical nuances most essential for college/university

teachers. It is aimed at creating a systemic approach to provide quality
learning experiences for each student in higher education. The journey till this
point has been fulfilling and reassuring. It is aspired that the course will enrich
the professional acumen of many more faculty members in higher education

and will itself be benefitted by the critical examination of all the partakers.

Sandeep Kumar
Subhash Chander

vandana saxena
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Concluding for Continuity

The course holds immense potential for changing the landscape of higher
education in India. It is founded in the conceptual nuances of NEP2020 and
critical appraisal of professional essentialities for college/university teachers.
The proactive enthusiastic response of the participants is an indication of the
promises the course holds. However, this can be further enriched in multiple
ways. A few suggestions are discussed here.

A virtual platform can be created for the participants of the programme. This
can be lifelong affiliation and can built a community which is determined to
enhance the pedagogical capacity of each other by sharing observations,
research questions and focused research outcomes with each other.

The third task of the course is planning for an independent research task. With
continued hand-holding these researches could be completed. These could
lead to authentic research writing as well.

This course can be adapted as a week-end certificate programme.

Similar courses can be developed for head of the institutions. These could
work towards creating inclusive institutional ethos and developing resources
for continuous professional development of teachers.

The teachers could suggest more themes based on their field experiences.
This would further enrich the course.

According to NEP 2020 and subsequent notification form UGC, the research
scholars have to complete mandatory credits in pedagogy course. The course
could be adapted for research scholars of any stream.

The course is an amalgamation of various interconnected yet unique strands
of pedagogy. While it will be effective in its existing form undoubtedly, this
can be enriched further by the collaboration of all the stakeholders. The

higher education is once again in an ever-evolving embryonic stage and its

growth and development is the joint responsibility of all the stakeholders. It is
envisioned that the higher education plane will be dynamic and full of

learning spaces for each of the student and teacher alike.

Sandeep Kumar Subhash Chander vandana saxena
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Annexure 1
Proposed Programme Schedule

The course has an in built coherence of thoughts. To facilitate the planning and
organisation a systematic schedule is suggested here. However according to

the availability of the resources this can be reappropriated.

Session Two
12:10 PM-2:10
PM

NEP
2020:Envisioning
Energized and
capabale faculty

Tazk One
Group Work
(Discussion)
Task One

Group Work
(Library)

Understanding
Social Diversity

interaction

“Others'-
Socialogical
Contextualizing
Pedagogic
Stances
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Annexure 2

NEP 2020

Higher Education
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Education
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Ministry of Human
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Government of India
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B.11. Finally, the children and sdoleseents enmolled in schools must ool be forgetien in this whole
process; after all, the school system is designed for them. Carefol sttention must be paid to theic
gafely and rights- partioulacty girl children - and the various difficult issves faced by adolescents,
soch 08 substmmee or drog abose and forms of discrimination and harassment molhnding violence, widh
clear, safe, snd efficient mechandoms for reposting and for doe process on any infractions sgainst
chiildren"s‘adolescents’ rights or safety. The development of such mechapisms that sre effective,
timely, and well-known to all students will be nccorded high priority.

Part 1. HIGHER EDUCATION

9. Quality Universities snd Colleges: A New smd Forward-leoking Visien for India’s
Higher Education System

9.1. Higher education plays an extremely important role in promoting oman as well as societal well-
being and in developing Imdia as envisioned ia its Constittion - a democratie, jost, socially-
conscious, coltured, snd humsne pation vpholding liberty, equality, frafemity, sad justice for all
Higher education significonily contribotes towards sustainable liveliboods and economic
development of the natlon. As India moves towards becoming a knowladge econamy and soclety,
more and move young Indians aee likely to aspire for higher education.

9.1.1. muzrm,wmu#mwmumm
thoughtful, well-romnded, and creative individuals, It must enable oo individual fo study one or more
specialized areas of interest ai o deep level, ond also develop character, ethical and Constibotioaal
valopes, intellectonl cudosity, sclentific temper, creafivity, spirii of service, ond 21% century
qﬂ:‘ﬂ:ﬂm.mpﬂdmﬂn?mluﬁgmmuﬂmmhmnﬁq

productive comriburtion o the socdety. It must prepare stndents for more meamingfiol md satisfying

9.1.2, For the purpose of developing holistie individuals, it is essential that an idandified set of skills
i valves will be incorporated at ench sage of leaming, from pre-school 1o higher education.

9.1.3, A the societal level, higher education must enable the development of an enlightensd, sockally
conscious, knowledgeable, and skilled nation that can find and bnplement robust solutions to its own
probilems. Higher edueation must form the basis for knowledpe creation ond innovation therchy
coniributing o a growing natioual econciny. The porpose of quality higher education is, therefore,
more than the creation of greater opporivnities for individual smployment. It represents the key to
more vibrant, socially engaged, cooperaiive communities smd a happier, cohesive, cuolimred,
productive, innovative, progressive, and prosperons notion,

9.2 Soamie of the major problems comently faced by the higher eduoation system in Tndia inchide:
(@) a severcly fragmeniod higher educational eoosystem;
(b] less emphasis on the development of cognitive skills and lesming cutoomes;
(¢) o rigld separation of disciplines, with eady specialisation and streaming of sodentz into
narrow ares of study;
(3]} Hﬁminmlmd particolady in socio-gconcmically disadvimiaged areas, with few HEIs that
&) lhlltﬂduuﬂnrndhuﬂnﬂu-]m;

() mmﬁrmdth.ﬁmmdm&ﬁnﬂrm

(g }uﬂ'mﬂlﬂammﬂnﬂlnmmﬂmﬂumﬂmﬂmmlﬂkwmﬂvﬂw
reviewsd ressareh fomding menoss disciplines;

(h) suboptimal poversance and leadership of HETs;

i) an fneffective regulatory system; and

[ larpe aflfhating universities resolting In low sandacds of underpradunte education.
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9.3, This palicy envisions a complete overhanl mnd re-energising of the higher education sysiem o
overcome these challenges and therehy deliver high-quality higher edocation, with equity and
inchmion. The policys vision inclndes the following key changes to the corrent sysiem:

(a) moving towards a higher educationnl systsm consisting of large, muitidisciplinary
universities and colleges, with at least one n or near every district, snd with more HEI=
across India that offer medium of instroction or progranmmes in local Todian lamguages:

(b} moving towards a more muliidisciplinary ondergradoate edocations

(¢) moving owands fenlty and insitetonal sutogomy;

(d) revamping curticulum, pedagogy, assessment, and stedent support for enhanced student

experiences;

(e) reaffirming the integrity of facolty and instifutional Imdnilip];miﬁ:_mtluunﬂhmuii—
appointments and career progression based on tesching. research, amd service;

(f) establishment of a National Reseanch Fonndation to fond outstanding peer-reviewad reseandh
and to actively seed research in universities and colleges;

(g} governance of HERR by high qualifisd independent boards having academic and
sdninigtrative sulonony;

(h} “light but ighi™ regulation by a single regulnicr for higher education;

14, Institwtions Restructuring and Conselidation

10.1. The main thrust of this policy regarding higher edocation is 1o end the fragmentation of higher
edocation by transfoeming higher education institntions into lorge multidisciplinacy universities,
colleges, and HEI chisters Enowledge Hubs, each of wirich will aim to have 3,000 or more students.
This wonld help build vibrant commmnities of scholars and peers, break down hemfiol silos, enable
students fo become well-rounded across disciplives incheding artistic, creative, and analyiic subjects
a5 well as sports, develop active research communities across dizciplines incloding cross-disciplinary
research, and increase resmnce efficiency, both material and homan, scross gher adocation.

102, Moving to lange mulddisciplinary oelversities and HEL closters i3 thus the highest
recommendation of this policy regarding the structure of higher education. The ancient Indiam
mniversities Takshashila, Nalamda, Vallabhi, and Vikramshils, wdvich had thonsands of stodemts from
Indiz and the workd studyiig in viboant multidisciplinary environments, amply demnodstiabed the type
of great success that large muliidisciplinary research and teaching universities could bring. India
urgently needs to bring back this grest Indisn tradifion o ereate wellrounded and nnovative
individuals, and which is already transforming other couniries educationally and economically.

103. Thiz vision of higher edocafion will vequire, in parficular, 2 mew concephml
perception/understanding For what constitutes a higher education instittion (HET), i.e., & university or
a college. A oniversity will mean a owlidisciplinary institofion of higher leaming that offers
indergraduate and graduate progranmmes, with high quallty teaching, research, and community

The definition of university will thus allow a spectrum of institetions that range firomn
thosa that place aqual emphasis on teaching and research i, Research-intensive Universities, those
that place greater emphasis on teaching bot still condoot significant research i.e. Teaching-intensive
Universities. Meonwhile, an Auvtonomous degree-granding College (AC) will refer to o Joge
multidisciplinary institution of igher leaming that granis undergraduate degrees and is  primarily
focused on undergraduste teaching thoogh it would not be restricted o that and it oeed not be
restricted o that and it would generally be smaller than a typical omiversity.

1u4ammhmwﬂmmmwam
sysiem of graded accredimtion, will be esmblished. Colleges will be encouraged, menbored,
supported, and incentivized to gradually atiain the minimoom benchmarks required fior cach level of
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sccreditation. Over o period of time, it is envisaged that every college would develop into either an
Antonomous degree-granting College, o 8 constiuent collegs of o univexsity - in the Iafter case, it
would be fully a part of the vniversity. With appropriate accreditations, Aubonomous. degree-granting
Calleges could evolve o Resesrch-intensive or Teaching-imtensive Liniversities, ifthey so aspire.

