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The NEP 2020 is conceptualized on the foundational pillars of Quality, 

Equity, Affordability and Accountability. It envisions education as a 

continuum starting from early years of life, It is focused around creating a 

spectrum of possibilities and opportunities as a lifelong learner. 

The policy provides a holistic approach to higher education. It aims at 

developing higher order thinking processes firmly located in a value system 

nurturing national pride. 

India has a recognized prestige of being a Vishwa Guru since time eternal. 

The focus on internationalisation of higher education is an opportunity to 

reinstate this position.  

The landscape of higher education now, needs to be visualized differently. 

This stage of evolving mechanisms to actualise the vision of NEP 2020 in its 

most authentic form requires extensive planning situated in wisdom to 

anticipate the emerging global scenarios and local context.  The institutions 

of higher education are required to think and develop dynamic interface 

across multiple dimensions of tertiary education. 

The Policy lays specific emphasis on addressing the fragmentation of 

education across different levels. It discusses the need and significance of 

creating continuity across various levels of education starting from three 

Foreword

PROFESSOR	YOGESH	SINGH

VICE	CHANCELLOR
UNIVERSITY	OF	DELHI	
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years of age. We are all aware that the higher education is a complex system. 

There are multiple levels of programmes ranging from undergraduate to 

post-doctoral fellowships. This is further located in a variety of disciplines 

and now that we are expected to move towards interdisciplinary and 

transdisciplinary approach to higher education, this matrix requires 

meticulous planning and organization. 

Keeping up with our reputation as institution of eminence, Delhi University 

has taken a lead role in transforming the higher education scenarios in India. 

We have finalized the four years undergraduate programme (DU UGCF 

2022) and are ready to launch it in the forthcoming session. This framework 

aims to accomplish the vision of higher education as discussed through 

guiding principles of NEP 2020. It aims at paradigm shift in conceptualising 

nature and scope of  higher education. It demands that our students, teachers 

and educational institutions evolve organically as a vibrant learning 

ecosystem. 

This faculty development programme is well timed in this context. The 

design of this course for faculty development programme is well guided by 

the policy perspective. It has coherently addressed the emerging interface 

between the expectations from the upcoming four-year curricular 

framework and the vital professional competence of the teachers required to 

create meaningful learning experiences for the students therein. 

The specific sessions on NEP and its vision about motivated faculty 

members will provide the much-needed foundation to prepare a baseline for 

rethinking the dynamics of planning the educational experiences of the 

students. 

The explicit focus on three founding strands, the pedagogy, curriculum and 

assessment will capacitate the college/university teachers for a dynamic 

participation in the process of planning the course structures and assessment 

schedules. 

The themes on facilitating an in-depth understanding about students and 

diversity among them, across significant socio-personal domains, is bound 

to enrich their perceptions about learning patterns of the students. This will 
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also contribute in developing teachers and students as partners in the process 

of learning. 

The focus on ICT based resources for enhancing learning will develop much 

needed competence towards creating E-learning spaces.

The upcoming four-year programme has research as a significant focus in 

tandem with the vision of NEP 2020. The two specific sessions here on the 

themes of research will be of critical relevance in this reference.

We are ready to embark on a magnificent journey to enrich the higher 

education ecology with a futuristic vision well rooted in our knowledge 

traditions and values. It requires the companionship of energized and 

motivated faculty members who are capacitated to design flexible course 

designs and assessment processes while also developing pedagogical 

practices to address the diversity among students.

I once again congratulate Director ILLL, Prof. Pankaj Arora and the 

members of his team who have taken this collaborative exercise with faculty 

members from CIE, University of Delhi, for conceptualising and designing 

this course.  
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With	Best	Wishes
Yogesh	Singh

	

Date:	21.02.2022

Vice	Chancellor
University	of	Delhi

Chairperson,	ILLL
University	of	Delhi
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Introduction

Education is one of the primary concerns in India. It is understood as means 

to redefine life experiences of people. As this is in the concurrent list for the 

purpose of policy planning, the various stakeholders in education have 

looked up to government of India to formulate a document founded on the 

deeper insights about the lived realities of people of India. However, 

numerous people have continually waited for a policy document which is 

founded in their voices and addresses their concerns. This called for an 

approach to conceptualize educational planning and organization with a 

deeper insight about the socio-economic configurations in our country.

The National Education Policy (NEP) 2020 has evolved on the basic 

principle of providing quality education to All across each level. It lays out 

progressive reform across the entire education ecosystem. This is one of the 

first documents which has worked towards eliminating fragmentation 

across different levels of education. Located in the early years of life 

starting from three years of age till the multiple levels of higher education, 

this is undoubtedly the most comprehensive policy document for education 

in India till date. 

The goals and expectations from higher education are well elaborated here. 

It is now, both, an opportunity as well as the challenge for the people in 

higher education to work towards changing the landscape of higher 

education. The policy clearly explains the roles of responsibilities of 

teachers in higher education. The quotient of accountability as also the 

freedom to develop course curriculum and assessment schedules with in the 

approved framework, provides them the space for dynamic academic 

leadership. Grounded in  the emerging contexts like twenty-first century 

goals, big data analysis, skill education, VAC and alike as also with a goal to 

create an idea of citizenship deeply rooted in Indian Ethos, a range of 

competencies are required to accomplish the vision of the policy about 

higher education in our country. This leads to the need of reflecting upon the 
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existing competence of the teachers, locate their strengths and limitations 

and develop mechanisms to enhance the professional competence of all the 

teachers in colleges/university.  

In a pathbreaking manner, the policy elucidates both the macro as well as the 

micro level issues and challenges in higher education. One such domain is 

pedagogical competence of teachers in higher education. It has considered 

pedagogy as one of the prime elements on which quality education rests. In 

its Sec. 12.1, it specifically states that “…..curriculum, pedagogy, 

continuous assessment and student support are the corner stone for quality 

learning” (pg.38). It implies that policy acknowledges the role of pedagogy 

in enhancing the quality of education in the ambit of higher education 

amidst other issues and concerns. This is a major paradigm shift in higher 

education that has been largely discipline-centric in its approach. Pedagogy 

as an idea has evolved from being a mere strategy to identifying various 

imperatives towards effective teaching and learning. Hence, a formal 

course on pedagogy designed specifically for the University teachers 

aligned to their needs, issues and concerns was required in higher education. 

With a proven track of very close to hundred years in creating excellence in 

higher education, university of Delhi is expected to be a pioneer in such 

initiatives.

In the light of above, the course on Pedagogy for Higher Education 

has been conceptualized under the aegis of Institute of Life Long Learning 

(ILLL) of University of Delhi. The course aims at preparing faculty 

members who understand the fine nuances related to pedagogical processes 

and are capable of envisioning most appropriate pedagogical approaches to 

address the diversity amongst students at higher education level. In 

consonance with the objectives, Team of three faculty members from 

Department of Education who have expertise in various specialized areas in 

the field of education have developed the course titled Pedagogical 

Imperatives for Capacity Building in Higher Education. 

After the course outline and details were submitted to ILLL, the course was 
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examined and reviewed by the team at the institute. Since the course was 

meant for all University teachers across disciplinary areas, the need was felt 

that it should be reviewed from their perspective. Thus, a rigorous vetting of 

the course was done at the Institute for which experts and insightful faculty 

members from diverse disciplinary areas from across various institutions of 

University of Delhi were involved. The feedback was provided in detail 

with adequate rationale to the course developers that further helped them in 

strengthening the course from multiple perspectives. Hence, the course has 

evolved in rigor in terms of quality and relevance in light of diverse needs 

and concern of faculty members belonging to various disciplinary areas.

This course is an attempt to develop pedagogical competence of 

college/university teachers and is open to creative imagination, rational 

thoughts and critical assessment to address the ever- evolving scenarios in 

higher education. The course is founded in the belief that education and 

research hold the potential to empower the individuals for contributing to 

the harmonious development of self and society. 
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Preamble
“Effective learning requires a comprehensive approach that involves 

appropriate curriculum, engaging pedagogy, continuous formative 

assessment, and adequate student support (12.1, NEP 2020, page 38)”.  

This faculty development programme is founded in the vision of National 

Education Policy 2020. The policy has taken into consideration the 

essentiality associated with enhancing the quality of learning experiences at 

higher education. It addresses the long pending demand of enriching the 

pedagogical capacities of the teachers across all levels of education.

The Context

The rationale for the proposed faculty development programme has been 

derived from the NEP2020 which has clearly focused upon the professional 

development of teachers engaged with higher education. The policy lucidly 

explains the future of higher education in India. It is a collective 

responsibility of all the stakeholders that the scenarios in higher education 

organically evolve as potential learning spaces where research-based 

knowledge is endorsed and created.  