10.5. Tt muet be clearty stated thst these three broad types of instittions are not fn aay natiml way o
gk, ecchsiomry cobegorizadion, ut are along a contingum, HER will have the sutonomy and
freedom o move gradually from one category fo another, based on their plans, actions, and
effectivencas. The most salient marker fior these categories of instititions will be the fiocos of their
goals and work. The Accreditation System will develop and use appropriately diffierent and relevamt
norms aeross this range of HERR. However, the expectations of high quality of edoestion, sod of
teaching-lcaming, across oll HET: will be the same,

10.6. In addition to teaching and research, FEL will have other crocial responsibilities, which fhey
‘will discharge through appropriate resourcing, osentives, and structures. These ncluds supporting
other HEIs in their development, community engagement and service, contribution to verions fields

of practice, faculty development fior the higher education sysiem, and support 1o school edocation.

10.7. By 2040, all higher edocation institutions (HEIs) shall sim o become multidiseiptinary
institutions and shall aim to have larger stodent enrolments peeferably in the thousands, for optinal
nse of infrastrocture and resources, and for the creation of vibrant nukidisciplinary communities.
Since this process will iske time, all HELs will firstly pln io becone multidisciplinary by 2030, and
then gradually incresse siudent strength 1o the desired Jevels.

10,8, More HEIs shall be established and developed in underserved regions to ensure full sccess,
equity, and inchision. There shall, by 2030, be at least one large mukidisciplinacy HEI in or near
every distict. Steps shall be taken towards developing high-gquality higher eduneation insfimtions hofh
public and private that have meadiom of instruction in localIndian longoages or bilingually, The aim
will ke to incresss the Gross Enrolnvent Batlo in higher edoeation incloding voestional education
from 26.3% (2018) to 50% by 2055, While a nunber of new institations may be developed to attain
these goals, a lorge part of the capacity creation will be achieved by consolidating, sobstantially
expanding, and olso improving existing HHls.

10.9. Growth will be in bath public and private institotions, with a strong emphasis on developing a
large nomber of ouistending public institutions. There will be a fhir and transparent system for
determining increased levels of poblic fimding sopport for public HER. This sysiem will give an
equitable opportunity for all public institotions to grow amd develop, md will be based on transparent,
mmmmhmmdhmmm

delivering education of the highsst quality s hid down in this Polizy will be incentivized in

expanding their capacity.

10.10. Tnstitptions will have the oplion fo mon Open Distance Leaming (ODL) and omline
programmes, provided they are acoredited to do s, in oeder to enhince their offerings, improve
accrss, incmease GER, and provide opportunities for lifelong leaming (SDG 4). All ODL progranmnes
and their conmponents leading o any diploma or degree will be of standards and guality equivalent fo
the highest quality programmes nn by the HEls on their eampuses, Top institutions accredited for
QDL will be encouraged and supported fo develop high-quality online cougses. Such quality online
courses will be suliably iniegrated into corricula of HEIs, s blended mode will be prefrred.

10.11. Single-stream HER will be phased out over time, and all will move tvwands becuming vibrant

multidisciplinary institotions or parts of vibeant moltidisciplinary HEI closters, in ovder to enables and
enconrage igh-quality multidisciplinary and cross-disciplinary feaching ond research across fields.

Ehgla—mﬂﬂuwl‘ll in particular, add depariments scross different fields that wonld

the single stream that they currently serve. Through the attainment of spitable accreditations, all HEI=

will grodoally move towards Tull soonony - academic and administrative - in order to enable this

vibrant cubture, The sotcsoiny of public instivetions will be backed by adequate poblic financiol
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suppopt ad stability. Private institotions with a public-spicited comnyitment o high-guality equitable
edocation will be encommged.

1012 The new regolatory system anvisioned by this Poliey will foster this overall coMure of
empowerment and sufonomy o innovade, inchding by gradually phasing out the system of “affiliated
eallepes” aver d period of fifleen years thicngh a system of gradad mmbanomiy, aind to be carried oot i
a challenge mode. Each existing affiliating university will be responsible fior menforing itz affiliated
colleges so that they ean develop their capabilities and achieve niinimum benchmarks in nesdemie
administrative efficiency. All colleges currently alffiliated to a university shall attain the required
tenchmarks over (ime fo secure the prescribed accreditation benchmorks sond eventually become
aonomons degree-granting  colleges. This will be achieved through a concened national effort
10.13. The overall higher education sector will aim to be an integrated higher education system,
inelnding professional and vocational edocation. This Policy and ifts approach will be equally
applicable to all HEI? across all corrent streams, which would evertually merge into one coherent
ecosystem of higher eduction.

1014, University, worldwids, means & moltidisciphinary institution of higher leaming that offers
mndergradimte, gradmats, md Ph.D programmes, and engages in high-qoality teaching and research.
The peesent complex nomenclsture of HELs in the coutiry such as ‘deemed to be univessity’,
*affilisting vrriversity”, “affiliating techmical university’, *unitary uoiversity” shall be replaced simply
by university” on [oliilling the cateria as per norms.

11, Towards a More Holistic and Multidisciplinary Education

11.1. India has a long tradition of holistie and mutidisciplinary learning, fhom oniversities soch as
Takshashila and Malanda, to the exiensive literstures of Indin combining subjects across Gelda
Anclent Indian literary works such as Bansbhatin's Eadombari described a good aeducstion as
knowledge of the 64 Kalaas orarts; and among these 64 ‘arts” were not only sobjects, such as
ginging and padnting, bot alze “scientific "felds, such as chemistry and mathematies, “vocational *
fiekds such as corpentry and clothes-making, “professional *fields, such as medicine and engineering,
aaﬂlu'ﬂﬂlﬁﬂuwﬂmmwmm{mmm
branches of ercative buman  endeavour, incloding mathematics, science, vocational  subjects,
professional subjecis, nad soft skills should be considered *wrs’, has distinctly Indian origins. This
notion of a “kocawledge of many ars® or what in modern tinses ig offen called the “Tiberal arfs” (Le. a
Tberal notion of the arts) must be brought back 1o Tndian education, as it is exactly the kind of
education that will be required for the 21% centory.

11.2. Assesasments of educational approaches in ondergraduasie education that integrate the homoaities
mmmmmmwmmmmmm
higher-order thinking capacities, problem-solving abilities, teamwork, communication skills, mere in-
depth leaming and mastery of comicula across fields, incresses i social snd meral awareness, eic.,
bezides genernl cnpapement and enjoviment of kearning. Research i olso improved and enhanced
through a holistic and multidisciplinary edocation approach.

11.3. A halistio and multidisciplinary education would aim to develop all capacities of Tnman beings
-intellecimal, acsthetie, social, physical, emotional, and moeal in an indegrated manner. Such an
education will help develop well-rounded individoals that possess critical 215( century capacities i
fickls across the drts, humanitics, languages, sciences, sovial sciences, and professionsl, techaical,
and vocational fields; an ethic of social engagement; soft skills, such as commmmication, discussion
and debate;, pnd dporous specializstion in a chosen field or fields. Soch a holistic edocation shall be,
in the long ferm, the approach of all undergraduate programmes, including those in professionol,
techmical, and vocationl disciplines.
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11.4. A holistic and muliidisciplinary edocation, as described so beantifilly in lndia®s past, iz indeed
what is needed for the education of India to lead the country into the 21st century and the foorth
inchostrinl revolhsion, Even engineering msfinotions, such as MTs, will move cowards more holistic and
multidisciplinary education with more aris and hmanities. Stodents of arts and homanities will aim
0 leam more science and all will make an effort (o incorporate move yocational subjects and soft
skills

11.5, Tmaginative and fexible corricular strectores will enable creative combinations of disciplines
o study, and would offer muHiple entry and exit points, thos, removiog currently prevalent rigid
boundaries and creating new possibilities for life-long leaming. Graduate-level, master's and doctomal
education in Jacge multidisciplinary vndversitics, while pooviding rigorous research-based

salizati _lhlnn id ities for mukidiscipli & ‘ncinding in acodemi
government, and indusiry,

11.6. Large multidisciplinary universities and colleges will facilitate the move towards high-quality
optinns Will be on offer to sudents, in addition to rigonous specialization in o snbject or subjects. This

11.7. Departments in Languages, Literatore, Music, Philosophy, Indelogy, Art, Dance, Theatre,
Edocation, Mathematics, Stotistics, Pore ond Applied Sciences, Sociclogy, Boonomics, Sports,
Tramslation and Inferpretation, and other soch sobjects needed for a mmitidisciplinary, stimulating
Indian education and environment will be estoblished and strengthened at pll HEL:, Credits will be
given in all Bachelor’s Degree programmes for these sibjects if they are done (rom such departments
or fhrough ODL mode when they are not offered in-class at fhe HEL

11.5. Towards the attainment of such a holistic and multddisciplinary edoeation, the flexible and
innovative curricols of all HEI: sholl include credicbosed conmses and projects in the apeas of

safiitation, conssrvation of binlogical diversity, managaiment of biological resoorces and hindiversity,
Forest and wildlife conservation, mnd sostxinable development md living. Vahe-based education will
include the development of homanistic, ethical, Constitotional, and universal human vahoes of tath
(=owr), righteous conduct (dfsrma), pesce (sfhomt), love (pres), nonviolence (afthmer), scientific
temper, citizenship values, and also life-skills: lessons in sevafservice and partcipation in conmunity
service proprammes will be considered an indegral pari of a holisiic education. As the wodd is
becoming mcressmgly imtercommected, Global Citizenship Edvcation (GCED), a response to
enntemporary global challenges, will be provided to emporver leamers o becoms avare of and
underztand global 13snes and to bevome active promoters. of more peaceful, tolerant, inclusive, secure,
andl sostainable societies. Finolly, os papt of a holistie education, sindents ot all HELs will be provided
with epportunities for infernships with local indusiry, businesses, artisis, erafis persons, ete., as well
as resemrch internships with faculty and researchers af their own. or ofher HEIsfresearch institutions,
50 That sondents may actively engage with the practical gide of their leaming and, as a by-product,
forther improve their employvability.

119, The srocture and lengths of degree proprammes shall be sdjusted accondingly. The
mdergraduaia degree will be of either 3 or 4=vear duration, with multiple exit options within this
perind, with appropriate certifications, ¢.g.. a certificabe afler completing | vear in a disciphios or fickd
including vocational and professional areas, or @ diploma after 2 years of stady, or a Bachelor's
degree aller o 3-year programme. The 4-year moltidisciplinary Bachelors programme, however, shall
be the preferred option since it allows the opporionity 1o experience the full range of holistie and
muttidisciplinary education in addition to a focus on the chosen major and minors as per the choices
of the sindent, An Academic Bank of Credit (ABC) shall be established which would digitally store
the acadenvic credits earmed from varions recognized HEIs so that the degrees from an HEI can be
awarded faking inte sccount credits eamed. The 4=vesr progremme may alzo lead to a degree “with
a7
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Fesearch” if the student completes o rigorovs research project in their major area{s) of study a8
specified by the HEL

11.10. HEE will have the flesibility to offer different deslgns of Master®s prograinnnes: (4] thens inay
be a 2-year programme with the second year devoled entirely to research for those who have
completed the 3-vear Bachelor's programme; {b) for sudenis completing a 4-vear Bachelor's
programme with Rescarch, there could be o 1-year Master’s programmes and () there may be an
integrated 3-year Bachelor's/Master's programme. Undertaking a PhD. shall require either a
Mnster™s degree or o 4-year Bachelor™s degree with Besearch. The M.Phil. programme shall be
disconfinued

11.11. Mode] poblic universities for hotistic ond mubtidisciplinary sducation, ot par with TTTs, TMs,
gie., called MERUSs (Muidisciphinary Edocation and Research Universities) will be set up and will
aim to sttain the highest global standards in quality education. They will also help set the highest
standards for mmltidisciplinary education across Tndia.

11.12. HEE will focus on research and inmovation by seiting up starf-op incubation cenires;
technology development centres; centres in frontier areas of research; preater industry-scademic
seenario of epidemics and pandemics, it is critical that HEIs take the lead o vndertake research in
areas of infections diseases, epidemiology, viralogy, disgnostics, instrumentation, vaccinology and
promoting movation among stndent commmumities. The NRF will fimction to help enable and sopport
soch a wibrant voscarch and innovation colture scross HER, ressarch labs, and other ressarch

organizations.
12, Optimsl Learning Environments sad Suppert for Studesis

12.1. Effective learning requires a comprehensive approach that imvolves appropriate corriculom,
enphging pedagngy, continoous frmiative sesesament, and adedquate student sopport. The: eotriculuin
must be interesting and relevond, and updaied regulardy to align with the loiest knowledge
reqquirentenis md to meet specified learning ootoomes. High-guality pedagogy is then necessary o
snceesafnlly impart the curdicolar materis] to stodents; pedapogical practives defermine the leaming
mesessment methods must be sclentific, designed to continuously improve leaming and test the
application of laowledge, Last but not keast, the development of capacities that promote sudent
wellness soch as fitness, gnod health, psycho-social well-being, snd sound effdcal grounding are also
eritical for high-quality leaming.

Thus, curricolom, pedagogy, continnons assessment, and sindent support are the cornerstones fior
quality lsaming. Along with providing suitable resources and mnfrastroctore, such as qualily libraries,
classroons, ks, technology, sports/recreation arens, stodent discossion spaces, omd dining areas, o
mamber of inifiatives will be reguired fo eostne that kaming environments are engaging sad
suppartive, and enable all stodents o sccead.

12.2. First, in order o promote crestivity, institutions and Seulty will have the autonomy to innovate
on matters of corrioutom, pedagogy, and sssessment within a broad framework of higher education
qualifications that cosures consistency across institutions and programmes and scvoss the ODL,
online, and traditional “in-class” modes. Accondingty, curriculum snd pedagogy will be designed by
inctitutions aind motivated facolty to ensure a stinolating and engaging leaming experience for all
sindeants, and continpous formative assessment will be msed to fimther the goals of each programme.
All sssessmeni systems shall olso be decided by the HEI, incloding those that lead #o final
cedtification, The Choice Based Credit System (CBCH) will be revisod for instilling innovation aed
flexibility. HEls shall move to a criterion-based grading system that assesses student achievement
based on the leaming poals for each propramme, moking the sysiem falrer and ouleomes mone
comprehensive evaluation.
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12.3. Second, each institution will integrate jis acadenyic plans ranging from curdcular improvement
o quality of classroom iransaction - into is larger Institotional Development Plan (IDF). Each
institotion will be coomined to the holistic development of stodents and creste strong inkernal
systems for sopporting diverse sindent cohorts in academic and social dowmains bofh m=ide md
puizide formal scademic interactions in the classgoom. For example, all HEIs will have mechanisms
andl opportundties for funding of iopic-centred cluba and activities organized by students with the help
nf&udﬂnﬂnﬂunmhumﬁilnhmchhldmﬁmdhmm
poetry, langoage, liteesture, debate, nousic, sports, etc, Over time, swch activities coold be
incorporated into the corriculum once appropriate faculty expertise and campos student dentand s
developed. Facnlty will have the capacity and teadaing to be abls to approach students not just as
teachers, bok also as mentors and guides.

12.4. Third, students from socio-economically disadvantaged backoerounds require encouragement
and support to malke 8 suocessfil transition to higher education. Universities snd coll eges will thos be

required to set vp high-quality sopport centres and will be given adeqoate fimds and academic
reatminced to carry this owk effectively. There will also be professional academic snd caneer
counselling available to all sindentz, a5 well as counsellors to ensure physical, psychological amd
emoiional well-belng.

12.5. Fourth, ODL and online edueation provide a natwral path 1o increase access to qualky higher
education. In order to leverage its potential completely, ODL will be renewed through concerbed,
evidence-based efforts cowands expansion while ensoring sdherence to clead y articnlated standards of
quality. ODL programmes will aim to be equivalent to the highest qualily in-class progranmes
available. Momms, standards, and gnidelines fivr systemie development, regnlation, ad acereditation
of ODL will be prepared, and a framework for quality of ODL that will be recommendatory for all
HEIs will be developed.

12.6. Finally, all programmes, courses, curricoka, md pedagogy across subjects, incloding those in-
clagg, ontine, and in DL modes as well as stodent sopport will aim to achieve global standards of
quality.

Internationalization

12.7. The: varions initistives mentlonad above will also help in having larger nambers of frdernational
students studying in Tndia, and provide greater mobility to students in India who may wish to visit,
study ot, transfer credits o, o comy oot research of institutions abeosd, and vice vegsa. Courses and
prograommes in subjects, such as Indolegy, Indian languages, AYUSH systems of medicine, yoga,
arls, mosic, history, culbore, and modern Tndim, inbematicoally relevant corricola i the sciences,
social sciences, ond beyond, memningflil opportmities for socisl enpogement, qoality rosidential
facilities mnd on-cempus support, ete, will be fostered to attein this goal of global quality stmdards,
mMWHMMMMt&MHWﬂMt

12.5, odia will be promoted as a global stody destipation providing premium education at affordable
costs thereby helping to restore Hts role as a Vishwa Gum. An Ibernaiional Sindends Office at each
HEI hosting foreign students will be set up to coondinate all matters relating to welcoming and
suppoding stndents arriving from abroad. Researchfteaching collaborations and

exchanges with high-quality foreign mstitotions will be facilitated, and relevant mutoally beneficial
MOUs with foreign countrics will be signed. High perfonming Indian nniversitics will be enconmged
to set up compuses in ofher countries, and similary, selected universities e.g., those from mmong the
top 100 vniversities o the workd will be [beilitsted to operate in India. A legislative amework
[acilitating such entry will be put in plece, and such universiies will be piven special dispensation
regarding regulatory, governance, and content norms on par with other astonomoes mstilutions of
dia. Furthormore, reseanch oollaboration and stodent cxchanges between Indian institutions and
global institutions will be promoted through special efforts. Credits acquired in foreign universities
will be permitied, whepe appeopriste as per the requirements of esch HEL to be conted for the awaed
of a degree.
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129, Sindonts are the prime stakehalders in the odocastion systent. Vibrant camps lifi is easential for

high-guality teaching-leaming processes. Towards this end, sindents will be given pleniy of
oppontunities for participation in spoets, colturefarts clubs, eco-clubs, activity clubs, commmity
service projects, ehe. In every education institution, there shall be counselling systems for handling
siress and emotionsl adiustments. Furthermore, o systematized sarrangement ghall be created to
provide the requisite support to stodents firom roral backgroonds, including increasing hostel facilities
as needed. All HEIs will ensore quality medical Gcilities for all students in their institutions.

Financial support fer students

12,10, Finangial assistance to students shall be made availoble theough variovs measores, Efforts will
be made o incentivize the merit of students belonging to SC, ST, OBC, and other SEDGs. The
Mational Scholorship Portal will be expanded 1o suppost, foster, and track the progress of shudenis
recelving scholarships. Private HEl: will be encouraged to offer lrger nmmbers of free ships and
scholarships o their stodents.