The Institute of Lifelong Learning in University of Delhi has been playing a 

key role in capacity building of college/university teachers across multiple 

domains. The policy requires active participation of teachers to accomplish 

the projected enrichment of higher education. During an informal meeting 

between the director ILLL and a colleague from Department of Education, 

it was recognized that to actualize the vision of NEP 2020 the competence of 

the teachers in higher education needs to be developed profusely. With 

focused brainstorming, it was decided that a short duration course in 

pedagogy will be developed. However, the idea received immense positive 

response and finally, a twelve days faculty development programme has 

been designed by a team of three faculty members from CIE, Department of 

Education, University of Delhi. The course has evolved through intense 

process of deliberations and peer vetting.
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The Mandate

 

A rigorous and engaging programme is required to address an emerging 

need to capacitate the faculty members across all discipline in a HEIs. The 

course development team has had experience-based understanding of the 

issues and challenges faced by teachers in higher education. These are most 

specifically critical for teachers who never get an opportunity to understand 

pedagogy as process to create meaningful learning experiences. The 

projected vision about expectations from the higher education and the 

faculty members provided the much-needed locus to this experiential 

journey. 

The proposed course is thus, conceptualized to facilitate the process of 

developing an in-depth understanding of multiple dimensions of 

pedagogical processes, thus contributing towards enhancing the quality of 

teaching-learning experiences at HE.

The Agenda

This FDP will prepare the college/university teachers for conceptualizing 

and designing the curricular and pedagogical approaches including 

selection of reading material and comprehensive assessment. The primary 

emphasis will be to capacitate them in creating meaningful learning 

environments addressing the diverse needs of the students.

The course will bring forth the essential segments of pedagogical planning 

in a comprehensive manner. It is conceptualized as an amalgamation of 

foundational as well as tangential ideas in pedagogy. In coherence with the 

founding principle of NEP 2020, the course emphasizes that the 

pedagogical processes are understood as all-encompassing right from the 

time of inception. 

The following figure depicts the nature and scope of the pedagogical 
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process

It would be of critical significance that the debate about terminologies is 

also addressed here. There are two terms, rather three, pedagogy, andragogy 

and heutagogy. All these terms theorise the positioning and participation of 

student, teacher and the other significant factors in the process of creating 

meaningful learning experiences. There is often a mention that the use of 

term is age specific and that term andragogy and pedagogy indicates the 

planning for adult learners. It requires to be understood that these terms 

detai ls  the  planning on the basis  of  mult iple  factors  l ike 

dependence/independent/interdependence; purpose/motivation of 

learning; roles/expectations from student & teacher. It is to be learnt that all 

these factors have been researched in the recent three decades and these can 

no more be specified merely on the basis of age of a learner. The students 

across the age bar are expected to be visualized in their own independent 

position in all policy and planning procedures. The specifics around this will 

be deliberated upon across different themes during the programme.  

This faculty development programme will enable the college/university 
teachers to

Research

Curriculum 

Teachers

Assessment

Socio-
Personal
Profile of
Student

TLRsResearch

Curriculum 

Teachers

Assessment

Socio-
Personal
Profile of
Student

TLRs
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ü acknowledge and appreciate the significance of pedagogical 
planning for enhancing the quality of learning experiences in an 
inclusive context.

ü critically examine the approved curriculum framework and develop 
courses based on it.

ü identify and address the needs of students with special needs 
(dis/able, socially and economically disadvantaged, culturally 
marginalized)

ü practice research as a pedagogical tool.
ü create and locate effective teaching-learning materials.
ü design assessment matrix for the courses they teach. 
ü comprehend the ever-evolving nature of educational practices and 

approve the idea of motivated self for continuous professional 
development.

To facilitate the conceptualization of various essentials for pedagogical 
planning the twenty-two themes are catalogued in three contours. The first 
seven themes are the foundational premise wherein the significance of this 
course is established through various policy and theory-based evidences. 
The vital nuances for designing pedagogical practices are discussed as 
perspectives in second assemblage. The last five themes, placed with the 
spirit of espousing for transformative pedagogy at higher education, hold 
the potential to equip college/university teachers for creating meaningful, 
all-inclusive learning ecology in their educational institutions. 

The course design team has attempted to create an enabling 
multidimensional learning experience for the participants of the 
programme. It shares the vision of NEP2020 to create a synergy while 
nurturing the culture of excellence with competent faculty members 
inculcating the spirit of self-directed learning among the students in higher 
education. We have a long complex trajectory to navigate. Together, as a 
collective we will be capacitated to enrich the higher education ecosystem 
in our nation.

Dr. Sandeep Kumar    Dr. Subhash Chander    Prof. Vandana Saxena

Course Development Team
CIE, Department of Education

University of Delhi 
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Section A: 

Foundational Premise for Pedagogy at Higher Education



NEP 2020: Envisioning Energized, and Capable 
Faculty at Higher Education

Purpose: Founded in the NEP 2020, this session is aimed at developing 
vision about the future of higher education in India. It will elaborate the 
challenges and opportunities as deliberated in NEP 2020. The session 
would lay emphasis on role and expectations from the teachers in university 
and colleges as discussed in the policy.

The higher education scenarios in India are bound for a change in the 

coming time. Both, the goals and the design of the programmes under 

higher education are reconceptualized under the policy. “This policy 

envisions a complete overhaul and re-energising of the higher education 

system to overcome these challenges and thereby deliver high-quality 

higher education, with equity and inclusion. The main thrust of this policy 

regarding higher education is to end the fragmentation of higher education 

by transforming higher education institutions into large multidisciplinary 

universities, colleges, and HEI clusters/Knowledge Hubs, each of which 

will aim to have 3,000 or more students" (NEP2020, Pg.34).” The system is 

visualized as more flexible, student-friendly and purposeful. The multiple 

dimensions added to the courses in higher education require all the 

stakeholders to re-envision their role and responsibilities. NEP 2020 in its 

segment on higher education (annexure 2) has elaborated upon the 

variations in organisation and planning of higher education. It has laid a 

critically emphasis on the role of teachers in creating an institutional 

synergy which will augment the efficacy of the system as a whole. The focus 

on quality of learning experiences of ALL the students in universities and 

colleges is a significant highlight of the document. The policy envisions the 

teachers in higher education as professionally equipped to respond to the 

emerging probabilities in the structure of courses and consequent classroom 

realities.
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Pedagogy for Addressing Diversity and Inclusion

Purpose: This theme is planned with a view to facilitate the process of 

creating an institutional ecology wherein the diversity of context is 

appreciated and addressed to enhance the quality of learning experiences of 

'all' learners.   

Diversity across context in India is well established via multiple discourses 

and illustrations. The matrix is complex due to intersectionality across 

various social, economic and cultural domains. As one of the largest system 

of higher education in the world, the higher education institutes (HEIs) in 

India are expected to cater to societal diversities and be inclusive. This 

theme is expected to introduce the university teachers, across all disciplines, 

to the multi-dimensional nuances of pedagogy. The significance of 

epistemic prepositions of each of the subjects in inculcating a set of the 

process and thinking skills among the students' needs sincere attention by 

all the teachers teaching that subject. The pedagogical planning demands 

much more than the in-depth knowledge of the content of the subject. A 

critical understanding of the issues in curriculum planning as also the 

diverse learning needs and styles of the student is essential to create 

enabling learning environments. Even in higher education the teachers' 

ability to address the differential needs of all the students is essential for 

enhancing the quality of learning experiences. The processes focusing upon 

the active engagement of students are of critical significance in the 

upcoming design of higher education. The teachers thus, would require to 

develop the professional competence as an active-reflective practitioner. 

This theme would draw the attention of all the stakeholders in tertiary 

education to re-envision the institutional planning and classroom processes 

to match the purpose of higher education in coherence with the vision of 

NEP 2020.
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The idea of 'Others': Phenomenological Foundations 
of Contextualizing Pedagogical Stances 

Purpose: Theme facilitates the understanding of social transcendence and 

cognitive dispositions for understanding 'others' as a phenomenological 

being with its pedagogical implications. 

Logicality has its own limitation in understanding others. Humans are 

subjective being and cannot be understood only with scientific logicality. 

Their existence and living can best be understood with phenomenological 

world they are living in. Despite the fact that subjective aspects explain 

human living better, there are numerous concerns of this process of 

understanding. There is a need to engage with the process of understanding 

'others' as a teacher, student, researcher etc. This process is affected by 

various contextual aspects and universal impositions that has become part 

of everyday life consciously or unconsciously that also makes it necessary 

to understand the cognitive processes involved in  understanding 'others'. 

So, theme engages with the cognitive ideas of understanding others and its 

associated concerns. The kind of ambiguities, challenges, issues and 

concerns face by an individual along with possible alternatives are expected 

to be discussed in this theme which provides a comprehensive perspective 

for understanding 'others' and relating it with pedagogical practices and 

stances.
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Research as a Pedagogical Tool: Conceptual 
Perspective
   

Purpose: This theme attempts to identify the importance of research as a 

pedagogical tool in higher education to make university teachers as 

'researching pedagogues'.

Research often comes with a pre-defined and largely accepted idea that 

relates it with re- searching about something. But research can also be used 

as a pedagogical tool for facilitating learning and understanding. Research 

is a powerful mean to establish innovative pedagogies particularly with the 

help of action research and grounded theory research and the prime 

assumption here is that majority of learning happens outside the classroom. 

This idea has been less valued that research facilitates various decision 

making, problem solving and organizing teaching-learning in a relatively 

more comprehensive manner. The present theme helps in identifying and 

analysing the issues and concerns relating with recognising research as a 

pedagogical tool and facilitates in addressing the same.  This theme engages 

university teachers  familiarizing  with  using research dispositions such as 

imagination, observation, logic, critical thinking, interpretation, analysis 

etc. in pedagogic practices which eventually enhance their abilities to be an 

effective and resourceful pedagogue. This also helps in imbibing problem 

solving, critical analysis, domain knowledge with research skills etc. in 

learners' aptitude.



Understanding Learner: A Psychosocial Perspective 

Purpose: Theme conceptualizes learner as a psychosocial being with 

regard to individual uniqueness and the diverse contexts of Indian society.

Understanding learner is a simple as well as a difficult process. It depends 

upon the mind- set of the teacher that s/he understands learner as a taker or 

constructor, follower or developer etc. defines the conception of a learner. 

Understanding learner means considering diverse positions that affects 

their motivation and ability to learn successfully; that includes adapting and 

constructing the conceptualization of teaching , materials, pedagogy and 

the learning environment  to address individual needs, nature of the learner 

and the context and  general characteristics of a classroom and the 

institution. There are many aspects that essentially need  to be considered 

such as age, culture, home language, strengths and weaknesses, personality, 

confidence, interests, motivation, learning preferences, previous learning 

experience and ability to work independently and collaboratively etc. In the 

course of understanding learners through observation, dialogue, activities 

etc, helps to plan better and effective teaching context which develops while 

acknowledging the  experiences, knowledge, interest and ability learners 

bring to the classroom. These ideas collectively constitute the context and 

discourse of psychosocial perspective that helps in shaping our idea of the 

learner. 
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Thinking and Cognition: A Psychosocial Perspective
 

Purpose: Theme engages with the discourse of thinking, learning and 

cognition to understand the foundational concepts, ideas, notions and 

processes/practices about how an individual make sense of his/her 

surroundings collectively and individually which eventually develops the 

basis of thinking and cognition. 

Cognition refers to the ability of critical internalization of socially shared 

and individually constructed processes, that includes understanding, 

analysing, synthesizing etc. which is situated in context and therefore, 

learning cannot be merely actual representation of reality; rather it is a 

process of thoughtful adaptation. Considering cognition and learning 

associated as aforesaid, this theme engages in revisiting and 

reconceptualizing the notion/ideas of thinking, learning and knowing with 

reference to psychosocial perspective. The idea of collective cognition with 

regard to interpretive reconstruction of circumstances is one of  the core line 

of this theme where phylogenetic construction is acknowledged as valuable 

in the entire discourse of thinking and cognition. Familiarization with these 

processes is also important because teaching at any level losses its strength 

if it does not understand the process of learning. So, the idea of 

conceptuality, knowledge, prior knowledge, metacognition, diversity in 

learning, motivation, situated learning and learning communities etc. is 

expected to be discussed with regard to the social origan of thinking and 

cognition in this session. These postulates collectively develop a 

comprehensive idea and understanding about learning and cognition that 

encompasses the dispositions of situatedness, embeddedness, 

contextualization, individuation and collectiveness.
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Motivating Self for Continuous Professional 
Development

Purpose: Theme proposes the scope and opportunity to university teacher 

for enhancing the abilities to develop, conceptualise and prepare their own 

continuous professional development postulations, frameworks and 

practices. 

Any effort focused upon quality education requires that the teachers must be 

passionate, motivated along with the expertise in content and pedagogical 

practices. Continuous professional Development (CPD hereafter) is 

expected to provide them opportunities to enhance their professional 

competences, via various multiple modes. In the current scenario it will 

include both online and offline mode. Largely, the professional 

development programmes are based on 'deficit model' and works on the 

distrustful paradigm where programmes are prepared with a notional 

assumption about the inadequacies among teachers often questioning their 

own competence and contribution to the professional development. This 

promotes the thought that the CPD of teachers is responsibility of some 

external agencies. However, the NPE 2020 argues in favour of self-directed 

CPD where teachers are expected to take responsibility for their own 

professional development on a continuous basis. This objective can be 

achieved by institutionalizing the professional culture of self and peer 

learning rather than 'command and control' based directed CPD by an 

external agency. This rigorous academic and social expertise requires self-

motivation. This requires  focussed planning for self-directed and self-

motivated approaches to CPD.  It is of critical significance that the 

college/university teachers are capacitated to establish the need of their own 

professional development. A systemic approach to establish professional 

development of self as a lifelong process thus, needs to created. 



Section B: 

Perspective in Pedagogy at Higher Education
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Pedagogical Approaches in Higher Education

Purpose: The session aims at discussing the philosophical foundations and 

basic ideas influencing pedagogy at tertiary level. It is expected that the 

variance across modes of providing quality education at tertiary level will be 

addressed and the spectrum of pedagogical possibilities will be deliberated 

upon. 

The educational provisions in higher education have multiple approaches. 

The programmes are conceptualized as certificate, diploma, degree, post-

graduate and research across various liberal and professional domains. In 

the light of diversity among students, these programmes are offered in 

several modes like regular, non-collegiate and through open-schools of 

learning for higher education. The role of teachers and students is unique in 

each of these modes. The teaching-learning resources also needs to be 

planned differently. NEP 2020 lays emphasis on multiple modes of learning 

to enhance the accessibility to quality education at tertiary level. This 

necessitates that the teachers in higher education comprehend the 

foundational principles of pedagogy and learn to suitably adapt these as per 

the situation.  The pedagogical possibilities for large group with adult 

learners need to be deliberated upon. The relevance of soft skills as also the 

teaching learning materials for developing effective learning ecology 

requires specific focus. Thus, understanding the multiple dimensions of 

philosophical and pragmatic standpoints in pedagogy is of critical 

significance for teachers in higher education.
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Critical Pedagogy
Purpose: The goal of education is often situated in developing higher order 

thinking and critical perspective in an individual. One of the higher order 

cognitive processes is to engage oneself in critical and reflective thinking. 

Critical pedagogic practices enable a learner to challenge the existing 

dispositions and reconstruct them from democratic egalitarian perspective 

individually and collectively. This theme aims to facilitate higher education 

teachers' cognitive engagement in understanding and conceptualizing 

critical pedagogy contextually. 

The idea of critical pedagogy is founded in an approach to teaching and 

learning which aims to impact social change through education. Its prime 

focus is on an in-depth engagement with social justice issues, including 

those that were deemed controversial and radical. Critical pedagogy seeks to 

understand how power and inequality, in various ways and forms, get 

unfolded in the context of formal and informal educational structures and 

search possibilities to move towards a more democratic and egalitarian 

system.  Along with that the participatory forms of learning such as the co-

construction of knowledge are also emphasized. The incontestable authority 

in knowledge and teachers as ultimate source of knowledge is being mulled 

over. Current forms of market-oriented goals of higher education create an 

undue pressure towards purely ends-focused expectations from the students. 

This has implications for curriculum, learning and assessment. If education 

across all levels is seen as developing the potentials of the students, then this 

absoluteness as also the utilitarian dimensions of education especially at 

higher level needs to be critically examined. A detailed discussion on 

various dimensions of the critical pedagogy will facilitate the teachers 

develop reflection about their own pedagogical practices. It is important to 

note that critical pedagogy rejects the idea of authoritarianism, but, does not 

reject the ideas of authority. So, critical pedagogy provides a sharp and 

critical view and a perspective towards engaging learners in the teaching 

–learning processes which deviate from simple recall and getting socialized 

in the existing prevailed practices. 
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Designing Learning outcomes

Purpose: The primary considerations in this theme are focused upon 

deriving theoretical insights into the need and significance of pedagogical 

planning with clarity of learning outcomes as an essential dimension for 

assuring quality learning experience while simultaneously addressing the 

diversity among learners and epistemic prepositions of the subject.  

Quality learning experience is an intricate matrix of intersectionality across 

content and processes specific to any subject/discipline. There is an 

amalgamation of multiple thinking and process skills spread over several 

layers of complexity in the content of a subject. Any formal process of 

education is expected to develop a certain degree of conceptual 

understanding about the subject/discipline under consideration. Most 

ordinarily, the focus in higher education has been content driven. Many a 

number of times it is assumed that the essential skills – thinking as well as 

process, are either possessed by the student and they will acquire these all by 

themselves. Also, there is little clarity about which level of conceptual 

complexity is essential for students of the course in a programme. This 

brings into focus the need for developing learning outcomes for each of the 

units in every course of a programme. NEP 2020 proposes multi/inter/trans 

disciplinary approaches in higher education. The multiple exit-entry plan 

also requires that learning outcomes for each level of course in a programme 

are meticulously specified. Furthermore, the provision of academic bank of 

credits requires that a parity in learning outcomes is duly established. The 

process of meaningful learning will be facilitated to a large extent once the 

practice of designing learning outcomes is observed with precision. It will 

simplify the process of credit allotments. The nature and range of possible 

curricular activities can be accordingly planned. Most advantageously, the 

assessment will be more authentic once the learning outcomes are shared 

with the students in advance.
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Principles of Curriculum Construction
  

Purpose: The emphasis here will be on elaborating the theoretical 

prepositions in construction of curriculum. The pertinent questions about 

what, why, how and whom about curriculum construction will be focused 

upon.