13. Motivated, Ewergized, and Capable Faculty

13.1. The most important factor in the success of higher education institutions is fhe quality and
engagement of its faculty. Acknowledging the ceiticality of faculty in achieving the goals of higher
education, various initiatives have been introduced in the past several years to systematize
recrpitment and carcer progression, soad to ensure equitnble representation from varkows groops in the
Immlncfi’l.culy Compensntion levels of permanent Creuliy in public instiiotions have also been
increased substaotislly. Variovs initiaives have olso been token towards providing fwculty with
profeasional opporimities. Howewer, despite these varions fmprovements in the status
of the academic profission, faculty motivation in feoms of tenching, research, and service in HEIs
remains far lower than the desired level. The various factors that lie behind low fheulty motivation
levels most be addressed to ensure that each ficuky member i hoppy, enthusisstic, engaged, and
motivated towards advancing her/his stadents, instination, and profession. To this end, the policy
recommends the following initiatives to achieve the best, motivated, and capable fculty in HELs.

13.2. As the most basle step, all HEIz will be equipped with the basie infrastrocture and tacilities,
including clean drinking water, clean wordng toilsts, blackboards, offices, teaching supplies,
libraries, labs, snd pleasant classroom spaces and campuses. Every classroom shall have sccess to the

13.3. Teaching duties alzo will not be excessive, and atndent-teacher ratios not too high, so that the
activity of teaching remains pleasant ond there is adequate time for interaction with stodents,
ponducting research, and other university activitiss. Paeolty will be appointed to individoal
institoticns and generally not be tramsferable across institutions so that they may feel fruly invested in,
connected to, and commiiied fo their insthriion and community.

13.4. Faculiy will be given the freedom o design their own cumicular and pedagogicsl approaches
within the approved framework, including texthook and rending maerial selections, assignments, and
assessments. Empowering the faculty to conduct innovative teaching, research, and service s they
s heest will be a koey motivator and ensbler for them to do tly oustanding, croptive work,

13.5, Excellence will be finther incentivizad through appropeinste rewards, promotions, recognitions,
and movement into institutional kaadership. Mearwhile, Doulty not delivering on hasie nomns will he
held accountable.

13.6. In keeping with the vislon of mbenomous instintions empowenad to drive excellence, HETs will

Whereas the eoment recroitment process will be continved, a ‘tenore-track” 1.2, suitable probation

period shall be pot in place to further ensure excellence. There shall be a fast-track promotion system.
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teaching snd pedagogy, quality and impact of resesrch, professinnal development sotivities, and ofher
forms of service to the institution and the community, shall be developed by ench HEI md clearly
ermneiated in it's Tnetittional Developmeant Plan (TDP)

13.7, The presence of ontstanding and enthmsiostic institional leaders that cultivite excellent: and
innovation i the need of the hoar. Dutstanding and effective institrfional leadership is extremely
important for the success of an institution and of its faculty. Excellent faculiy with high academic and
sepvice credentinls as well a8 demonsirated leadership and management skills will be identified =y
and irained through a ladder of leadership positions. Leadership positions shall not remain vacant, but
mather oo owerlapping time period during tronsitions in lesdership shall be the nom 1o ensore the
smooth romning of institetions. stitutional leaders will abm to create a colture of excellence that will
maotivate and incentivize arstnding and innowative feaching, research, institotional service, and
oommunity onfreach fiom faculty members and all HEI leaders.

14. Equity and Inclusion in Higher Eduneation

14.1. Entry into quality higher education con open a vast array of possibilities that ean Hif bath
individuals as well a5 conmmomities oot of the cycles of dizsdvantage. For this reason, making quality
higher edocation opportonities available to all individmls must be among the highest priorities. This
Policy envigions ensuring equitable sccess (o quality edvcation to all students, with a special
emphasiz on SEDGs.

14.2, The dynamics and also mamy of the reasons for exclusion of SEDs from the edecation system
are common ecrogs school and higher education sectors. Therefore, the approach fo equity and
inctusion must be coomnon across school and higher edocation. Furthermore, thene must be continmity
across the simges o ensure sustainable reform. Thus, the policy inltlatives required to meet the goals
of equity snd inclosion in higher education must be read in conjunction with those for school
edncation.

14.3, There are certain facets of exclusion, that are particular to of substantially more indanse in
higlhver educotion. These must be addressed specifically, and inclode lack of knowledge of higher

sy higher edocation progrannees, and lack of appropriate studend support mechand sons.

14.4. For this puepose, additional nctions dut are spacifie o higher adocation shall be adoped by all
Governments and HETz

14,1, Steps to be talen by Governmenis

{1} Earmark svitable Government funds for the education of SEDGs

{b) Set clear targeis for higher GER for SEDGs

{c} Enhance gender balance in admissions (o TETz

{d) Enhance access by estoblishing more high-quality HEE in sspirational districts and Special
Eduzation Zones containing larger ommbers of SEDGs

{e} Develop and support kigh-quality HEks that teach in local/Indian langoages or bilingoally

{f) Provide more financial assistanee and scholarships to SEDGs in both pobbio and privete HELs

ig) Conduct outreach programmes on higher edvcation oppoctunities and scholarships smong

SEDGs
14.4.2, Steps to be token by all HEIs
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{0) Mitigate opportunity costs and fees for pursuing higher edocation

{h) Provide more financial assistmnce and scholarships 1o socio-economically disadvaniaged sudents

(&) Conduct outreach on higher education epportunitics and scholarships

{d) Make admissions processes more inchisive

{2) Mok corciculom mone inclosive

{f} Increass employvability potential of higher education pregrammes

{g) Develop more degree courses taght in Indian languages and bilingually

{h) Ensure all buildings and facilities are wheelchair-accessible and disabled-friendly

{i) Develop bridge comrses for sindents that come from disadvantaged educotional tackgrounds

{i) Provide socic-emofional and academdic sopport and mentoring for all sech students. throngh
suiteble counselfog and mentoring progromnes

{k) Ensure sensitization of fheuly, counsellor, ond sudents on gender-identity issoe and ite
inchusion in all sspects of the HEL, including curricula

{I) Sirictly enfiwee all no-dizcrimination and anti-harassment rules

{m) Develop Instituticnal Development Plans that contain specific plans fr action on increasing
participation from SEDGs, including but not Himited to the above items.

15. Teacher Education

15,1, Teacher education is wital in creating o pool of schoolteachers that will shape the
generation. Teacher preparation i an activity that requires mubtidisciplinary perspectives
knowledge, formation of dispositions and valpes, and development of practice undar the
mentors. Teachers must be gromnded in Indian valves, langmages, knowledge, ethos, and
inclinding trihal traditions, while also being well-wersed in the labest advaices in edvocation and

[

15.2. According to the Justics J. 5. Yerma Commrission (2012) constitated by the Supreme Court,
majority of stand-alone TEls - over 10,000 m nomber are not even attempiing serious tencher
education but are essentially selling degrees for a price. Regolatory efforts so fhr have neither been
able to curh the malpeactices in the system, nor enfosce basie standards for quality, and in ft have
had the negative effect of corbing the growth of excellence and innovation in the sector. The sector
and it regulatocy system are, therefore, in orgent need of revimlization fhrough radical action, in
order to raise standards and restore integrity, credibility, efficacy, and high quality to the teacher
edocation syskem,

15.3. Tn onder fo improve md reach the levels of mtegrity and credibility reguired to restore the

prestige of the teaching profission, the Regulatory System shall be empowered to uh:mh:gm
action against substndard and dysfonctional tencher edocation nstitutions (TEls) that do not meet

15.5. The: 4=year integrated BLEd offered by such noultidisciplivary HER will, by 2050, become the
minimal degree qualificaiion for school teachers. The d-year iniegrated B.Ed. will be a doal-major
holistic Bachelos's degree, in Edocation as well na n specinlized sohject such as o langunge, history,
musio, mathematics, computer science, chemistry, econonmics, ait, physical education, etc. Beyond
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L] v Frweft, o T 28, 20200 6, 143
Na. 302] NEW DELHL, WEDNESDAY, JULY 28, N2USHRAVANA 6, 1943
Frafiremerr s ar
FfERT
=7 fireeft, 26 2me, 2021

fir. & 14-317 2018 @idrdi—n)—FrafiemT s s, e s
aifif, 1956 $ wrr 26 i T (1) & s (7) offv (@) ¥ oo v oo & i e g
For i e & e e R e e §, s
1. =y ik, sppritr wt vl (1) o7 Rl o frafRrrr soEer aeie o (e e @

visafivs i §% Fr varrr s i) fff, 2021 o

(2 )% T o Wl aferfe, o i srfifeT a7 T T sl @ AT e

w1 =7 i e & ot FrafreT, Erafeer s s i, 1966 (1066

o 3} $r AT 3 W s Fraframerr i wor § it wear; de w Rt § ot

TS AR T =
(3) 3 T 5 T S srfRepT o A & war R
2 wfrwmard:=- v i & e o st 8 e wifter iy
(™ e e o fra iR sepEm amrer afifee, 1068 (1966 7 3) §;
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*mirzfirs ¥ wrn® w1 ok o BT g Ceef o §5 % arr s T e P
o =TT = #, et Rl e s B o ot i sl o defer R
e, =, wifee, i, s, Sfeeer e Befr i mrer sl e aer Bl
Fresre a7 TTorTT anf® T T ¥ werey & R R &

rrrefi wieew 5 = aftmmr oF avriis = i & 5 s ey T w=m
gireT wHrE ¥ v ¥ T e ann %2 avee ¥ e & onfe fer mn g, mie
frfidt wr drerfrs mmamaros T g d %, rrs ey e efgf, wie e,
Tt simeor di B e F dirrenfios Tt % e & St T = A A e
o et # A7 T sieamt o wer e $t Fafr seofEr 3ot e,

~dharfivg sfiemoe 7 ad &, @ Tt S g g s i § e § e
AT & iR T g st S a3 e g i v gt
wfrar & =g it v fEedm a1 awir Fedmr ar amr oy $ e 5 e = i
i arferrr Wity swrmTt W i o