This theme has evolved as an essential constituent for nurturing the 

teachers' comprehension about principles and processes of curriculum 

construction since the NEP 2020 envisions them as active participants in 

planning the curriculum for the course. “The curriculum must be interesting 

and relevant, and updated regularly to align with the latest knowledge 

requirements and to meet specified learning outcomes (12.1, NEP 2020, 

Page 38).” The most critical dimension for strengthening any system of 

education is its curriculum. The curriculum is expected to be flexible and 

differentiated to address the diversity of context in higher education. Thus, 

developing a through understanding of principles of curriculum 

construction is in coherence with the vision of NEP 2020, which foresees 

system of higher education as more flexible with enhanced autonomy to the 

college/university teachers. Consequently, the teachers require an in-depth 

understanding of focal points involved in designing a curriculum. The 

teachers are expected to realize that curriculum construction is a 

collaborative process. Thus, an intense understanding about the role and 

positioning of each of the stakeholder needs to be developed. A thorough 

grasp over the interconnections between epistemic and pedagogical 

domains of a course in a programme is needed to deliberate over the content 

of the course. It is expected that the teachers' understanding about the nature 

and scope of every subject and its content in a programme will be 

strengthened with an extensive understanding of the principles of 

curriculum construction.  
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Curriculum Planning and Processes
 
Purpose: This theme is aimed at discussing the processes and planning of 

the curriculum for specific college/university while keeping in mind the 

approved framework as provided by the recognised bodies. 

Each of the university has its own statutory bodies for finalizing the 

curriculum for a programme. There are stipulated guidelines from the 

accrediting bodies specifying the processes to be followed. This practice 

ensured that the foundational concepts in each course are incorporated in 

annual planning. Moving a step further, the NEP 2020 seems to have created 

a confluence between the various dimensions of context, mainly local, 

national and international. The responsibility of teachers in the process of 

curriculum planning is portrayed differently. “Faculty will be given the 

freedom to design their own curricular and pedagogical approaches within 

the approved framework, including textbook and reading material 

selections, assignments, and assessments" (13.4, NEP 2020, page 40).” This 

redefined role of teachers necessitates that they comprehend the process of 

curriculum planning and adapting it to fulfil the learning needs of all the 

students within the given framework. In existing scenarios most university 

teachers are accustomed to follow a pre-decided curriculum. In the 

upcoming scenarios the college/university teachers will be required to 

possess the ability to re/design the curricular process to make it inclusive. 

The teachers themselves will need to imbibe certain process and thinking 

skills to critically examine the curriculum frameworks. This will require 

that the means and ways to accomplish objectivity and address the 

subjectivity in curriculum planning are learnt. This will strengthen the 

ability of teachers in higher education to provide diverse viewpoints to the 

students without any favour, fear or bias while simultaneously being in 

coherence with the approved curriculum framework. 
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Rethinking Assessment Processes: Possibilities and 
Challenges 

Purpose: The theme would engage with ideas of assessment beyond 

traditional approaches and explore the possibilities of flexible and engaging 

assessment modes. The basic premise would be navigating through the idea 

of assessment of learning to assessment for learning to assessment as 

learning.

This theme aims to integrate learning and assessment while reimagining 

assessment in more meaningful manner, preparing learners for more 

meaningful engagement. There is extensive indication from researches that 

assessment is equally influential on learning of students as methods of 

teaching if not more. The higher education scenarios are bound to change in 

near future. There are regular discussions about making this stage of 

education as more flexible and student-friendly. This upcoming situation 

will pose a definitive challenge to the university teachers who are 

accustomed to term-end examinations. The possibilities of multiple exits as 

also re-entry and credit transfers will be a completely new system. The 

teachers will be expected to contribute towards planning the process of 

assessment essentially because the university is a certification agency 

which qualifies its students for various other related opportunities. This 

session is proposed to acquaint the university teachers with these challenges 

and suggest matrix of possibilities. Going beyond the tradition approach of 

assessment of learning would be reflected upon to rethink about 

opportunities to create spaces for assessment for learning. Ideas of more 

inclusive, engaging, meaningful, future oriented assessment methods 

would be discussed. Technological advancements and innovative methods 

for feedback to students would be highlighted to make assessment part of 

learning.
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Assessment Possibilities in Higher Education

Purpose: The session theme comprises of different possibilities of 

assessment in higher education that is in sync with core ideas like flexibility, 

exploration etc. It would attempt to elaborate and discuss the various 

possibilities of alternate mode of assessment. 

With evolving flexible structure in higher education, the assessment 

processes need complete replanning. The pandemic period compelled the 

teachers and the students to think and plan assessment differently. This was 

need based. But the NEP 2020 has proposed multiple modes of offering 

higher education. This means the assessment processes also require 

planning in different modes. The nature of questions will require a pertinent 

focus for varied forms of assessment. The possibility of continuous 

assessment being a part of higher education will necessitate that the mindset 

of term end examination be negotiated. It is envisioned that the higher 

education will be student focused. This would require thinking afresh about 

assessment. The multiple ideas like open book examinations-

assessment/CBCS/flexibility in internal assessment (via group 

discussion/practical/activities etc.) to address holistic experience call upon 

familiarizing teachers with differential modes of assessment and 

subsequently develop skills essential for it. As there is a movement also 

towards competency based higher education also, possible tools and modes 

of assessment in sync with that would also be focused upon. Use of 

technology-based advancements for assessment like e portfolio building 

would be discussed with examples. Engaging in collaborative and 

interdisciplinary/multidisciplinary project-based assessment possibilities 

would be discussed. 
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Virtual Learning Platforms in Higher Education

Purpose: Founded in the emerging scenarios at higher education this theme 

is expected to  discuss the ideas related to exploring the possibilities of 

using virtual learning platforms and ever-growing scope of multiple designs 

of learning in higher education.

The enhanced scope of virtual learning platforms across each stage of 

education is a promising move towards developing addressing the 

challenges of access along with quality. Creative learning environment is 

critical for inculcating lifelong learning skills in students.  Availability of 

digital learning tools which can help students in differential modes can be 

one of the effective ways. This is the primary rationale for employing ICT in 

Higher Education. For quite some time now the development of MOOCs 

and LMS has been encouraged with higher education teachers. It's 

important that pedagogical implementation of different LMS and MOOCs 

is also discussed as part of the pedagogy in higher education. Web based 

collaboration are part of the developing education system at higher 

education. Efforts in this session would be to highlight the flexible 

opportunities virtual learning systems gives us in not just building a 

pedagogical design that is effective, but also in providing opportunities of 

expression and participation in real world situations. Development of 

online communities to nurture the idea of sharing ideas and collaboration 

through innovative instructional designs at higher education level would 

also be the main point of discussion. This session will also discuss about 

using blogging and other social media platforms for expression, sharing, 

collaborating and independent learning. 
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 Digital learning Tools and Pedagogy 

Purpose: The theme attempts to engage with the possibilities of 

understanding the exponential advancement in the field of digital learning 

tools and its implication on pedagogy in higher education. 

The recent pandemic situation has forced the teachers and students to adopt 

to various ICT tools for the purpose of teaching-learning. This surely was a 

sudden crisis and all the partakers in HI process must be admired for 

managing the situation in the best possible manner. However, the role of 

ICT in designing flexible learning platforms need meticulous 

understanding about its nature and scope.  This session will present the role 

and limitations of various ICT tools and techniques in conceptualizing 

student friendly learning environments. Attempts to reflect and engage with 

use of digital tools in pedagogy that would help in student's engagement, 

concept development, innovative thinking, collaboration, inclusive 

participation, effective and appropriate communication, competency 

building would be the main emphasis area. 

With the growing Information and Communication Technologies, digital 

learning tools are expanding every day. These tools have changed the way 

teachers do their planning and how learners access information through 

different resources. In last few years pedagogical innovations due to 

improving technological tools and access to them have increased the 

possibilities for creating better learning environment as well as giving 

opportunities for learners to participate flexibly. Some of the concepts that 

are expected to be covered in this session would be following:

Open Educational Resources, Web 2.0(blog, podcast etc.), Flipped learning 

designs, Digital storytelling, Creating e portfolio, Blended Learning 

Designs, Challenges in using digital learning tools, ethics and digital 

learning, Assistive technology and Universal Design for Learning. 
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Developing Teachers and Students as Researchers
 

Purpose: Theme provides opportunities to university teachers to become 

research practitioners with required ability, knowledge and skills of doing 

research that also incorporates the idea of student as a researcher. 

Our intellectual starting point is NEP 2020's vision for higher education 

which arguably finds the strongest manifestation in the undergraduate 

programmes which has absence of the ideas developing student as a 

researcher. In the light of this, it is needed to reinvent and reconceptualize 

the curriculum to ensure that all undergraduate students must be engaged in 

some kind of research or inquiry. Even research scholars during their post 

graduate and doctoral research in university face different issues and 

challenges with regard to authenticity, ethical consideration, various 

theoretical dispositional coercions and so on. In the given context, 

university teachers have to take a role of critical and reflective academician 

to provide spaces and opportunities to students in developing relatively 

better research competencies. This session expected to facilitate teachers to 

develop a comprehensive understanding toward student as a researcher. 

This expectation also generates the need that teacher and student must be 

engaged in research practices of different kinds; teacher as a research 

practitioner and student as a developing researcher. To achieve this 

objective theme engages higher education practitioners in understanding 

various research traditions, paradigms and associated practices particularly 

grounded theory research and action research.



Section C:

Espousing for Transformative Pedagogy at Higher Education 
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Making classrooms inclusive: Pedagogical processes 
for addressing issues related with students with 
special needs

Purpose: This session would attempt to engage the participants with the 

pedagogical processes which are founded in the ethos of inclusive 

education. It will draw the attention towards specific developments and 

possibilities within classroom processes designed to create appropriate 

learning spaces for each student. 

Pedagogical processes define the possibilities of creating equitable learning 

opportunities for each student in class. The higher education scenarios 

manifest a complex matrix of multi-ability (including high ability) 

intersecting across various visible or invisible physiological and 

neurological state of being. The pedagogical approaches need to evolve to 

address the learning styles of students with differential abilities and learning 

curves. The issue of access is well addressed through multiple provisions at 

entry level. The resource creation in the form of teaching-learning resources 

and assistive devices is also gaining momentum. Its critical the teachers in 

higher education develop an in-depth understanding about the pedagogical 

nuances that would facilitate active engagement of all the learners and 

generate the possibility of an environment that is conducive for learning of 

everyone. The need for collaborative practices and shared platforms is 

necessitated due to diversity among learners in the classroom. The 

challenges faced by learners with special needs can be assessed and 

possibilities of a more inclusive pedagogy has to be developed. The 

college/university teachers can explore the frameworks like Universal 

Design for learning (UDL) for creating inclusive learning spaces. 

Employing flexible approach and collaborative designs using technological 

developments could be one of the many possibilities. It is expected that the 

spectrum of pedagogical approaches to address the continuum of ability and 

differential learning styles will be discussed in this session.
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Understanding Social Diversity: addressing issues 
related with students from socially and economically 
disadvantaged families.  

Purpose: This session would focus on exploring the idea of social diversity 

with emphasis on extending the debate of social justice from access to 

creating just and equitable learning spaces for each student in higher 

education. 

 

The constructive engagement and advocacy from various stakeholders have 

facilitated the process of access to higher education for students coming 

from different disadvantaged circumstances. However, their retention and 

progression continue to be a challenge. Issues and possibilities related with 

access to higher education institutions with reference to the learners coming 

from disadvantaged backgrounds would be highlighted here. Addressing 

these issues and challenges by creating more equitable systems for 

providing access across different stages would be the emphasis of the 

session. Possibilities of pedagogical and curriculum adaptations in view of 

facilitating the social diversity would also be discussed. The role of assistive 

devices and proactive engagement of equal opportunity cells in HI institutes 

will be discussed. Possibilities of real time system of addressing the issues 

emerging from the contextual setting would also be discussed to promote 

inclusive education. This session is expected to elaborate the significance of 

inclusive set-ups in developing harmonious community and collaborative 

work environments. The discussions herein will highlight the need for 

rethinking institutional ethos with specific reference to creating inclusive 

social ecology based on the foundational principle of unconditional mutual 

respect for each other.  
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Gender Identities: Issues and Challenges in Higher 
Education Institutes

Purpose: The theme would highlight the significance of understanding 

the issues and challenges related with creating social and learning spaces for 

students with diverse gender identities in Higher Education. 

Addressing gender related issues and challenges in higher education 

institutions require a comprehensive exposition of the issues that are 

contextualised and are embedded in the realities of individuals. It requires a 

coherent understanding about the emerging debates about educational and 

professional opportunities for people with diverse gender identities. The 

higher education institutions will have students from all genders. This 

session will focus upon the spectrum of gender identities and how the 

prevalent stereotypes about this spectrum needs to be addressed. The 

possible mechanisms to identify and negotiate gender-based biases will be 

discussed. Influence of media and other factors on creating challenges as 

well as opportunities needs to be explored much deeper. Taking examples 

and case studies from different scenarios in higher education, issues of 

access and opportunities for quality education would be discussed. It would 

also explore the possibilities of embedding the discussions related to gender 

in curriculum, pedagogy and assessment. An attempt to creates spaces for 

sharing experiences and developing competencies among all learners 

would be reflected upon. The session would attempt to strengthen the 

teachers' belief system about providing equal learning opportunities to all 

genders. 
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Innovative and flexible methods: theatre, cinema, 
media 

Purpose: The theme proposes to dwell into the possibilities of using 

innovative methods like theatre and cinema, exploring the flexibility of 

these mediums beyond conceptual development in higher education. 

Media has played a huge role in influencing as well as mirroring the social 

milieu in which we have been living. With exponential increase in 

technology, new mediums have emerged and played huge role in engaging 

people in one way or the other. Theatre, cinema and other popular media has 

been part of education in different ways. As a pedagogical discourse, it has 

paved way for providing flexible approach to learning as well. With the 

exponential increase in technology and its availability, the mediums as well 

as tools for communication have increased. This gives an opportunity to 

reflect about engaging the learners differently for the purpose of pedagogy 

and assessment. Going beyond the critical analysis of various media and the 

role others have played, active engagement in contributing at different 

levels would also highlighted. From analysing media depiction of people, 

events, places, etc. to providing opportunities for expressing themselves 

through these media, it has reaffirmed its position in higher education also. 

The session on Innovative and Flexible Methods: Theatre, Cinema and 

Media, would highlight these areas in higher education pedagogy. How as 

pedagogical tool, they can be used in different subjects would also be 

discussed and visualising different possibilities of student's engagement 

using these media would be explored. 
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Internationalization of Higher Education   

Purpose:  Internationalization of higher education is the need of the time to 

prepare global citizens with the help of various educational and cultural 

exchange practices at global level. This theme aims to provide opportunity for 

establishing the practice of trialogue among educational practitioners in higher 

education with a purpose to conceptualize the international thought and develop 

contextual perspective about internationalization of higher education. 

Internationalisation of higher education promotes sharing of best academic and 

research practices through interactions between diverse education systems, and 

helps in developing global citizens through mobility of students and scholars. In 

an ever-changing world, global awareness and interconnectedness through 

internationalisation of higher education has a significant role to play in shaping 

the next generations of learners. The National Education Policy, 2020 envisions 

attaining highest global standards in the quality of higher education. It is 

essential for all the teachers in higher education to work towards comprehending 

the rationale and significance of global exchange in education. The process of 

knowledge generation is located in the experiential ecology which are  is often 

situated in a context. The sharing of knowledge thus can be of critical relevance 

for building the epistemic postulates in any discipline. In the era of inter and trans 

disciplinary approach to higher education this process exists in a relatively 

complex form. Internationalism in higher education is a multidimensional 

process that will focus both on creating platforms for knowledge exchange 

among the scholars and developing provisions for the student exchange from all 

over the world. This would requires that the international competencies are to be 

fostered in both the students and the educational practitioner in higher education. 

One of the most critical dimensions here would be to develop a global mindset of 

students and shape their bitingness as global citizens while deep rooted pride in 

being Indian. This newly evolved idea of developing into a Global Citizen 

founded in the national identity necessitates that the appropriateness of 

contemporary practices in higher education are reflected upon and innovative 

designs are created to accomplish this goal in higher education.   
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Assessment Schedule 

The proposed design of faculty development progamme counters many 

existing processes prevalent in higher education. It is therefore, needed that 

the participants of the programme experience these proposed dimensions 

during the programme. Posing trust in the conjecture of assessment as 

learning the assessment scheduled for this FDP is differently planned. It 

places the participants in an individual yet interdependent position as 

someone who are capacitated to plan for their own learning experiences. 

The participants of this programme will be faculty members of 

colleges/university. The proposed assessment procedure is located in their 

experience.

A detailed step wise assessment process is proposed with active 

participation of all the participants. A thematic group work and individual 

assignment are planned for engaging the participants in mind-on activities 

and enhancing consolidation on a regular basis.

The participants will be distributed in small groups possibly through 

random process/considering their own choice of team members. These 

groups may or may not be constant throughout the FDP. 

Three tasks are proposed during this course. 

1. Constructing multiple choice questions

2. Developing case profiles of students

3. Developing critical understanding of classroom-based research

For each task there will be a discussion session. This is proposed to clarify 

the nature and scope of the task under consideration. There will be one/two 

open slots for group work and library work. Each of these tasks will 

conclude with a presentation from the participants. A few guidelines are 

shared with the participants for each of these tasks.

Task One:  Constructing multiple choice questions

ü In all each group will prepare five MCQ.
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ü Since this is an interdisciplinary group od participants, three MCQ can 

be from any of the subjects and two from the themes of this course, most 

probably from those which are covered till then. 

ü The task would be presented in the following sub-sections. 