“eaTar g ard i Fwft ot s & &, i ay v A o & ar el
avq W, T s g dug el e defie oo wee £ Rl o
T 1 TR féa T &, Firs ara w1y s e e A oy v
ez AT fhafire wrdw wrerfEer o & e e Rra R & e e e e
Frafiramerr ¥ R oo aeriedt ¥ aeer B9 memer ar dafier s s far o
wAY O vt AT draie et e RenfEET s s S e B e
wTarer T e A R T s e

AT 51 3t ok Frm S iy £ a2 e () ¥ Rarar
ST T o 3 R o f R & o il e weiw 8 aeifie defr i

il w7 Aty o Sy (13-15 mavy) F arfr  Frr of oo Eetreew S ow
T W o ¥ E AT 1 T2 e v AT o S we e e R
AT WIPAT TEi F ;o v wgae e e, e o & R sy g, aEe e &
i gt ¥ g deeitire % wi# v oAy F o Wi g0, afirer e e i o

izt w1 wffrm vt e v arr geefis &% i # FrerfiEr o Rafer
o o e o e w0 sl ad e wi i & ot = e PRl e # e i
arffey fiy ey

“FRErET w1 At o Geftg oy v dear  srom & afele e e i ey
Farar srearer g Hiir nivefirs it 3% 9 atafa Sew i

- w1 afirr wfnpr faft s s i sy fivar Seam ger fof o
s ar w3 Tt Sind o i % P e e e T
wirefirr i & F v wo e i oiefen froarr § sy SR 5 Al
i wlr 7 &

TRz 7 aferr = wher ¥ § Fers e defipr e fira doaw o & Rl
it ey Ty fir dea & sifier i e ere for T oo W AT
FeraframerT sprer s i e T ST v g T e i vt S
erert e S o o e W e
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e Fore seaT o o 3 St 3 PR e o el s s sl
1958 Fr 47T 22 i sy Fift ey iy sfirere &

ST A e Feee e ek s fivam i eifs St # e i Pt v
#ir T e & P s % e wfa e e R, e b os femw o mm
frrrr &

“HRE" AT "N W o sfafEe fr ey 22 ff ST (3) % TR o
fafafe Fnfirt i after g P e §;

(m ity Sy frar dermt w1 af vF T S B deae § 9 o AR
wiRefire % i i T Wi &

wiffi Titreo w1 sl T3 e deaet & aifafies feae, 9 & ol ofem
wREEHT a2 i T v I daftrg ofm, A r S fran a Fdrda e

form = A,
(@ it w1 of § o5 sy B dem # o5 Fiffe ieamafs e oo
wrwA # v i ey =

3. el B ¥, - (1) vieefie Wi &%, o fafemit % e draam oo wiEE o
¥ A Ao & sgew T deret § Bwfia ¥ ooy o e dnfie o ag-feas dufes
Fifm ¥ == % e % R o i = f g gl de S e et
uffae ¥ ava-ary v, oft it ofv o= Tl off v f fivar % Pty o= b w0 g R 9 fh
a1 T ar s - Firesan o Sl S s w0 % o s ot w1 e 5 s e
T T F=om

(2) T SR ¥ oy fem & = At % wfieor S e v, ferdr v TR,

AT, gpite B A sl Ry R afdy wifter S % oo s i

(8) wwEfiry FiEy ¥w =f oy Tinar it an donst § oo § = et

qrErAT § WA, T A @ sheer e § e T s Frenfit w5 ards
T T AT

4. viveftes ¥ftaw &% ¥ Iger- (1) S o 3 Sy fiear 3 finemfT % e gfesior o fremd
Fifaer = wET A 2 gy e F s st R gfessr 5w
{2) Fetdar v awhr aiwgh e AT F et aEa TEERT AT TIEEET § ST w5 S

e o A ST
(8) TerertaaT v s wa s W ST AT TR S Wi g A At

(@) et % s Rraffamsy o s ssfae § @, Fafia w1 & Faa Rt ar aeai &
wArer At et = e e A e amarvae am Fdrsre oy S aemtE am

(5) PR 57 sft v F it & s st Bl of o 5 e et df-aedie
uftaz Bt waw a4 74, T ar fm ar s e a afEfe g a ot 3
w3 Fore e R sl s Fra s & s Rrenfis? i siorofrar wwmr wem

(B) T sAEoitaET % Ara Wi ar et T = e § o F e §
Torerfiey e FrfErer wéir & S emeft irerw-arfirerr wiRfRfirt o sfirmrs v i demer &m

(7)ot & R, apafe, [l ot s Ser amemT & s sl st R &
e Al srfdeer 7 e T,
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(8) =rireET i afegR e % T, spreft Safies et i weer sl e s, T i R
8=t i wiEA i BT S s ofe F et w5 a6 Twm F B ot A s GRS -t
wTiEe WA ¥ e s i o

6. i % i v i s W (1) Tl e i oo e ¥ e § fenfi
% w23 fiwrr deamt ¥ vty #HEE =R O v B avawft 3 siteeTe e o
wrfh

(2) wirfiry W dw i e s Pl e o s fe o b s e R
Tirar ¥ =oft fimamt ¥ It & e wisefir i % o v ofem e i ot e
WA H7 ATHT T A e 6

(%) wieefirs e b, Frftr et % R afifes 30t ao dfirs St & fro o S fmm,
wiRE iy AT ¥ W # fratit ¥ any, viefs iy i e o, e d B
FEtaew T gree S i T i wirr af Al v fi fand v sem

(# wrafis ey &% o Wi o dafies aofiet = oo, el f o &, Al e o
drerfr AT S e F T mieeti Wi & i ey fer Sy S deant fr darfa
it T, ST 3 % T A Anm

(5) winefirs Witen % S avwe ar e, S e g, g afiep P § e dsfep e
v sear & Rt s st wtve ¥ ol fonte s s & e e o)

(6) Tl oft e w1 wvawi Rl ar R ar e o= s frossh v i R e F
T it T waT s o e e et S e s s Rt e e

(N vl SR % v it = e = & aftdw o =t vt 5 aer e &
wireT e womw; s wmmerey w1 onw Rl i s sres s sfie (oesied) s
Land !

B. ez ¥ vamfiry fw s - (1) vty e d e o miefier S =i F ol =g fieen

T BT W Tt ¥ i R amr v st i e & feer e s e e

wrét e 7 A sl Pt & s dnth

T i, i e S o R & o e & wifier feft J e i s off
T S T3 wewAt o et A A v =R i T e i i dofer sy e dem
T Aty fi e

(2) virsfiy e & o ffFrt e, it s S oo i 1w w0 s, o
v dear wr ofipr s, fnafees S At % aies, awme s aeares S gy s s
Firetfiiit ¥ For S Ay, i o=, o vl g A i g s

(3) "t SramE & e, wedtEe, S i o fsd e Feafiereer & arenr & sivEme
Wi % wmew & Rt gr f mo et 6 e gt die e e ¥ R oas
o =TT

(4) il Wi &% % ot goe a7 A dew o i v & afes T Al s s
il firaw e qiesn & aamEs o e g w97 T O i i
arer FerenfilT o o e S ff s a0 w8, ofE o v iR e i e i
Fmmr &

(5) EmEw T, aTEm AWk, TenE et % e dfes S, e e fike
i TR, S sl g 5w afie o sy & aveE delfie T B g e
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o ey s, sl = i e onftr R Hif -2020 ¥ ey o, - Ernwr e
A i

(6) Frenfit & fw #, v¥efire Sy §% % o afffy s o feg o W, Rt ar R
wTTFTe FreTrAT ar T Ty % e gy i e wor w s i ety e
I T = g e smr-ae aEE T B afdemes ar are S e T i
il

(7) e Sfegn &% o, afte vty it R oftae s ofie R v oftes % e
% sy =mr ot Ty Rt TR 51 anfier ST T2 o= frel 3 s et
o & A § F Faze 1 I St wws fFaion Fe e B e S e a
snifa e ar w1

(8) wirEfrs WiT ¥ 37 frenfift & fm Ffiz T SR e viie £ gfer o
AT, W AT =TT o e et i et S g o § o A ey e der i
ar¥ gt firy v defrr sy v deam BT e fe o vt s it % g g e
AT % T W & o Ty fnar g arn e i e ekt il s Pl ot e
fafafie Fr @ ot

(%) iy sy firr dSoer § e sy e s % fisr & =7 # Rl e el =
s T ¥ afify, fenfiEr S faite e & O aeft v & oy '
R i o ot T o, sl e Sl ehifi drafies i = F AT $Fn

hafter T Fire vivarT Feaffor Seafer s & v Rt 2o fer o et e #
wrir Wi o AT R A T T TR A '

(10) =arerariirs fésf ar FEoeaT a1 e R T owrorTsr s s e T e e
Frarr sreamy & hvrrrzme ¥ A & Farfi g e fee o b it i e
& ¥ AT & W e & A & P e E)

(11) drarfirr e 2021-2022 3 o 3T e T i T v dene & oeE & iR
i T Hira % ¥ e i e e, Wie daew A e R F fgae §

(12) vt ey 3% % et 9 o == 5 fr, anier v e o 9 il el de
TUTATAT TETAT TR AT E, S T 2 awEn

7. viefies St ¥ 5 anr Tofwor v ¥ Fro e fina dene s i g mear wee-
(1) Afer 1 % 3-Rfem 2) % 4 = 9 Frafemy dr oy e 5 i
et o T o 3T i T i T T W A0 g S 675 swt ¥ Ay
& w i wrhenT ¥ fer TR d s e Rrafiramerr s amter ar i T
AT I A T T i AT WETE T N T i e aer e st o e
o 3 W7 &1 AT T W B 675 SO TE AT A W S AT T aeenn R S
(TFETEAIRE) AT AT AR ST WAL 07 wrii fie o e s et s e
frwrr arer ofrd 100 Yo fer . e, A T T Fraoy oo ot gt AmeTE (R T
= g v (Fre) e e S ¥ ofid 1000 # spe 6t S s T TR A
Wi T e i wiverer Ry i i % e deftor % e aer dh