ü The learning Outcomes in reference for which the MCQ is designed 

ü MCQ: Stem and options

ü Key: Correct answer Justification; Incorrect answer with justification (if 

possible then reference from a standard textbook for justification)

ü Challenges faced

ü Remarks ( if any)

Task Two: Developing case profiles of students

This is also proposed as a group task. The following specifications were 

provided for final compilation of group discussion and presentation.

ü Profiling the Student

ü Socio- demographic Profile

ü Learning Styles

ü Strengths

ü Limitations

ü Pedagogical Challenges

ü Possibilities to enhance Learning Experiences

Task Three: Developing critical understanding of classroom-based research

This is proposed as an individual or small group task based upon the total 

number of participants. The foundational purpose of this task was to 

identify a classroom- based research problem and discuss the challenges 

and opportunities in addressing that problem with the focus on creating an 

ecology of learning wherein the higher order purpose of tertiary level 

education is accomplished by each learner. The deliberations were expected 

to be consolidated in following format.

ü Area (problem you are trying to address)

ü Rationale (Why this problem: personal experience/theory driven/policy 

based/any other)

ü Significance of the research
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ü Research Questions

ü Research Design (Sample, Tools, Timeline, Steps)

ü Predictable Challenges



Executive Summary

The course titled Pedagogical Imperatives for Capacity Building in Higher 

Education was launched in the form of Faculty Development Programme 

organised by the Institute of Lifelong Learning, University of Delhi and 

Mahatma Hansraj Faculty Development Centre (A centre of MoE, Govt of 

India under PMMMNMTT Scheme) in collaboration with each other.  The 

programme was scheduled for twelve days with six hours each day. To 

maintain the rigor of discussions the sessions were scheduled for two hour 

each. There were thirty-six sessions in the complete programme. The 

twenty-two themes of the course were deliberated upon by the experts in 

concerned area. Since the course is developed for college/university 

teachers, their experience was duly acknowledged and they were visualized 

as active collaborators in the process of learning as a foundational premise 

in the design of the course. The emerging practice of assessment as learning 

has been the highpoint of this course. Three assessment tasks were 

conducted as part of this course. Two of these were group task and one was 

an individual task. Total six sessions, three each for two group tasks and four 

sessions for individual task were utilized. A possible schedule for planning 

this programme is placed as appendix in the end. 

The programme was based on a course which envisages each stakeholder 

engaged in the process of education across any level as an active partner in 

creating knowledge. So, it was discussed that the group shall be kept small. 

Finally, the participant group had 25 faculty members from various colleges 

and universities across India including 1 participant from Jammu, 1 from 

Shillong, 2 from Haryana, 1 from Maharashtra, 1 from Chhattisgarh and 

others from Delhi and NCR along with 1 participant from Ethiopia to make 

this FDP global in its outreach.

This 12 days Faculty Development Programme was inaugurated on 21st 

Feb.2022 in an online mode. The dignitaries emphasized upon the 

significance of this program and congratulated ILLL for its contributions in 
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organising such engaging and well thought of program which holds the 

promise of enriching the university's academia. The purpose of education 

was deliberated upon as the domain where an individual learns to express, 

articulate the inspirations and anxieties, and decide the mode of life in 

which one wishes to engage. The participants were encouraged to make 

passive learning space into active learning space. 

It would be appropriate, a priori, to present the summary of sessions in a 

sequence which would facilitate the methodical thorough processing of an 

all-embracing approach towards pedagogy at higher education. So, the 

summary of sessions is discussed under thought-baskets conceptualized for 

the purpose of organising the various strands of the themes. 

Section A: Foundational Premise for Pedagogy at Higher Education

Section A has seven founding themes. These themes were expected to 

develop multi-dimensional understanding of foundational ideas in 

pedagogy at higher education. 

A.1: NEP 2020: Envisioning Energized, and Capable Faculty at Higher 

Education

This session apprised the participants about nature of NEP 2020 and the 

scope of this policy revision after 34 years. The focus of the policy on re-

skilling, up-skilling and keeping pace with the Education revolution 4.0 

was elaborated. The significant keywords of the policy like Pedagogy, 

Interdisciplinarity and Multi-disciplinarity were highlighted. The 

expansive scope of facilitating the outreach of higher education with a focus 

on increasing the GER from 26% to 50%. through the concept of boundary-

free digital university was commended. The participants raised queries 

about the need, relevance and challenges of maintaining high standards of 

education through digital universities. They also enquired whether policy 

guides or points towards some specific areas of research.  
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A.2: Pedagogy for Addressing Diversity and Inclusion

The session focused upon the changing nature of higher education based 

upon two critical factors one-the goal and aims of education in the light of 

NEP 2020and two-ever evolving classroom matrix through infinitely 

probable combinations of socio-economic stratification, language 

spectrum, gender diversity and cultural blends. Consequently, the emerging 

classroom dynamics necessitates pedagogical approaches which can lead to 

creation of inclusive ecology nurturing the spirit of collaborations and self-

motivation in all spheres of life. The post-session discussions focused upon 

possibility of blended learning and challenges of young teachers who face 

excessive disruption from students. It was discussed that an active-

reflective teacher can encourage to locate the source of their questions and 

engage them meaningfully in the process of learning.

A.3: The idea of 'Others': Phenomenological Foundations of 

Contextualizing Pedagogical Stances

This session started with a description of the human understanding which is 

primarily categorical in nature and how 'Otherness' is attributed to these 

categories. Characterization of other people and cultures draws biases, 

prejudices and opinions of the culture that is represented. The 'Other' as per 

stereotyping is negative, constant, opposite, different from me. Othering 

denies the possibilities of growth as the Other must be recognizable as a 

character. The face of the 'Other' reminds us that we are not the centre of the 

universe. Detailed discussion was held on the need for pedagogical 

practices to be more inclusive. The pedagogy focusing on the utilitarian 

aspect of education was critiqued. It was emphasized that by anchoring 

ethics and education to the tangibility of people's lives and their interactions 

we might explore the possibilities for living well together. 

A.4: Research as a Pedagogical Tool: Conceptual Perspective

During the session, the participants learned about evolution of the concept 
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of pedagogy in higher education, concept, types and process of research. 

The enabling and constraining factors effecting the pedagogical processes 

were also discussed in detail. The session was rooted in a number of guiding 

questions to decide about the pedagogy, such as how do people learn; how to 

design meaningful learning environments; how to design spaces for 

personalized learning and many more like these. The efficacy of research-

based pedagogy for optimizing the development of higher order thinking 

and process skill amongst student was explained in detail. It was expounded 

that research-based pedagogy facilitates learning that promotes critical 

thinking, problem solving, creative thinking, autonomy of operation and 

practical application. Participants were also apprised about the rationale for 

research-based pedagogy. The entire session was developed through 

illustrations and supported with numerous examples. The appropriateness 

of research-based pedagogy for undergraduate students was discussed in 

length.

A.5: Understanding Learner: A Psychosocial Perspective 

The session opened with the idea that teaching is an art because art exhibits 

ways in which teachers use creative ways to teach the students, and so the 

students find it exciting and enjoy the process of learning. Teachers need to 

determine the methods and strategies that work best for their learners. 

Teaching need not be perceived as a standardized product. Teachers may 

regularly, carve out their own philosophy of teaching, discover their unique 

talents, and learn how to use them. It was emphasised that incorporating 

flipped classroom method along with in-depth understanding of pedagogy 

for adult students can enhance the quality of teaching-learning experiences. 

This requires them to gradually evolve as facilitators, practitioners, 

assurers, deliverers, and contributors in shaping their students and society 

as a whole. The session concluded on the note that reflective teachers have 

the strength and ability to create meaningful learning environment for their 

students.   



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	44]

A.6: Thinking and Cognition: A Psychosocial Perspective 

The session helped the participants link the role of thinking and cognition 

with pedagogical planning. It was explained that how psychology 

systematically studies the human behaviour. Thinking and higher order 

thinking is critical for people involved in education for enhancing creativity 

as creativity is based on divergent thinking. The role of metacognition in 

education & research was also deliberated upon. It was emphasized that 

psychosocial theories focus on the nature of self-understanding, social 

relationships, and the mental processes that support connections between 

the person and his/her social world. The significance of teachers developing 

an in-depth understanding of the process of thinking and cognition for 

achieving the goal of quality education was discussed in detail.

 A.7: Motivating Self for Continuous Professional Development 

The session was founded in the belief that it is essential for teachers to be 

self-motivated, as it helps in reviewing, renewing, and extending their 

commitment towards the profession.  Quality of teaching is one of the most 

critical predictors of students' learning outcomes. Motivation to participate 

in professional development on a regular basis can be approached as a 

multidimensional construct, implying that individuals may have multiple 

reasons for engaging in certain pedagogical practices. With a strong 

advocacy that continuous professional development is not possible without 

the institutional and administrative support the session concluded with the 

sharing the challenges and experiences by participants from various 

governmental and private institutes.

Section B: Perspective in Pedagogy at Higher Education

Section B has ten themes which are critically significant to capture the 

vastness of pedagogical planning. The themes in this section are expected to 

facilitate the teachers in higher education comprehend the nature and scope 
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of various dimensions other than content for enhancing the learning 

experiences of the students.   

B.1: Pedagogical Approaches in Higher Education

The sessions initiated with description about the significant developments 

in the field of higher education in 20th and 21st century. According to the 

recent report on education, we have only 1043 universities and 385.36 lakh 

students been enrolled. Most students from disadvantaged backgrounds do 

not have access to higher education. Regular schedules of attending classes 

and rigid assessment patterns have dissuaded many other students from 

attending higher education. This issue has been constantly addressed 

through multiple provisions for higher education. The unique contribution 

of the Non-Collegiate Women's Education Board, Delhi University, was 

discussed. NCWEB has been leading the process of social change by 

empowering women through education for the last 76 years. The other 

existing facilities like open school of learning and national level open 

universities were also discussed. The upcoming idea of digital universities 

was also seen in the light of providing quality education within flexible time 

and space. It was highlighted that all these educational provisions at higher 

education require a dedicated pedagogical planning and that this will 

require re-envisioning the role of teachers, students, content and assessment 

at systemic level. It would also require creating facilities for upgrading the 

teaching-learning skills of each of the partaker in this process.  

B.2: Critical Pedagogy

The session raised questions like what defines our humanity; What 

distinguishes us from other beings? It is “education”, its ideals, symbols and 

everyday practices, its rights, duties and obligations, it is in the domain of 

education that we think and express ourselves, articulate our inspirations 

and anxieties, and decide the mode of life we wish to engage in. Education, 

knowledge and values are integrated and integral parts of human 
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edification, wisdom, culture and civilization. The Indian perspective on 

pedagogy and critical thinking was also discussed and it was stated that 

'everything is not philosophy, but everything can be philosophized'. The 

deliberations brought forward the debate around the role of education as 

developing individuals' thinking and cognition to locate discontinuities in 

existence or merely to repeat their role in maintaining the status-quo.  

B.3: Designing Learning outcomes

It was explained that learning outcomes are usually discussed within the 

context of program-wide assessment, but they can be valuable components 

of any class because of the way they sharpen the focus on students' learning. 

The design of learning experiences in higher education is becoming 

increasingly outcome-led, but there is confusion regarding what constitutes 

these outcomes. There is evident disquiet concerning their ostensible 

association with behaviourism, and apprehensions concerning their 

implementation. But it may be of critical significance for learning that the 

students understand the conditions and goals of their assessment. The 

possibility of assessment as learning can be enhanced in such scenarios.

B.4: Principles of Curriculum Construction

This session highlighted the significance of curriculum in any institution. It 

was suggested that it may include clear description of what the student is 

expected to know, and the role of the teacher in supporting them to achieve 

those goals. It is suggested that the curriculum be developed to promote 

interdisciplinary approach. Along with this, needs of the students are 

equally important to be recognized during this process. A curriculum 

document is required to be well-equipped with examples and suggested 

resources which will make it more effective and clearly lay out the learning 

objectives and expected learning outcomes. When asked about suggestions 

from participants on curriculum construction the inputs were to create an 

inclusive space and have multidisciplinary approach to address multiple 
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needs and inculcate a range of thinking and process skills.

B.5: Curriculum Planning and Processes

The session laid emphasis on the value-based approach to higher education, 

as discussed in NEP- 2020, through proper processes and planning of 

curriculum. The core element of the curriculum such as teaching content, 

tutorial, delivery pattern, and assessment method were discussed. It was 

suggested that the curriculum should be activity based as that will be help 

student with hands on experience. Furthering the discussion, the five steps 

of curriculum processing as (1) Identifying the issue/problem/need (2) 

Conduct Needs Assessment and stating the intended outcomes (3) Selecting 

the learning content (4) Design curriculum product and developing 

assessment mechanism (5) Evaluate the effectiveness of learning outcomes, 

experiences, tests, and revision of the curriculum were deliberated upon.

B.6: Rethinking Assessment Processes: Possibilities and Challenges

The difference between assessment and evaluation was explained 

thoroughly. There were elaborative discussions on types and modes of 

assessment. The need for assessment was also discussed in detail. The 

rationale for rethinking assessment was discussed as located in expanding 

scope of learning and an emerging concern about developing multiple skills 

like creative & critical thinking and many more. The shifting role of 

students in their own assessment and assessment of peers and teachers was 

also discussed. This leads to the change in procedures for planning 

assessment schedules and now it is expected that the criteria of assessment 

be decided with active engagement of all the stakeholders, Also, for greater 

efficacy it needs to be shared with all concerned right in the beginning of the 

learning cycle. Assessment needs to be detailed with qualitative feedback 

discussing the areas of strength as also mapping the gaps in learning. It was 

also discussed that frequency of assessment needs to be thought about. 
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B.7: Assessment Possibilities in Higher Education

The session explained the Concepts, Meaning and Origin of assessment. It 

also discussed the differences between measurement, assessment and 

evaluation. A detailed account of Bloom's Taxonomy which emphasizes 

upon Remembering, Understanding, Applying, Analysing, Evaluating and 

Creating was discussed. Purpose of Assessment was also discussed wherein 

different approaches to assessment were demystified. The difference 

between assessment of learning (Summative Assessment), assessment for 

learning (Formative Assessment) and assessment as learning (Extended 

Formative Assessment) were elaborated upon. Innovations in Assessment 

was also a very important topic wherein it was understood that innovations 

can be brought about through mind maps, conceptual maps, learning 

portfolios, theme walls, Journal Writing, Reviews, Critical Analysis etc.

B.8: Virtual Learning Platforms in Higher Education

This session was activity-based and deliberations were focused upon two 

vital parts: importance and impact of virtual learning tools and how the 

same tools can be used for the assessment of the students. In the first part of 

discussion, the importance of communication, technology, and pedagogy 

knowledge was elaborated upon. In the second part the different free open 

virtual resources and initiative of government of India regarding virtual 

learning like SWAYAM, Moodle, E path Sala were described. The 

participants also participated in different activities like use of Moodle, how 

they can create their own website, how they can make videos for students. 

The session facilitated the capacity building of many participants upskilling 

them for engaging with virtual learning platforms.

B.9: Digital learning Tools and Pedagogy

The discussions during the session on theme Digital Learning Tools and 

Pedagogy emphasised that it is a teacher who can make best or worse use of 
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technology. The role of teacher is critical who creates curiosity, excitement 

and memorable learning moments. It was further highlighted that ICT 

increases the flexibility of content-transaction so that learners can access 

knowledge anytime and from anywhere. New imperatives to implement 

blended learning, Education 4.0, MOOCs replacement with MOOPs, E-

leaning with Bloom's Taxonomy, BL Mode in Indian Higher Education, 

ICT Initiatives, Technical competency of teachers and learners, Hacking, 

Cyber Etiquettes were discussed in detail.

B.10: Developing Teachers and Students as Researchers

The session focused upon developing the teachers and students as 

researchers. In most learning situations at higher education the pedagogical 

practices are based on the idea that the students are passive learners. It is 

assumed that, they do not have potential to critically engage in conceptual 

debates while researchers are free, opiniated and can indulge in debate. It 

was recommended that the education in the present context should connect 

the curriculum-based discussions with the real world and provide 

opportunity to engage with the problem solving about real world/life issues. 

However, the research-based pedagogy would require that both the teachers 

and the students develop research aptitude. They both have to take a step 

further and attain a position of problem-poser.  

Section C: Espousing for Transformative Perceptions in Pedagogy at 

Higher Education 

Section C has five themes which holds the potential to acquaint about the 

substantive nuances of creating inclusive, student-focused pedagogical 

approaches. Teachers in higher education are aware of diversity in their 

classroom, but they often consider these as insignificant and indulge in 

content-specific pedagogical approach devoid of an in-depth understanding 

of the multiple ways of learning and influence of the socio-personal 

conditions of the students on these cognitive processes.  The themes under 
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this section are an attempt to draw attention towards these aspects of critical 

relevance.

C.1: Making classrooms inclusive: Pedagogical processes for addressing 

issues related with students with special needs

The session was built around the conceptual understanding that Inclusive 

education denotes that everyone has the right to quality education and 

meaningful learning experiences. Inclusive education means that all the 

student study with each other in the same classroom. It strongly advocates 

creating tangible learning opportunities for groups who have traditionally 

been excluded especially the individuals with disabilities who may have 

atypical learning styles. The students with diverse learning and expression 

styles are placed together in a regular classroom for most of the duration. 

There could be differences in their pace of learning as well. The pedagogical 

challenges in such situations are much complex since such context require 

differentiated planning. The support of assistive devices and other virtual 

resources can facilitate the process of creating inclusive learning 

environments for each learner. 

C.2: Understanding Social Diversity: addressing issues related with 

students from socially and economically disadvantaged families.