(2) wirsTas Witem fo i ame el & s merr o R o Rt e @i,
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(3) sy Fray e % wwsfiee ifiwm % G S ¥ feg arieer = % @y s sifeer
witafern et 36T it AT e e A @ A e oF  areiey v
# e O AT ERm

(#) o Fsft st o wier & s dofiger Sy W gt S Rt 0 o Tt i v
e
aurd, Fwft ot =g i de S wEmer (e W afteeaT o T ¥ o, 3 e
ToveT dea W1 T TR () § aiaros did o F et 2, S e At
w T e ST Eiiee W s e

mod T, T Wt i A &, 9 el s s Feior e et & it el £
roftyer T T shear, s il s FF e ¥ aefin, o aifafiee st &
srpsirr dr A Tees < o oo T R

o 7g ff fir, el Ty Fngr deam i =9 & o Fiar &% 9 & S
w1 U A W e 5 T

(5) =i Tye fipar oo & AlfkA-Rrgae g, $tanmt, a{ae want @ e aft
F ued § Tvgw Ry T gET g, s fEe e F sefow oS- et
AT & wATe W & o = define e Wi o v i T s o
wfirarr T B TEner e e aE BT deer a BT sge e
HEqF ¥ st T a1 A s gl g @

(6) T ofiy e five o 5w st AT O e g v wieeies i dn
e wr Feemy, it defrpr e Fr doe F i, Rl S gl srooeeft dr & s
o1 ¥ oy fipo-Ferder ar s e e (o), TRl S e R
o1 I M

8. i ¥R 5 srfae @i - (1) vl Sy $ afar =3 o Sfeanfi, &8
e wrefief, R gt &

(2) weirger Iga Torar S, woA wifETEw i & sopime &, e S ¥ ar-ar, T
sy, T e, sh-Fre b gy ot e =it T et
T v vy e, i ey ofie s sy e v Sreamit & e wfigh sl R an?r
i ire B wptEr anfy & A s snadeit # S w6

(3) Sty sy B dea Frenfiat i oF a7 afiee dfgr sy fen desT g dnfeer
qrerwAT & & FramdT qrr o T aenT w a w At g o e s T e
T 3 fore srenfE s s w6

wperd, Ferereff o Finft = s o oo ey o o wg B e R e
e AT T wT A g

ward T, e = fonft am S =37 o v e e i o sarers i e e § e
T # ez s v o smrerw foft, dmr fe Rt e e areft s e e o
Fie fiw mar &, Rt Rt [wifer &

@) TeRfET (3) ¥ T S 9 i R 4% £ gRuT ¥ 75T T & AT g
Faardt 7 % O ‘sermmsriee % i, R wroor defigr s Fvar deam g il wesr
AT &, 7 AT v A s F A e T et gE S W i e § ik
T i HAE AT FT A
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(5) il Wi §v R 7 @ mor Fatfor oemr sl 5 T S s fi deo R
e it sifeeee TR T T e

(6) Wiz aftwmar, Sive dwm, Wit giawe, i v % dod § vl figr § & a5
I % fAro & deta F v el e v e wivefies #iae @ 5 arr O o
T W % T wer Rt 9 et wmef e st e wom, e f Gt w
iRy i A wee, o1 o A defer % shte § aeer e e e e wm i
st #r frmfor vefis e 5 % aor R & o ity = el o sy
AT & wrea & i andt #

(7) Pt err afdy FREgy 7 vl SR § & 9 @&ty v % = § - e
s dfe Faft ot et ar frsm ar s o sEw w0 fr e wte ¥ e g
T mam v A Aot g P i dafiey o e s A e sy e
#rart g gt o ¥ e sl A et ¥ R e @

Fires frefov T $r wer wor i fe fied oft W S qeme W i A, T e o i
e % wipeTere #w amd & aafraiite =or & ¥ W e e

(8) e ¥ FErmmei Mk fasfr e am wrermes T s T s fe e i i
=gre For wear s s R Fr o s s i ofr ol o i & vt oo
T &, 7 it T T seme ' v e i = F R o dem

(9) o T I Ay e o e, el Rl e s S o EE e s dafe e
T AT T % AT g e T e o awa f)

{10) Fifafis miErmet ¥ spime &, vieelins Wieoa o% 3 v e Sy finar e o 3n
WIT AT AT 6 FET AR A s 2y i s e s s e
T AT e v 2 e e ar v gfr e ar we afl ffters ot i et
T sy & sy e a i e JrenfEe e e

{(11) freafirr T @l = v #, Wiy s fe Sw o s 37 = T Faror
i sy s Raffa St 6 der s wamf F ddr & e et de
T AT = T

T %, Tty i o, oieefiey SR % gt ¥ Te defors S o TR fmm,
Frafitr % oy w7 % e, sriirer o S € g w1 = 92 T &, i T
v o st o w2 arfiew (e S A afees) Fr

{12) v Tofpr Sy fr S S T e ST 9 T § e f ter oo 0w
o o= e & Frre fnr Rremdt st @i

(18) =g Tireroy vieayw i s o i & andfier o seam & e 3 o et s R e, o
TOERTE, AT AT, ST it wrwr g, 6 gd-efE & Faitor R amom

9. Frafrart e visfors Sz $v g frostt, s sy apar- (1) a8 Sofiga =g
e dear o a9t i & Frafiemer =7 T d 5% dea =T et v e T
wire T Wt &% v ¥ afds 1 i f Fasir et

(2) Tfier s e derr vefes i f gl F s fr e § ga F P de
Wil Witew fw ¥ awer & s Ay fer o i feew 1T e i
e, Srafies s TomFer fmr e S s e T 3 s O B dee e iy
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4)

(5)

10,

1.

AT [T A TEART AT =Tt e wewn  srenee e srier % v 8 e
L

e Frafearerrr s e ¥ e vt e dw % st oo
argrew Setie FErafamerr o Errr anfEEmee ger ar S5t smfer qeEe srarer T
() AT vl Ty frar dvee BT ARRE Rl e auy deRE 9§ e &
firsfarT fiem AT T )

ey il 3y firam e s dpe T iR i # i s ® sl aRfART %
AT wiHeEm & AT f [OrET arETa, AT ST s T e & o e STt
o o= s o

Franfifat £ firerrdtar sfist St 2 w01 % o ¥ weew a1 frafires ageer avder
wirefiry ¥z ¥ ¥ = W i vy i &% ¥ arg ofir i vt e w s
mirefiy ¥ ds-of T Faror @ §mm.

Feeiey & oqftvmy- 1 i dofrer oy B sSvae w AR ¥ oy Faifer o o
HTEEATET ST T O S v, 9 S, e v Sy S S O A,
arar gy Frattr s 3 viae wft 5 St w5 By e 5 R 3 g & e e d
Ty i derm $ @ F Frew o w, Gios S §5 & T dene w1 Sl T
firm s s, v wiRToE, afaferT ¥ wr aaee me e i v fie s, et
s s & fér s

ST T R o =T % e # Bl o o Foky frafRrmerer seee s e
o s, sh sae Rt o are F sifaer o aressedt gem

Y. T 4, A, P s A
[T =1 T 167202 1-22]

UNIVERSITY GRANTS COMMISSION
NOTIFICATION
Mew Deihi, the 28th July, 2021
F. No. 14-3172018 (CPP-IN)—in exercise of the powers conferred by clamses (f) and (2) of

sub-Section (1) of Section 26 of the University Grants Commission Act, 1956, the University Grants

namely:

L

3

Institute of Lifelong Learning, University of Delhi

igsion with the approval of the Central Government hereby makes the following regulations,

Shori title, Application apd Commencement- (1) These Regoloiions may be called ihe
University Grants Commission {Establishment and Operation of Academic Bank Of Credits in
Higher Rincation) Regulations, 2021,

(2} These Regulations shall apply #o all Universifies in India establizshed or incorpocated by or
under a Central Act, a Provingial Act or o State Act; the instiintions Desmed-to be Universities
declared 0 soch mder Section 3 of the University Grants Connission Act, 1956 (3 of 1956); and
the Autonomous Colleges as defined in thess regulations.

(3 They shall come fnto fiwoe from the: date of their notification in the Gaeette of Tndin.

Definitisns~ In these Regulations, unbess the contest otherwise requires,-

(o} “Act” means the University Grants Conumission Act, 1956 (3 of 1956);
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(b} “Académic Bank Acoount™ neans an individeal account with the Acadeimic Bank of Credits
apened amd operated by a student, to which all academic oredits earned by the Stodent from
course{s) of sindy are deposited, recognized, maininined, scounminted, transferred, validated or
redesmed for the porposes of the awand of degresfdiploma/certificaies efc. by an awanding
<nstituti

(¢} “Academic Bank of Credits™ means an academie service mechandsm as a Jigital or virtmal o
onling eniliy established by the Commission with the approval of the Ceniral Government, fo
facilitate smdents to becoms fts academie sceount holders, thereby paving the way for seamless
student mobility between or within degree-granting Higher Educational Insfitufions Through a
1o promote distributed and Hexible teaching-learning,

(d) “Academic Flexibility™ mesns the provision for immovative amd imerchangeable cumicular
structures o enable creative combinations of Coorses or Programmes in Disciplines of sindy
leading o Degree or Diploma or Post Graduate Diploma or Cerdificaie of Siudy offering
creating new possibilities of life-long learmings

(d) “Awptonomous college™ means any institotion, whether known as such or by any other name,
nceorded with autonomous statns by the Commidssion opon the recommendations of the
affiliating university and the State Government concemed, by virtue of which it provides fior a
course of programme of stody with scademic and mopowvative flexibility for obtaaing aoy
qualification from & university; and which, in accordance with the Siatotes and Ordinances of
such university, ia recognised as competent to provide for such course or programme of study
mnd present stodents undergoing snch course or programme of sndy for the exnmination

leading to the avward of such qualification;

(i “Commission” shall hawe fhe same meaning as assigned to it in clavse (a} of section 2 of the
Aot

(g “Course” means ong of the specified vakts which go to comprise s spocified programme of
study;

(h) “Credit® mems the stndord methodology of calculating one hoor of theory or one hour of
{utorial or two houes of laboratocy work, per week for a duration of o semester (13-15 weeks)
resutting in the award of one credif; which i3 awarded by a higher ¢ducational institetion on
which these regolations apply; mmd, Credits® for internship shall be ome credit por one week of
infernship, subject to a maximum of six oredits;

(i} “Credil-sccunmiation™ mesns the facility created by Acmiemic Bank of Credits in the Academic
Banlke Aceount opened by stdents in onder to transfer and consolidate the credits carned by them
by undergoing Courses;

() “Credits-rocognition™ moans the credits camed thwovgh a regisrered Higher Edocational
Institution and transferred directly in the Academic Bank of Crediiz by such Higher Educational
Institation:

(k) “Credit-redemplion™ means the process of conumuting the accrmed credits in the Academic Bank
Account of the students maintained in ABC for the porposs of fulfilling the credits requirements
for the award of Degrees or Diplemas or Certificstes or Course work for Ph.D. programme efe.,
iy the registered degree-awarding Higher Educational Instintions;

() “Credil-transfer™ meosns the mechanizm by which the Registered Higher Educational Institotions
are able (o receive or provide prescribed credils to individval Academic Bank Accounts in
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adherence to the University Grams Commission credit norms for the *course/s™ undertaken by
{m) “Higher Edvcation Instituthons™ means (he instiutions which are empowered o award degrees.
by themselves or in accordance wilh sechion 22 of the Acl;

(M) “Professionl Standards Seiting Body™ nwans a regulatory or principal body cremted, established
or constituted onder an Act of Parliement Ffor determining snd maintining standards in the
relevant areas of higher edocation;

(0) “Programme” or “Programme of stndy™ means a higher education programme pursted for a
degree specified by the Commission under sob -section (3) of section 22 of the Act;

ip) “Registered Higher Edvcation nstitotion™ means an eligihle Higher Educational Instiintion
whiich is vegistered by the Academic Bank of Creditz, under these regulations,

(q) “Statotory aothority™ memns statobory bodies of higher edocational institutions, soch as the
Govemning Council or Executive Council or Syndicate or Boord of Management or Acadenic
Council, competent to take decisions on behall of the institution.

(f)  “Stodent™ means & person sdmitted to, and pucsuing, a specified eredit-based course/progroame
of study in a higher edvcation Instiiotion,

3. Academic Bank of Credits.- (1) Academic Bank of Credits, shall be a national-level facility to promote

Hexibility of curdcubim Famework and interdisciplinary or mmlddisciplinary academdc mobility of

sindenis across Higher Edocation Tnstitntions in the country with appropriaie credit transfer mechani=m

created through these regulations and shall facilitate stodents to choose their own learning path to attain a

Degree or Diploma or Post Grodoote diploma or academie qualification, working on the principle of

multiphe entey-multiphe exit ag well ag ony-time, any-where, and any-level Jearning,

(2) Academic Baok of Credits shall enable the integration of mmbtiple disciplines of higher learming,
leading to the desired leaming outcomes including enhanced creativity, inmovation, higher order
tririking and critical analvei

(3)  Academic Bank of Credits shall provide significant sutonomy to students by providing extensive
choice of courses for a programme of study, flexibility in curricolum, novel and engaging course
options across a mumber of higher education disciplines or institotions.

4. Objectives of Academic Bank of Credits.-{1jTo promote stodent centreity with learner-friendly

appronches in higher eduoation across the commniry sod promote a more inter-disciplinary appeosch in higher

edncstion.

{2) To emnable sindents to select the best eourses or combination of eourses to suit their aptitede and
quest for knowledge.
{3) To permit students to choose a pace for their siudies along with the associated logistics and costs.

(4) To allow stndents to tailor their degreas or make specific modifications or specialisations rather than
mdergning the rigid, regolarly prescribed degree or courses of a single vniversity or sulonmmons.
college.

(5) To enable mmltiple entry-multiple exic for stodents to complete their degrees as per their time
preferences, providing mobility across varlous disciplines and HEIs for Degree or Diploma or Post
Graduate Diploma or Certifieate progranme or Course wark for the Ph.D. programme.

{6) To support, procedurally, the teschingleaming activities to happen in a distdiboted and Blended
manner through integration across campuses oF universities or autcnomous colleges with increased
mobility.
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(7

(8)

To facilitate felong leaming anongst all, i.e., fonmal snd infoemal students from both full -time and
part-time mades.

To satisfy the stndenis’ quest fir koowledge, freedom to choose and change itheir academic
directions, commect different domnins of knowledge and help them soqoire The right foundations and
building blocks 1o porswe their life goals.

5. Organisational Structure of Academie Bank of Creditie- (1)Academio Bank of Credits shall be a
iigital or virhal o online stove-house entity of academie credit data base off Higher Education Institotion
with students as ¥s stakebolder.

@)

(3)

)

&

©

M

Acadenic Bank of Credits shall be established, on fhe lines of the Mational Academic Deposilory
shall kave a dynanuc website providing all details of Academic Bank of Credits and its operational
mechanizm for the vee of all sinkeholder of higher edcation.

Academic Bank of Credits shall be a bank fir academic purposes, on the pattern of commercial
banks for financial purposes, with sindents as academic account holders o whom, the Acadentde
Bank of Credilz shall provide a variely of services incloding credii verification, credit
scenumlation, credit tromsfer or redemption sad muthetication of scoademic swaris.
Authentication of credits or academic awards by Acadenide Bank of Credits shall not, in any wiy,
be conatruzd as encroschment on the statalory powers of Higher Education Tnstitntions vegistered
with Academic Bank of Credits to award degrees and other acadenmic qual ifications.

ABC shall act as the body empowered by the Central Govemnment or the Commission, as the case
may b, to provide mothenticated records of credits eamed by stodents from Registered Higher
Edueation Instintions.

The requirement of credits as well as eszentinl compovents of stady for award of any Under
Graduate or Post Gradoate or diploma or certificate, or the Course work requirements for the FhaD.
programmes shall be as prescribed by Registered HETs.

Academic Bk of Credits shall provide to every student the Bwility to open wnique or individual
Acndemic Bank Account in digital foem; and the scoount holder shall be provided with a pnigue 1D

fi. Fumctions. of Academie Bank of Credits. {1} Academic Bank of Credils shall deposit Credits swnrded
by Registered Higher Education Institutions, for Courses pursued therein, in the Academic Bank Account
of the student and the validity of such crediis shall be as per norms and guidelines issoed by the
Commission from tine oo time:

Provided that ABC shall noi sccept any document pertaining o pourse credits direetly from

sindents and shall entertain such documents as valid only wihen the same are tranemitted by the respective,
Regigterad Higher Edocation Instiation awanding the cradits.

(2)

()

4

Institute of Lifelong Learning, University of Delhi

ABC shall register Higher Education Instinticns nnder these regnlations, ensure the opening, closure
and validation of Academic Bank Acconnts and shall also ensure credit verification, credit
accumulation, and credit transfier or redemption for sindents; apart from promoting Tis role smong
stakeholder.

Counrses undergons by the students theough the online modes through Mational Schemes like
SWAYAM, NPFTEL, V-Lab etc. or of any specified university, shall also be conziderad for credit
tranefer and credit socmmmbation.

The functions of ABC are not limited to distance or a non-contact mode; and shall exiend 1o
amalgamation of various exisling and fistonstic teaching-learning models and it may also consider
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gredits oblained by students in assessments for theory of practicals, il the same are offered as
separate credit conrses,

(5)  The norms in respect to the corriculum comlent, curriculum transaction, educational technalogies for
the courses affered, their timing, continnous evalustion methods, attendsmee and novel methods of
azzemsment shall be as decided by the Registered Higher Fdveation Instintion, and shall be
consistent with the overarching policy and philosophy of holistic, multidisciplinary education under
Naticnal Eduvcation Policy-2020.

(6) In the mierests of students, credits samed and deposited with ABC shall be valid for the porpose of
redemption io a degree or diploma or Post Graduate diploma or certificate, for varying durafion as
specificd by the credit awording and credit accepting Higher Education Institotion sobject 1o a
maximom doration of seven years.

(7 Academic Bank of Credits shell encompass all higher edocation programines coming woader the
purview of the Commisgion, the All India Cooneil of Technical Education, and the National
Council of Tescher Edneation; credits in professional programmes of study in respect of other
disciplines may be included with the approval of the appropriaie profassional standards setting body
and the Central Government.

(8) Academic Bank of Credits shall also facilitate the credit recognition and credit redemption process
fior stodents who may opt, acconding to their individual choice, for all covrses, not falling in amy
to be awarded by a Registered Higher Education Institution and such Under Graduate degree to be
awarded by the Higher Edvcation Institution may be specified by the Conmission.

(9 In addition to (he choice based courses to be undertaken by the student as a part of the specific
higher cducation programne in Registered Higher Education Institntions, stodents shall also have
freedom to take additomal cowrses of their aptitude, beyond the curriculom presoribed for such
degree progeamme, and acerue credits in their respective Academic Bank Account:

Provided that Registered Higher Education Institutions may awsrd diploma or cesiifiente against
credits acormed in respect of courses nndertaleen by students bevond the prescribed currionhm.