The sessions brought-forth the meticulous description of Indian 

classrooms.  The multiple domains of diversity in Indian class room like 

linguistic, socioeconomic, social culture, religious belief, race, caste, 

sexual orientation was elaborated upon. There was discussion about 

pedagogical nuances which facilitates bonding between culturally diverse 

teachers and student. There were focused discussions about deficit 

approach and resource pedagogy. The illustrations of and suggestions for 

addressing socio cultural mismatch in Indian school classrooms were 

deliberated upon. The idea of nurturing the explicit character in the learner 

and also to inculcate cultural competence with cultural tolerance was the 
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main thrust of this session.  

C.3: Gender Identities: Issues and Challenges in Higher Education 

Institutes

The session started with a discussion that gender issues is one of the 

significant lived realities of any person's life. It was described under two 

major sub-themes sensitization and inclusion(inclusion). The disconnect 

between the policies and acceptance within the communities was also 

discussed. The impact of developing policies in isolation for each of the 

gender-related issue was also critically examined. The session was full of 

anecdotes and laid emphasis on complexities in life of each of the gender 

identity. The discussions during the session were founded in the belief that 

higher education and research are key instruments for empowerment and 

social change. Universities can be powerful institutions for promoting 

gender equality, diversity and inclusion, not only in the higher education 

context, but also in society at large.

C.4: Innovative and flexible methods: theatre, cinema, and media

The session deliberated upon how to use theatre, cinema and media as a 

teaching-learning resource on a regular basis. These mediums can provide 

deepened and expanded learning opportunities with new tools for 

constructing thoughts and feelings. In an unbounded manner these 

mediums can help cultivate spirit of inquiry most typically on issues of 

social relevance. The emotional and social  domains of personality can be 

enriched through open-minded debates and discussions created around the 

various situations depicted through these mediums. The discussions led to 

an elaborated understanding of wholistic development being a dynamic 

concept that encompasses a new vision of education to empower people, 

student-sensitive educational environment where one focuses on creating a 

learning environment which respect everyone's point of view and provide a 

platform for nurturing reflective practices among all the partakers
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C.5: Internationalization of Higher Education

It was an insightful and interactive lecture on internationalization of Higher 

education where many important issues were discussed. It was discussed that 

there are many reasons to believe that modern information and 

communication technologies and the movement of people, ideas and culture 

across national boundaries present new opportunities to promote one's 

culture to other countries and provide more chances for the fusion of culture.

Referring to India's rich cultural cohesive and inclusive nature 

internationalization of higher education was discussed as an age-old tradition 

of ancient India. It is historically established that institutions of higher 

education like Taxila and Nalanda had foreign students from China, Korea, 

Japan, Indonesia etc. who came there to study. Furthering the discussions 

critical examination of difference between Internationalization and 

Globalization, Truths and Myths about internationalization, the purpose and 

need of internationalization; its educational aims, and the parameters of 

ranking for universities were shared with the participants. The discussions 

brought forth many new suggestions like exchange of people and thought 

across various national, state and local colleges in India, writing authentic 

research-based papers and also collaborating with other educationists in 

foreign countries for developing symbiotic connections with each other.

Assessment Schedules: An Integral Component of the Course:

It is essential that the planning and organisation of three dedicated task 

designed for the participants of this faculty development be summarised here. 

Based on an in-depth understanding of the possible gaps in effective 

pedagogical planning, three task were developed by the course development 

team.

Constructing multiple choice questions

Developing case profiles of students

Developing critical understanding of classroom-based research
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The first two tasks were group task and the last one was projected as an 

independent task. For each of these tasks there were dedicated sessions for 

facilitating the participants comprehend the nuances of the task. Clear 

guidelines were provided for conceptualizing the task, organising the group 

work and template for presenting the task. There were dedicated experts from 

the field of education to first create descriptive understanding of the task, 

another team for hand-holding during the group task and yet another expert 

for attending the presentations and providing feedback. The response of the 

participants as also their zeal and enthusiasm were high on scale. The experts 

who contributed unwaveringly in actualising the effective conduct of these 

task deserves special mention. They imbibed the spirit of the tasks and were 

completely devoted to the agenda of engaging meaningfully with the 

participants. Together, with the cooperation of each of the partaker this 

segment of the course achieved high level of success with exceptional 

contribution form each of the participants in the form of high-quality 

assignments submitted for each of the three tasks under discussion.  

Valedictory session: 

The final session of this faculty development programme was the valedictory 

session. The discussions during valedictory session highlighted the need for 

focusing upon quality and excellence in higher education. With emphasis 

upon enhancing the motivation level of teachers, comparable international 

standards of curriculum and diluting the notional academic hierarchy for 

freedom of expression as stakeholders, an inclusive roadmap to quality 

education was strongly advocated. Two of the participants shared their 

experiences during the programme and discussed the long-lasting impact that 

the various sessions of the creating in their professional journey. The dynamic 

schedule of assessment during this faculty development programme was 

applauded by all the participants. The rigor of engaging with multiple 

dimensions of pedagogical planning earned immense appreciation. The 

session concluded with vote of thanks for the contribution of every person 

who made this possible.
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Reflections

The process of developing and implementing this course has been a great 

learning experience. There were multiple instances of going back and forth on 

multiple issues under consideration. Each stage of this journey had a spectrum 

of challenges to be addressed to continue moving towards accomplishing the 

task in hand. 

During the first phase when course was to take a shape, it was challenging to 

locate the domains which would strengthen the pedagogical understanding of 

the participants. The course was to be designed for stakeholders in higher 

education. All the partakers in higher education have sound understanding of 

the classroom dynamics. But as the same time there are significant domains 

which require specific considerations for enhancing the quality of teaching-

learning. Collating all these themes was a unique challenge which was 

addressed through brainstorming sessions, vetting team suggestions and 

consistent engagement with the various ideas and conjectures that were 

occupying the mind endlessly. 

Once the course was ready the implementation brough forth more challenges. 

Locating the resource person for each of the session was a daunting task. This 

is one of the unique programmes for this level of teachers. So, detailed 

discussions were held with each of the resource person to maintain the focus of 

the theme and let the discussions contribute effectively to develop an all-

encompassing understanding of the pedagogical planning. These discussions 

also supported the process of review of the theme descriptions. 

The process for conducting this course was like a cognitive and emotional 

roller coaster. Now, there were multiple people engaged with different roles 

and responsibilities. Communicating the exact spirit of a typical session 

required impeccable planning and clarity of the learning outcomes of the 

session. The discussions, debates and open-minded conversations facilitated 

the not so smooth but effective conduct of the complete programme. 

The last milestone demanded immense focus and collating the impressions 
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from each of the contributor of this journey. It was tough but exceptionally 

enriching and rewarding. The course is developed with a thorough 

understanding of pedagogical nuances most essential for college/university 

teachers. It is aimed at creating a systemic approach to provide quality 

learning experiences for each student in higher education. The journey till this 

point has been fulfilling and reassuring. It is aspired that the course will enrich 

the professional acumen of many more faculty members in higher education 

and will itself be benefitted by the critical examination of all the partakers.

Sandeep Kumar

Subhash Chander

vandana saxena 
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Concluding for Continuity

The course holds immense potential for changing the landscape of higher 

education in India. It is founded in the conceptual nuances of NEP2020 and 

critical appraisal of professional essentialities for college/university teachers. 

The proactive enthusiastic response of the participants is an indication of the 

promises the course holds. However, this can be further enriched in multiple 

ways. A few suggestions are discussed here. 

A virtual platform can be created for the participants of the programme. This 

can be lifelong affiliation and can built a community which is determined to 

enhance the pedagogical capacity of each other by sharing observations, 

research questions and focused research outcomes with each other.

The third task of the course is planning for an independent research task. With 

continued hand-holding these researches could be completed. These could 

lead to authentic research writing as well.

This course can be adapted as a week-end certificate programme. 

Similar courses can be developed for head of the institutions. These could 

work towards creating inclusive institutional ethos and developing resources 

for continuous professional development of teachers.

The teachers could suggest more themes based on their field experiences. 

This would further enrich the course.

 According to NEP 2020 and subsequent notification form UGC, the research 

scholars have to complete mandatory credits in pedagogy course. The course 

could be adapted for research scholars of any stream.

The course is an amalgamation of various interconnected yet unique strands 

of pedagogy. While it will be effective in its existing form undoubtedly, this 

can be enriched further by the collaboration of all the stakeholders. The 

higher education is once again in an ever-evolving embryonic stage and its 

growth and development is the joint responsibility of all the stakeholders. It is  

envisioned that the higher education plane will be dynamic and full of 

learning spaces for each of the student and teacher alike. 

Sandeep Kumar                    Subhash Chander                      vandana saxena 
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The course has an in built coherence of thoughts. To facilitate the planning and 

organisation a systematic schedule is suggested here. However according to 

the availability of the resources this can be reappropriated. 



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	58]



Annexure 2

NEP 2020
 

Higher Education

Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	59]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	60]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	61]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	62]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	63]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	64]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	65]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	66]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	67]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	68]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	69]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	70]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	71]



Annexure 3

The GAZETTE OF  INDIA 

Academic Bank of Credits

Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	72]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	73]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	74]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	75]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	76]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	77]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	78]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	79]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	80]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	81]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	82]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	83]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	84]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	85]



Institute	of	Lifelong	Learning,	University	of	Delhi [	Page	No:	86]