(10} Credits obtained by studerts by undergoing Skill-courses from Registered Higher Education
Tnstitufions offering vocational Degree o Diploma or Post Gradoade Diploma or  Certificate
programmes are also eligible for acerval amd redemption of credits through the Acadenyic Bank of
Credits,

(11} Credits oblained by undertaking Courses in Registered HEI: during or afier the acadenic year 2021-
2022 alone are eligible for Credit trnsfer, Credit acerml snd Credit redemption throogh Acadenie
Bank of Credits.

12y  For carrying out the porposes of the Acodenic Bank of Credits, the Commizsion may provide such
financial and administeative assistance to the Academie Bank of Credits, as it may deem fit.

7. [Eligihility Criteria for approval of HEB #o vegister with Acsdemic Bamk of Credite(1)
Universities and Antonomons Colleges satisfying sub-regnlation (2) of regolation 1, which are
accredited by either National Assessment and Accreditation Council with minimum ‘A" Grade or
by National Board of Accreditation fow at least three programme(s) with 4 miniomm score of 675
individually (however, if the number of progremme(s) being run by the Instihrtion is less than
three, then each of the programmes should secore 675 or more marks); or top 100 Natbonal
Institutional Ranking Framework (MIRF) or similar Assessment and Accreditation body(ies) o be
established by Governmwent of India from time to time or those Indian Higher Education
Institutions appearing it top 1000 world manking of Cuacquarclli Symonds (051 Times Higher
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3

4)

(5

(6)

Education (THE); [nstitnticns of Bminence or Instimtions of Natioml Iportance s declared by
Government of India are eligible to register with Academic Bank of Credits.

Accreditation or rnking status mnst be valid at the time of registration with Acedenvdc Bank of
Credits.

HEIs shall obinin approval from their respective statuiory avihorifies such as the Governing or
Executive Covnecil o Syodicate or Board of Managemen! o Achdenyic Comitil ete., to apply for
registration with Academic Bank of Credits.

Registered Higher Education Tnstitotions shall be required fo admit students to individual courses, in
addition to their admissions to full degree programmes;

Provided that in order to avold overcrowding in a course(s) of any Higher Education Tnstiiniion, such
Higher Education Institotion shall be permitted to have additional (supermmmerary) seats in such
course{s), subject to prior approval by the approprinte professional standards seiting body:

Provided further thai in respect of courses, noi coming under fhe purview of any professional
standsods setting body the Registered Higher Education lostitotion may, sobject fo availability of
required infrastrocture, creale supemumeracy seats with the appooval of its statulory authorifies:
Provided also that, Registered Higher FEducation Institufion may also offer a set of Coorses,
enclusively for the purpose of the Academic Bank of Credits Scheme.

Registered Higher Edncntion Inetitution shall have fhe appropriste edncational infisstrocture in
terms of audio-vismal facilities, e-resources, Virtual clossrooms and stodios etc., and specifically
high bendwidth internet connectivity to support ODL or Onoeline conrses of programmes and other
infrastroctoeal facilities for face to face theory or practical’ or training courses as specified, fram
time o time, under the relevant University Granis Commission Regulations andfor Statutes ar
Ordinances of the Higher Edocation Institution.

A Registered Higher Education Institotion shall have a webpage on its website containing detnils of
guidelines or Standard Operating Procedures. for the stndents to utilise the fheility effectively, along
with a link to the website of Acadenric Bank of Credits.

8. Academsic Bamk of Credits Implementation methodolegy. - (LlAcademic Bank of Credits is
essentially a eredit-based, and highly flexible, student-ceniric facility.

{2)

(£}

Institute of Lifelong Learning, University of Delhi

Registered Higher Education Institotions shall, with the approval of their statutory suthorities,
amend the extant Orcdinances relating to, imter alia, Course registration, Course requirements,
accepiance for inter-disciplinary smd mulii-disciplinary courses, Credits (o be offered to such
nmture of grades 1o be awneded eto,

Registered Higher Education Institutions shall encourage and enable students to customise or deslgn
thelr own degrees utilising Courses selected by the sindent from among courses affered by one ar
more of the Registered Higher Education Institufions:

Provided that, the student shall be required o can ot least fifty per cent of the credits from the
Higher Edveastion Institution awarding the degree or diploma or certificate;

Provided forther that, the sindent shall be required 1o eamn the requirad number of eredits in the core

subject area necessary for the award of the degree or Diploma ar Certificate, as specified by the
degree awarding Higher Education Institution, in wiich the student is envolled.
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{4} Smdents avalling flaxibility under the facility of ABC provided in sub-regulation () are entitled to
subscribe only to Courses of their choice s aptitude, so 25 o enable them fo scommulate credits
and not to the eutice Progeanmne of study leading to the award of a degree by the Registered Higher
Eduvcation Instination.

{3} The ABC shall maintain a dynamic cnline directory of Higher Education Institotions which savisty
the eligibility eriteria stipulated onder rogulation 7.

(6} Ewvery Registered Higher Education Institntion shall provide student comnselling and guidanee fo all
students desirous of opening an Academic Bank Account with Academic Bank of Cresits, in regand
to the details of utilisation of the services of Academic Bank of Credits in terms of Credit definition,
Credit aconmmlation, Credit transfer, Credit redemption as well as in respect of the opening, closure
ond validation of Asademic Bank Accounts of studenis where such requests are recommended
through the parent University o Autonomous colleges which are already registered with Academic
Bank of Credits.

{7y Credits earned by students shall be deposited in the respective Academic Bank Accomnt with ABC
and shall be yalid for not exceeding seven years as specified by the credit awarding institutions and
sobject tn fis acceptance by the Registered Higher Education Insthuotion awarding scademic
qlﬂlﬁﬂhmx,fﬂrﬂﬂpmpmnfmuhhﬂnnfﬂtdﬂﬂ:ﬂtmdﬂfuyﬂgﬂmﬁplmw

Provided that once any credit iy cedeemed for the award of the aforementionsd academic
cpalification, such credit shall be irrevocably debited from the respective stodent’s Acadenric Bank
Acoount.

{8} Where a student fulfils the norms of sufficlency of total number of credits and of the natwe of
credits, approved by a Registered Higher Education Tostitotion for the award of the specified Degree
or Diploma or Post Gradoate Diploma or Certificate, the stodent shiall be eligible for spch awand by
that Higher Education Institmtion.

(%) Once mwed, or redeemed, Credits eamed by a sindent cannot be re-used for the award of asny other
formal academic qualifications.

{10) With the approval of its sinfotory amihorities, a Regisiered Higher Education Institotion shall be
eficouriged by Acadénilc Bank of Credils to appontion the structore of courses offeped by it 48 coré
courses of cone clectives of open electives or skill enhancemeit elactives o obility enhancenmeit
electives ete. with appropriste credit requirements, in order to pronsste nmlt-disciplinary o inter-

{11) Tn awading academic qualifications etc., Registered Higher Education Institutions shall follow the

norms and guidelines, in regard to the number of credits and duration of time, stipulated from time to
time by the Commission or the professional standards sefting body, oe the case may be:
Provided that in respect of tme duration. & student porsuing scadenic qualifications poder the
Academic Bank of Credits facility may, after earning the stipulmted credits, avail a relaxation of a
maximum of one semester, provided the duration of the course or  programme is of two-years or
more (Foaw semesters or more),

{12) A Rogistered Higher Education Instifution may fix is Course fee based on the number of credits of a
course for witich the studeit is enrolled.

(13) The Higher Education Instinution shall pay a foe for registration as an eligible instintion nnder those
regulations, which shall be determined with the prior approval of the Centmal Government or the
Commission, as fhe case may be.
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9, Moniterimg, support amd Ouality assurance by Universities amd ABC.- (1) K shall be the

responsibility of Registersd Higher Eduocation Instiutions, to monitor the development and
operationalisation of the Academic Bmk of Credits progrannme at the university level amd at the level
of their affilisted autonomous colleges.
and administrative audit snd ofher measores for inproving the qualily of performance of the
Academic Bank of Credits facility and promotion of holistic/mnltidiseiplinary education with the
support of Academic Bank of Credits, which may be in the form of Faculty Development
Programmes or Quality Improvement Progrummes or Professional Development Programmmes or
Tachnology Inculcation Programmes,

(3)  The Quality assurance of the implementation of Academic Bank of Credits ot the Jevel of the
registered university or avionomaons college shall be developed by the University or autonomons
college concerned either through the Intersal Quality Assursnce Cell (IQAC) or any other
appropriate structured mechanism as may be decided by the Registered Higher Education Instiiution.

(#)  Every Registered Higher Education shall upload, annually, on its wehsite, 2 report of its activities viz
a via the Acsdenic Bank of Credits, as well a5 of measures taken by it for Qoality assurance, Quality
sustenance and Ouality enhancement,

(5)  There shall be an Academic Bank of Credits-Geievance Redressal Mechonizm af the level of Ceniral
Govermment/University Granis CommissionfAcademic Bank of Crediis, sod ai the level of every
Higher Edocation Institntion registered with Academic Bank of Credits to address the
grievanca/appeals of students.

19, Consequences of vielatien.- Where a Registered Higher Education Institition fails to fUlfil the
conditions or requirements prescribed under these regulations, the Commission may, afier
providing a reasoneble opportunity of being heard, direct the institution to rectify the deficiency
within such period of time as may be stipulated by the Commission and an failure oo the part of the
Higher Education Institution to do 5o, terminate the registration of such institution from Academic
Bank of Credits and, in addition, cease to provide grants under the Act, where such grants are
admizsihle to the instintion.

1L Inkerpreiation.- Any question as to the interpretation of these Regulations shall be decided by
the Comumission, and its decision shall be final and binding in the matter,
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